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POSITIVE PARENTING PROGRAME



1. Introduction

Parenting support is based on the equal dignity of parents and children, as well as on
quality interaction between the child and the parents on the one hand, and the
practitioner with the parents on the other. The positive parenting program, as an integral
part of this concept, contains theoretical starting points and specific strategies that will
help parents develop parenting skills and abilities for positive interaction with children.
There is a strong consensus that parents are the primary and most important teachers of
children. From the child's birth, the family is involved in the child's development and
learning, and today, when parents are faced with numerous challenges in modern life,
parenting deserves more support. Parenting support programs in kindergartens, among
others, have their starting point in understanding the fact that a child's earliest learning
and development takes place in the family and that through the family context, the basis
of the child's learning and development is built in all other contexts, among which the
kindergarten is one of the first ones. Given that early development is the period of the
greatest opportunities and greatest sensitivity, the sooner the support is provided to the
parents’ quality participation in encouraging the child's development and learning, the
positive effects on the child remain more permanent. In order to ensure equality and



synergy of educational practices of parents and educators, it is necessary that parenting
support programs are integrated into the existing program of preschool institutions, as
specific and diversified (COUNSELING CENTER FOR PARENTS). Such support for parenting
encourages the early development of each child, contributes to the successful
achievement of the goals of preschool institutions' programs, the improvement of
services and represents the basis of quality cooperation and partnership with the family,
because it reaffirms the role of parents, making efforts for parents to build and improve
the skills of supportive care. Support programs thus become available to all parents,
respecting the specifics of the family context through strengthening the capacity and
sensitivity of professional associates/practitioners in kindergarten to work with parents.
This affirms the importance of the role of parents and guardians in creating a stimulating
environment in kindergarten and at home, and the rich experience of children from the
earliest age.

The Positive Parenting Program promotes universality, relationship orientation, adjusting
the intensity of support, with a focus on family needs, and supporting the involvement of
both parents in caregiving. As a concept, it contains a set of measures that are undertaken
with a single goal - promoting positive parenting that is, building quality relationships
between the parent and the child, because relationships are the foundation of
development. The program is designed through a universal approach that aims to support
parents and guardians in creating a stimulating environment for the child's development
in all areas (cognitive, emotional, social, motor and speech), as a one-time support for
improving the family's well-being and overcoming the challenges most families in North
Macedonia are faced with. At the same time, the program allows parents who have
impaired skills to provide the child's participation in routines and learning through play
(parental stress, lower sensitivity, parents’ mental health, parenting style, etc.) to plan
more intensive family support as a team. Given the possibility of applying a differentiated
approach to family support, the program respects the family’s context and cultural
diversity of families. Child acceptance is negatively related to stress - both developmental
(parental) and non-developmental. All families that face more intense stress in general
and especially that related to child care (developmental disability of the child, violence in
the co-parental relationship, exclusion from the co-parental relationship, and context of
conception - unwanted pregnancy ...) are in the risk of non-acceptance. It is necessary to
work more intensively on accepting the child in such families, but also on accepting
yourself as a parent.

The program particularly emphasizes the harmful consequences of physical punishment
and enables the development of specific programs to provide support to the parents of
children with developmental disabilities, as well as to the parents from different
multicultural environments. It is also designed to be flexible, so that different institutions
and organizations (NGOs, Associations) in the community can implement the program
and integrate it into existing interventions and services for parents, building a Support
Network to establish partnerships within the local community. Therefore, the program is
proactive, as a new space for working with families, which does not mean "waiting" for
families to express problems, but aims at prevention and improvement, as well as the
visibility and availability of family support services, so that the entire public is aware of
them and provides coordination of services and resources. The program changes the
perspective of professional associates in the kindergarten, because it requires a review of
their own practice and a change of focus towards the strengths of the family under the
assumption that all families, even the most vulnerable ones, have the capacity to



encourage the child's development. The feeling of efficiency and competence in the role
of parents is one of the outcomes of the program, which requires constant reflection,
monitoring and evaluation of the program with the aim of building practical and reflective
competences and professional responsibility of all kindergarten employees.

Welcome to the Positive Parenting Program

2. Theoretical foundations of the positive parenting program

The importance of parent-child relationships in early childhood - Research shows that
brain development is cumulative and very sensitive to environmental influences, so early
experiences, environment and relationships lay the foundation for later development.
Learning and development cannot be viewed separately from the physical and
psychological environment, where relationships play a key role in learning. It is known
that any interaction (positive, negative or absent) contributes to the development of the
child's brain and lays the foundations for later learning. A child experiences the world
through the relationships he establishes and develops, and these relationships shape and
determine his development and learning. Beginning with attachment with a primary
caregiver at an early age, through the relationships a child develops with other adults and
children, relationships are the starting points and supports where all development and
learning rest.

How to build a relationship? The ability to establish and develop relationships is a lifelong
process, but the beginning of the process somehow begins before the birth of a child and
can be seen in the first days and weeks of a baby's life. After birth, a child is biologically
"programmed" for social connection. Children are born as social beings - they are directed
towards others and in relation to them ready to communicate and participate in
interaction with the environment, but also to initiate, expect and seek such interaction
(Shonkoff, Phillips, 2000; Dalli, White, Rockel, Duhn, 2011; Center for developing children,
2004-2020). According to the theory of affective attachment, attachment develops
between a parent and a child, and begins as a set of innate signals that invite the parent
to the child's vicinity (crying, smiling, visual contact, etc.). Through constant repetition of
interactions (signals and parents' responses to them), affective attachment develops over
time, to which the child's cognitive and emotional abilities and the experience of tender
and nurturing care contribute (Berk, 2008). The quality of interactions is the basis for the
formation of a secure affective attachment, which is considered as the basis of the
development of the capacity for trust, stable and quality relationships throughout life, but
also for healthy emotional and social functioning (de Wolf, van ljzendoorn, 1997;
Cummings, Cummings, 2002; Esposito et al., 2017). Quality relationships that support a
child's well-being and competences imply an affective connection with another human
being, be it a parent, another child, relative, neighbour, educator or any other person who
plays an important role in the child's life. The absence of such a relationship with at least
one person slows down the development and can have a number of negative
consequences. The establishment of strong affective relationships also supports and
strengthens the child's willingness to discover, get to know and question the various
features of the immediate physical, social and symbolic environment and to develop and
learn through this process. Research evidences indicate that the most positive effects on
child development are obtained if relationships with the child are warm, nurturing,



responsive and guided by the child's needs, interests and characteristics (Shonkoff,
Phillips, 2000).

What is quality care? - Contemporary observation of parenting in the field of early
development through the concept of supportive care, defines the most important
components of quality child care. This concept emphasizes that, for the development and
well-being of children, from the earliest childhood, an environment that combines
nurturing care, focused on the child's physiological, emotional and social needs, as well
as his needs for autonomy, and stimulating care, which ensures opportunities for learning
based on inquiry, play and participation. The concept of supportive care (Britto PR, Lye SJ,
Proulx K, et al., 2017) distinguishes five domains of supportive environment, which
intertwine with each other: health care, nutrition care, responsive care, safety and
security, early learning opportunities during the childhood. At the same time, the focus
of the parent on the child's needs, his ability to notice, recognize, understand and respond
to them, i.e. responsiveness, is recognized as the key to the concept. Responsiveness
refers not only to the focus on the child's physiological needs, but also to the way the
parent meets the child's needs - the way he feeds the child, talks to him, includes him and
supports his social contacts, which makes one of the foundations for the development of
emotional security in the relationship between parents and children. In addition to play,
responsiveness is visible in the speech addressed to the child, the parent's approach to
feeding the child (Black, Aboud, 2011) and a number of other interactions that contribute
to a more stimulating environment (Richter, 2004; Eshel, Daelmans, Cabral deMello,
Martinez, 2006).

2.1 What is positive parenting?

When we talk about positive parenting, we are actually talking about an understanding
or vision of parenting based on the UN Convention on the Rights of the Child, but also on
scientific knowledge about quality child care, which presupposes the satisfaction of the
child's fundamental psychological needs for attachment, competence and autonomy, and
implies involvement, creating structures, as well as support for children's learning and
development. Positive parenting refers to a type of parenting in which parental behaviour
is directed towards the best interests of the child, and which is sensitive, fulfilling and
non-aggressive, and places emphasis on recognizing mistakes and directing how to
correct those mistakes, because they are important for the further development of the
child (Rodrigo, 2010). One definition of positive parenting states that it is an on-going
relationship between a parent and a child or children that includes caring, teaching,
guiding, communicating, and consistently providing to the child's needs. In a seven-year
longitudinal study (replicated study) Pettit, Bates, and Dodge (1997), examined the
influence of positive parenting style in preschool children. Supportive parenting was
associated with better adjustment later in school and fewer behaviour problems.
Furthermore, this type of parenting actually moderated the negative impact of risk factors
such as poverty, family stress, and single parenthood on subsequent children's behaviour
problems. These and numerous other studies show that the relationship between the
child and the parents is crucial for the development of the child's personality and his
successful socialization. Positive parenting is based on the teachings of developmental
psychology and social learning theory and relies on the view that children come into the
world with the basic tools and capacities to achieve their path of optimal growth and
development. When parents have some knowledge about child development, especially



when they are aware of developmental milestones and understand what is behind certain
behaviours, they are better able to meet the challenges of parenting. Such parents
determine their child's abilities more precisely, are more tolerant and support their
children's skills. They react to their child and communicate with them with more
emotional sensitivity, and the atmosphere is characterized by warmth. They bond with
their children and strengthen relationships through talking, reading or telling stories. They
also create an optimal and favourable learning environment by providing children with
materials adapted to their age and current development level. The result is that such
children have better achievement — such as better grades in school, higher self-esteem,
better social functioning and fewer behavioural problems — because they have better
emotional and behavioural control.

Positive parenting implies parental care for child’s safety and health, that their needs for
adequate and varied nutrition are met, that the parent follows the child and responds to
their needs and interests, that they support them in exploring and communicating with
their environment.

One of the five components of supportive care (Black, et al., 2017), which the program
relies on, is the component of early learning opportunities and refers to all available
opportunities for children's involvement in interaction with people or objects in the
environment. In this component, emphasis is placed on the importance of providing
opportunities to play, talk and read with the child, participation in family routines,
household and family activities, as well as ensuring accessibility and inclusion in early
learning programs (preschool education).

An important component of supportive care in the Program is responsive care, which
ensures children's emotional safety, mental well-being and general health. Neurological
sciences indicate that this component, as one of the aspects of stimulating care, is
fundamental for healthy brain development, while inadequate parental care can cause
emotional stress and anxiety in new-borns, infants and small children, which later affects
the structure and functioning of the brain, and further development during life. In early
childhood, children rely on their parents' skills to adequately and timely recognize and
meet their needs. These needs relate to nutrition and safety, as well as social inclusion,
cognitive stimulation, regulation and channelling of emotion. When a parent observes,
follows and understands the child's signals, then they can respond to them consistently
and adequately, giving the child the opportunity to explore and learn about themselves
and the world. For this reason, this component of supportive care actually defines the
quality of interaction with the parent/guardian. The parents’ response involves noticing
and responding to the child's signals such as: smile, movement, voice, gestures and verbal
requests. The above is often seen as a three-step process: observation (parent, notices
the child's signs), interpretation (the parent correctly interprets the signs) and action (the
parent's behaviour that adequately responds to the child's needs and signals). In this way,
the early development of the child is encouraged, for which the parent provides the
support. Adequate parenting contributes to emotional security, fosters trust and a sense
of belonging, builds the foundation for socio-emotional competencies (eg self-control,
motivation to act, ability to engage in intentional action). When parents are sensitive and
responsible in their relationship with the child, children recognize safety, predictability
and warmth in behaviour and a secure affective bond is built that allows the child to
explore and learn. Together with their environment, primarily their family and through
relationships with it, the child constructs knowledge about themselves, and the world
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around them - about the objects that surround them, the space, the adults around them
and the relationship with them. Children learn through situations that are meaningful to
them and that have personal meaning, and that is why it is important for a child to have
relationships in which they experience safety and well-being - as well as the freedom to
explore and participate in family life. At an early age, every situation is seen as a learning
opportunity. The child, therefore, learns through different situations - play (which allows
him to explore, be creative, manipulate objects around him), then he learns through
various rituals and routines in the family, as well as in life situations in which the whole
family participates.

Children's participation in all situations they encounter allows them to share experiences
and feelings, which also helps build relationships with others. Children are ready to learn
from birth and have an important role in shaping their own learning, and they have such
arole as well, in the interactions with parents in which learning takes place. At the earliest
age, skills and capacities are acquired through such interactions - through laughter, eye
contact, talking and singing, physical closeness, modelling and imitation as well as through
simple games. These interactions help children learn about others, therefore children
need adequate care in a family environment, with involvement in daily activities and
relationships with others — which gives children important early childhood experiences.
Quality interactions with adults, as well as with the space and materials around them,
support the development of children into healthy and happy personalities - both now and
in the future. Facilitating such early learning contributes to overall well-being, physical
and mental health, and academic achievement later in life.

2.2 Fundamental values of the program - acceptance of the child and participation

The fundamental values of the program are the acceptance of the child and the creation
of opportunities for the child's participation. Acceptance of the child, his skills, interests,
reactions is preceded by bonding with the child (willingness of the parent to emotionally
invest in the child), as well as monitoring the child's behaviour (signals), and thus getting
to know the child. Connection, monitoring and acceptance of the child are the basis on
which the parent's skill to create opportunities for learning and development is later built.
Parenting requires a step further in understanding the child as competent and valuable
by themselves. The image of a child as a competent being, rich in potential, an active
participant in the community, a being of play and a being dedicated to learning are values
that should be shared by both parents and professional associates. A child's competence
is not something that the child possesses by themselves, but competence is built through
relationships with adults and depends on the quality of those relationships, that is, how
stimulating and supportive those relationships are. In order for a child to manifest his
potential, he must have a stimulating and supportive environment and must be protected
from physical punishment. A child is born curious and has an innate motivation to learn
and find out, but a child learns in those situations that are playful and based on
voluntariness, initiative, dynamism, negotiation, dedication, openness and questioning. A
child is a social being, focused on relationships with adults and an active participant in
processes in the family and kindergarten, as the communities to which he belongs. The
child should be seen as skilled and competent to respond to the stimuli from the
environment, or the parent's reaction, but since the child does not communicate only
with words, but also non-verbally, the basis of the exchange is the connection between
the child and the parent, which makes them coordinated in initiating, understanding and
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reciprocating the response. When a child is seen as competent and accepted as such, with
a focus on his strengths, abilities, skills and potentials, EDUCATIONAL PRACTICES of adults
can offer many opportunities for the child's PARTICIPATION in the life of the family and in
kindergarten.

Children develop and build understanding and knowledge, expectations and skills in an
integrated way, through relationships and contextual experience. Whether it is a family
environment, a kindergarten, a social environment or a wider community, the nature and
quality of the relationships established with the child and established by the child are the
basis for successful learning and development. The adult's response and actions influence
the child's sense of self-confidence, ability to learn, and growing sense of belonging to a
particular community. These interactions also provide adults with the opportunity to
learn, develop and change, getting to know the child through them, themselves and the
nature and meaning of human functioning. The child learns through relationships with
people, places and things, they learn and understand the world through their own
activities in interaction and communication with to others. The experience of
participating in joint activities, both with adults and with peers, encourages the child's
development. Relationships are the foundation and on-going context in which a child
learns how their actions affect the reactions of others, how to safely explore their
environment, and how to interpret and constructively deal with a wide range of feelings,
thoughts, and experiences. Relationships build their trust and confidence to make
meaningful connections with other children and adults and with places, things and people
in their community. Through participation in the family, with relatives, peers, from the
immediate environment, children learn values, beliefs and practices that connect their
social environment and enable them to contribute to the community. A child learns not
only from what they see and experience around them, but also from their own activities,
as well as from the way the others treat them. Being a member of a family and community
helps a child develop values, shaping the child as an individual. Connection with others
and a sense of autonomy develop together. Through secure affective bonds, a sense of
personal and group power of identity, children develop self-esteem, independence,
persistence and endurance (the ability to resist, reduce and overcome the harmful
consequences of difficulties and build a constructive approach to problems). Resilience
includes a child's ability to cope with pressures, stresses and everyday challenges, to set
clear and realistic goals, solve problems, to be successful with others and respect
themselves and others. Children communicate with different social groups and
individuals, face different experiences in different environments, as well as transitions to
new situations and environments. The ability to adapt to changes is determined by how
well the child feels - satisfied with themselves, accepted and powerful and vice versa.
Success in coping with change strengthens children's well-being, self-esteem and positive
identity. The child's competences are in the process of development and as such are not
something that the child possesses by itself, but are manifested through the relationship
between the child and the context in which the competence is supported. In other words,
children's competences are part of the child's system — context, and when and how they
will manifest depends on the quality of this relationship - how stimulating and supportive
it is. It follows that child-adult relationships are crucial as critical regulators of
development. The child's participation is determined by the parents' attitudes and beliefs
about parenting, and the way in which parents understand their roles, which determines
their parenting style and the stimulating environment in which children grow up. That is
why in practice we find different variations of parental capacities for creating a
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stimulating family context, and children grow up in environments that can differ
considerably in terms of their quality and stimulation. Rohner's theory of parental
acceptance and rejection is based on the theory of socialization and life development
(Rohner and Khaleque, 2010).and predicts the way in which parental acceptance or
rejection affect the emotional, cognitive and behavioural development of a child in
regards to one dimension, and that is parental warmth — as parental acceptance and
parental rejection . The acceptance dimension is related to praise and closeness through
kissing, hugging and caressing. Acceptance as a skill of quality encouragement that is
based on acceptance, understanding, attachment and trust enables parents to create a
stimulating environment that contributes to the optimal development of the child.

Participation is the process of joint decision-making about things that concern us and that
affect our lives and the community in which we live. Adults should see children as
competent, whose interests, needs and wishes should be taken care of. There is no lower
limit to the right to participate - children can participate at any age. The way children
participate should be determined by their developmental capacities, experience and
interests. Both babies and toddlers have their own opinions and the ability to express
themselves, and what changes with age are the forms of expression. From birth, children
begin to develop participatory skills and competencies. Respecting children's
competences and skills with close adults and within the environment, increases and
supports their development. Children's capacities are often underestimated because
adults see them from their own perspective and because adults fail to create an
environment in which the child will be able to articulate their expectations, attitudes and
competencies. When children are given opportunities to participate, they develop higher
levels of competence, which in turn increases the quality of participation. Children learn
through participation in shared activities (family routines, rituals, play) with adults and
other children. The right to participate for a child means discovering the world through
direct experience with people, other children, things, events and ideas and the right to
choose. The right to participate means involvement in the decision-making process, from
the micro plan (what to play) to the macro plan. Children need opportunities to: actively
participate; be involved in decision-making and choices; sharing information and
participating in dialogue with other children and adults; to feel mutual respect and
exchange; to be consulted and to feel that their feelings and opinions matter; to see that
their ideas, expectations and feelings lead to change; that with their participation they
contribute to something adults make and consider important and meaningful. Through
participatory relationships, the child: strengthens the sense of well-being and self-
esteem; develops metacognitive abilities of reasoning, thinking, planning and forecasting;
learns how to reproduce practice through play and transform it over time; learns how to
express themselves, to understand others; learns about interdependence, sharing, choice
and one's place in the world; learn how to solve problems and take responsibility and
build meaning and purpose.

Apart from the child's way of understanding, the child's participation is also influenced by
the knowledge of parents and educators on how the child learns and the quality of the
relationship with the child and around the child. An environment that ensures and
promotes children's participation strengthens children's skills and creates opportunities
for children to practice participation, making it a social norm. Participation from an early
age develops self-efficacy, self-confidence, the acquisition of skills and knowledge that
ensure participation in later life, the development of personal values, the experience of
fulfilment and knowledge of personal rights (not legally, but in interpersonal relations).
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2.3 Children’s and parents’ right to support

Every child's right to a stimulating environment stems from the fact that early
development is the period of greatest sensitivity and greatest opportunities for learning
and development. Early development support is recognized as one of the priorities in the
following documents:

The UN Convention on the Rights of the Child states that the child has the right to
develop "to the fullest extent possible” and that the signatory states should provide
"adequate assistance to parents and legal guardians in fulfilling their obligations to raise
children and the development of institutions, facilities and services for the care of
children".

The Convention on the Rights of Persons with Disabilities reminds us that "if young
children with disabilities are identified early and receive support, it is more likely that they
will easily transition to preschool and basic inclusive education". This convention
emphasizes the role of the family in the development of the child and the role of the state
in providing support to the family.

The Sustainable Development Goals (SDGs) emphasize that investing in children's early
development has become not only a goal in itself, but also a condition for achieving many
other Sustainable Development Goals: eradicating poverty and hunger and improving
child nutrition, ensuring healthy lives, ensuring lifelong learning, achieving gender
equality and reducing inequality. The Sustainable Development Goals include the
following specific early childhood development goal: "By 2030, ensure that all girls and
boys have access to quality care, as well as preschool education, so that they are ready
for primary education." In this sense, the Sustainable Development Goals represent a
historic opportunity to prioritize investments in early childhood development.

The UN guidelines for alternative care for children emphasize that "organizations and
competent authorities should make every effort to prevent the separation of children
from their parents and primary caregivers, unless the best interests of the child so
require" (Article 154).

In the modern age, when parents are faced with numerous challenges, parenting support
is more than necessary. Parenting support is a series of different and complex activities
that can be aimed at different aspects of parenting. Moran (2004) defines parenting
support as any intervention for parents to reduce risk, promote protection and their
social, physical and emotional well-being. The Positive Parenting Program emphasizes
that the process of learning about parenting is much more than education, as it helps
parents assert themselves in their parenting role and improve their parenting. The most
common form of providing support to parents is a group program that is defined as a
process that includes expanding insight and understanding, acquiring knowledge and
skills about the development of parents and their children and the relationship between
them. When talking about an effective parenting program, two models are presented in
the literature, traditional and contemporary. The most prominent goal of parenting
programs in the traditional model is to teach parents. Today, parents should be seen as
people who have the capacity to learn from everyday experience in their parental role.
Therefore, the ultimate goal of the program for parents in the modern model is
"strengthening capacity", with the aim of strengthening the capacity of parents aimed at
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activating parental strengths, opportunities and competences for change. Under the
influence of constructivism, parental knowledge is seen as a social construction, and
parenting programs as a collaborative process that encourages parents to reflect and
interpret experience, and search for possible solutions (lbid.). It is assumed that parental
reflective capacities represent a potential catalyst for changes in the parent-child
relationship (Slade, 2006), so the concept of reflective parenting is taken as the basic
starting point of a newer approach in understanding the development of parental
competencies. The emphasis is on a deeper understanding of the child through reflection
on previous experiences in different situations. In this way, changes in parents' behaviour
occur as a result of their thinking not only about the child's behaviour, but also about his
emotions, intentions, and even his own experiences (ibid.). There are different types of
programs for parents (Bunting, 2004), one of them is relationship-based and aims to
empower parents for new skills in listening and communicating with children, and
understanding behaviour in the context of relationships with other family members and
in the environment. Some of the programs that fall into this category are parenting
effectiveness training and positive parenting programs.

3. Key pillars of the program

The positive parenting program, as an integral part of this concept, offers a parental
approach, an educational concept and specific strategies that support the development
of parental values, knowledge, and skills for positive interaction with children.

Positive parenting implies encouragement (learning in routines and learning through play)
and upbringing practice (participation of the child in family life and non-punitive-positive
parenting). Positive parenting is based on the child's participation in the life of the family
and the kindergarten, which requires that the culture of the kindergarten and the family
have the same starting points. For a child, a learning situation means, first of all, the
existence and availability of an interesting INCENTIVE that invites the child to wander.
Then, it also includes opportunities for the child to find the answer to his question by
following their natural curiosity, their interest, applying what they know and can do,
actively exploring, trying and manipulating what they consider to be the key factors of the
phenomenon that aroused their interest. The child actively manages their learning
process. They change reality and adapt it to themselves in order to find a "name" for what
they are trying to understand more easily, to create circumstances in which they can enjoy
learning and in which learning leads to certain results. There is no stimulation that by itself
will lead to a jump in development, if there is no adult who knows how to name it, offer
a meaning, lead the child through the experience, expand the game, extend the child's
curiosity and research. A child learns best in relationships characterized by trust, security,
warmth and respect for the child's perspective. This kind of connection between a parent
and a child nurtures the child's willingness to learn with someone and from someone.

As a concept, it contains a set of measures that are undertaken with one goal - promoting
positive parenting, that is, building quality relationships between a parent and a child,
because relationships are the foundation of development. The measures include various
support strategies for parents, which improve parents' knowledge and skills about the
importance of a stimulating environment at home, provide support for the child's learning
and development at home (participation in routines and learning through play), and build
a support network for parents' emotional well-being. The program was designed through
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a universal approach that aims to support parents and guardians in creating a stimulating
environment for the child's development in all areas (cognitive, emotional, social, motor
and speech). At the same time, the program allows parents who have impaired skills to
provide the child's participation in routines and learning through play (parental stress,
lower sensitivity, parents’ mental health, parenting style, etc.) to plan more intensive
family support as a team. Child acceptance is negatively related to stress - both
developmental (parental) and non-developmental. All families that face more intense
stress in general are at a risk of non-acceptance, and especially that related to child care
(chronic illness, child's developmental disability, violence in the co-parental relationship,
exclusion from the co-parental relationship, the context of conception - unwanted
pregnancy...). With these families, it is necessary to work more intensively on accepting
the child, but also accepting yourself as a parent.

The Positive Parenting Program promotes universality, relationship orientation, adjusting
the intensity of support, with a focus on family needs, and supporting the involvement of
both parents in caregiving. It is known that the effects of fathers' involvement are
significant for the child's development, as well as for the development, the identity of the
fathers themselves, and the quality of relationships within the family (Carbera, Shannon,
Tamis-Le Monda, 2007;).

The program especially emphasizes the harmful consequences of physical punishment -
the program focuses on the early years and the important role of parents and guardians
in shaping a stimulating environment, and the lack of knowledge about child development
and inadequate skills of parents are the primary causes of physical punishment of
children. Not accepting the child and not respecting the child's perspective, leads to
inappropriate expectations from the child, which makes parents more inclined to react
violently. The parent is a "mirror" of the child - the parent's reaction gives meaning to the
child's behaviour and experience. Good knowledge of the child and adequate fulfiiment
of the child's needs are prerequisites for educational action on the child. A child's
relationship with their parents is the most powerful means of influencing a child, and it is
in the hands of the parents. Positive parenting supports parents in the application of non-
violent parenting strategies by developing two important skills - accepting the child and
guiding the child through situations (providing structure). Acceptance of the child means
that the child has the experience of being loved (showing love), regardless of the
circumstances. A parent knows and understands the skills and behaviour of his/her child,
knows how to put themselves in the child's position and think about how the child thinks
at that age, thinks about the needs of the child according to his/her age and thinks about
how the child feels. They can recognize need, initiative and interest in a child's behaviour.
Guiding the child through situations means giving the child clear instructions for expected,
safe and useful behaviours, explaining to the child the reasons for a parent's request,
supporting the child and helping them successfully overcome challenges, being a positive
model and solving challenges together. Educators and caregivers can teach these skills to
parents and model appropriate nonviolent strategies and problem-solving skills.

3.1 Who is this program for?

The program focuses on parents - through joint reading, playing with the child, home
visits, family routines, opportunities are created for parents to learn about the child's
development, needs and quality care for the child, to review and analyse their experience
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of caring for the child, to learn to create better conditions for child’s development (waiting
for the child's response and supporting their participation), to accept the child, to develop
readiness and skill to follow the child's needs and reactions, relying on the child's
initiative, to offer the child an opportunity for interaction, in which the child will learn
about themselves and the world through play, thereby creating the foundations of safe,
warm relationships and positive experiences for the child.

Parents become active participants in the life of the kindergarten, through the
intensification and diversification of the forms and methods of parental involvement in
the work of the kindergarten. This ensures the greater participation of parents and joint
discovery of suitable strategies for raising and educating the child within the institution,
as well as within the family. This is crucial for parents with at-risk children who, for various
reasons, are unable to create a supportive environment for the child's development and
learning.

The program is expected to establish a culture of continuous learning and commitment
to improving the quality of kindergarten services, based on the principles of empowering
practitioners in the field of relational competencies. The concept of relational
competencies was developed as the basic theoretical starting point for building
practitioner competencies for cooperation and involving parents in working with parents.
Relational competences imply the readiness and ability of an expert to observe an
individual (child or adult) according to their personal characteristics and adjust their
behaviour accordingly, with guidance and authenticity in contact, develops professional
ability to assume full responsibility for the quality of the relationship. Therefore, it is
important to work on raising awareness of one's own position in the relationship
established with parents and increasing sensitivity for listening more carefully and
understanding the parents' perspective and the specifics of the family context. Every
situation of communication with parents needs to be directed towards finding a common
solution that will involve the parents themselves more in the development of a more
stimulating interaction with the child. Practitioners will be supported in strengthening
their capacities (skills, experience and abilities) in the process of implementing the
developed forms and scenarios of the workshops.

The program also focuses on the local community - various organizations, public and
other institutions, NGOs and associations, which can integrate the program into existing
services, offer volunteers and promote positive parenting, so that information about the
program reaches every parent. It is very important for all professionals who enter into
communication with parents, to introduce them to the programs in the kindergarten, help
with the enrolment of the child in the kindergarten and encourage families to use them.
Planning to increase parental involvement will be implemented according to the specifics
and needs of each group separately (parents of children with developmental disabilities,
parents at social risk, parents at economic risk, parents from rural areas, and parents from
the Roma community). It is necessary to create an environment in which parents will be
respected, welcomed, listened to and active participants in meeting the needs of their
child - and not someone who is told "how to do it properly".
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3.2 Caring for parents' mental health

It is not possible to create good conditions for the development of the child, if parents
and guardians are not taken care of and are not supported in the intensity they need, until
they develop the skills of quality child care. There are evidences that the emotional well-
being of parents/caregivers and the mental health of parents are critical in order to
provide quality care and child development. In order for parents to take good care of their
children, they must have others who support them and take care of them. Therefore,
caring for parents' emotional well-being and mental health involves empowering parents
to take care of themselves, seek support and improve their skills to overcome challenges
in parenting. Support is important when the parent's skills to provide learning through
play or the child's participation in family routines may be impaired. Caring for a child with
developmental disabilities, mental health of parents, parental stress, non-acceptance of
the child and the role of parents are just some of the causes, when support needs to be
intensified and targeted. When parenting is gendered, women bear the greatest burden,
which limits the support and participation of fathers in caregiving. Only a parent who has
the opportunity to interact with the child can provide stimulating care, and it is important
to promote and support the involvement of fathers in the care of the child, and to include
parents, both mothers and fathers, in the program.

Child acceptance is negatively related to parental stress. Taking care of a child is stressful,
children depend on their parents, and it can be exhausting. Most parents try to do the
best for their child, but there are evidences that they cannot do this without support. A
large number of factors influence the quality of the adult's participation in the child's play
and the willingness to offer a nurturing and stimulating environment for the child. And,
while a child, at birth, will be able and willing to invite its caregivers into a quality
interaction, adults may not be able to recognize that invitation, respond to it, or
participate in the interaction and support and sustain it. Parenting stress can come from
the parent's domain or from the child's domain. From the birth of the child, when the
baby does not sleep and there are no routines, refuses non-dairy food, through the age
of 2 and 3 when the child tests the limits, until the start of kindergarten or later school,
parents face stress. They are overwhelmed by unpleasant emotions, and the quality of
child care is of a poorer quality. They are less sensitive to the child's needs, constantly
questioning their competence. They need support to master strategies to overcome
unpleasant emotions, to channel them, to seek help from the extended family, to seek
resources in the community, to have a trusted person, who can be an expert associate in
the kindergarten, as the first support. It is important to be one step ahead of the parent
and act in accordance with the stress the parent is experiencing (provide the parent with
strategies to overcome anger) and enable interaction, connection and a quality parent-
child relationship.

3.3 Building an intersectoral support network

Building an intersectoral support network in the community is especially important when
parents' skills to create a supportive environment are impaired (parents of children with
developmental disabilities, parents from vulnerable groups), and especially when children
are exposed to violent upbringing strategies). The program enables the development of
specific programs for providing support to parents of children with developmental
disabilities, as well as parents from different multicultural environments. It is also
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designed to be flexible, so that different institutions and organizations (NGOs,
Associations) in the community can implement the program and integrate it into existing
interventions and services for parents, building a Support Network to establish
partnerships in the local community.

The preschool institution should achieve cooperation and partnership with social
protection institutions and the health sector, as well as all organizations that deal with
the care of children and families locally, through mapping resources in the community.
The community has multiple effects on the family, the conditions and ways of raising a
child through culture, the economic level of development and general social
circumstances, but the modern family also needs the support of the community in raising
a child. Both the family and the child are involved in various types of services, programs
and services in the community - from the health system, preschool institutions, cultural
offerings, to open spaces intended for children, such as parks, fields, playgrounds. The
quality of relationships, both from a child’s perspective and from an adult’s perspective,
is shaped, supported, and exacerbated by the nature of the relationship established at
the community level. From the perspective of the community, these relationships should
have the following qualities: integrated approach, inclusive approach, partnership. An
integrated approach stems from the multidimensional needs of children and families and
the multidimensional function of raising and educating children. Raising a small child
includes a number of aspects - care, health care, education, learning, nutrition, recreation,
socialization and enters into various areas of public action: social, health, educational,
cultural. The basis for an integrated approach to the social practice of child care are:
viewing the upbringing and education of children as a common social responsibility (state,
family, kindergarten, school, local community); the right to universal access to the
program (children with developmental disabilities, children of different social, ethnic,
geographic and cultural backgrounds and origins); inclusion of children (from birth to
school age); the need for diversified forms of work with children and families (developing
different forms, for example, full-day kindergartens, half-day kindergartens, playrooms,
specialized programs, counselling...), as well as promoting the importance of the role of
parents in the learning and development of the child. At the level of the preschool
upbringing and education system, integration implies the development of a
comprehensive and mutually harmonized system that ensures horizontal and vertical
continuity and includes all programs that provide care and education for children from
birth to eight years of age, regardless of who organizes them, who finances them, how
much working hours or program content (OECD, 2001).

Different families need different types of support, which is achieved through different
forms of cooperation. Examples of forms of cooperation available to kindergartens are:

e Written communication - promoting the importance of early development,
understanding the potential of play, building an image of the child, the importance
of participation, promoting non-violent education strategies, the importance of
reading with the child, the child's participation in routines, the impact of parental
stress on the quality of care, care for the emotional well-being of
parents/guardians

e Direct communication - which includes the use of daily routines in the
kindergarten (admission, discharge) to model children's participation in the life of
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the kindergarten; home visits (joint play with the child, children's participation in
family routines, reading with the child, making toys) individual counselling work
with the family (overcoming parental stress, (not) accepting the child's diagnosis
and disability), appreciation of multiculturalism, daily routines, resource map in to
the community, thematic meetings with families, workshops

e Participation of parents in the work of the kindergarten and decision-making in
the kindergarten - joint furnishing of a place for e.g. reading with the child in the
kindergarten

e Activities for parents (parent-to-parent) - family club, joint trips, joint readings

4. Program of workshops for parents

4.1. The goal of the program and outcomes for parents - the goal of the program is for
parents to master specific strategies that support the development of parental values,
knowledge, and skills for positive interaction with children.

During the workshops, parents will have the opportunity to:

e to question their own parenting practices

e to share experiences with other parents

e tolearn from each other

e to connect and feel belonging and acceptance

e to communicate openly and be actively involved in the life of the kindergarten
e to acquire positive parenting skills

e to acquire the skills of non-violent strategies

e to take care of themselves

e to master strategies for overcoming parental stress

e to understand the importance of "shared" care and fathers' participation

4.2. Target group - The program is intended for all parents, both mothers and fathers,
guardians, foster parents and adoptive parents of children of early age. The training can
be carried out by professional associates, as a leading couple, who have undergone
training for facilitators of the Positive Parenting Program, who have experience and skills
in leading workshops and are motivated to learn and develop competencies in parenting
support. After the training, the facilitators should fully familiarize themselves with the
Program in the next 15 days and, in accordance with the context of the kindergarten,
organize groups of parents.

4.3. Inviting parents to training - inviting parents to training is possible through oral and
written communication, posters, flyers, through Viber groups, by publishing invitations
on the kindergarten's website, through parent meetings, using information resources in
the local community. If there is a need, it is advisable to organize childcare in the
kindergarten during the workshops. The essence of workshops for parents is a focus on
achieving the goal and content of the workshop, while building a positive atmosphere
through appreciation and belonging.
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4.4. Training structure
The topics of the workshops are:

e A picture of my child

e CMA (connect, monitor, accept)

e You initiate - | answer

e Children's rights - the responsibility of adults
e How is my child learning?

e Dadand mom

e Has the rod come out of heaven?

e We care for the parent - we care for the child
e What if the parent has to go to work?

e Parents are partners of the kindergarten

The 10 workshops have a meaningful flow towards the achievement of the set goal and
cannot be realized individually or in a different order. The preparation of the leading
couple implies the possession of knowledge and skills about positive parenting, a clear
division of roles and joint responsibility for the outcome and achievement of the goal. It
is good that the workshop leaders change, which brings dynamics to the work. It is
preferable to write a report on the workshop immediately after its implementation. The
space should be pleasant, big enough. The number of parents at the workshop should not
exceed 15; the method of implementation is once a month, at a time agreed together
with the parents. Workshops should not last longer than 1.5 hours.

The structure of the workshop includes:

Introductory part - getting to know each other, introducing the topic and goal of the
workshop, jointly agreeing on work rules (breaks, use of mobile phone, addressing,
permission to take photos, etc.), as well as rules of mutual respect, listening to others,
etc.

Central part

- short professional presentation (written contribution or presentation)
- role playing games

- activities and exercises (often with a worksheet or written attachment)

- exchange of experiences, reflection, discussion at the group level or in small groups
(pairs, threes, fours)

The final part includes a relaxing game or an activity to wrap up the topic and give
homework, which starts the next workshop. It is not necessary to insist that everyone
"try" the acquired skill at home, but it is desirable that during the 10 workshops everyone
has the opportunity to present their insights and learning about the child at the level of
the whole group.
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4.5, Evaluation - at the end of the cycle of 10 workshops, the parents are given an
Evaluation Sheet created for the purposes of evaluating the effects of the workshops. A
special evaluation sheet was prepared for the leading couple. Both methods of evaluation
will be in the form of assessment scales and will be processed quantitatively, in order to
further improve the Program based on the obtained results.

4.6. Dissemination of the program implies the creation of a core of kindergartens, which
will be models for spreading the program to other kindergartens, which were not included
in the first training. Through visits and horizontal exchanges, professional associates of
other kindergartens will have the opportunity to implement the program in their
kindergartens, respecting the context and culture of the kindergarten

Topic 1 A picture of my child
Goal Questioning personal beliefs of the child
Material required e WS 1:"Bingo" — for everyone

e WS 2: "Picture of my child" — for everyone
e WS 3: "Description of my child" — for everyone
e writing utensils — for everyone
e crayons —for everyone
e markers—1
e large paper—1
e ducttape-—-1
Introductory The facilitator and participants sit in a circle. The facilitator
activity- 20 minutes | introduces themselves and thanks the participants for their
presence. Then they briefly explain the program with its goals
and how it is planned to work (how many workshops, their
duration, work methods, what dynamics of meetings).
Then mutualy establish rules that will apply to all workshops in
order to ensure successful work and a good feeling for all
participants (arrival on time, active participation in the activities,
free expression of opinion, respect for other people's opinion,
use of mobile phones, photography...) and the same are written
down briefly on a large piece of paper that is stuck in a visible
place in the room.
Everyone receives WS 1 and fills it out independently. When
everyone has finished, they stand up and at a given sign they
quickly look for someone with a different answer than their own
in a given field, so the other person signs in the field. The same
participant can only sign someone else's sheet twice. After a
signature is collected, the next signature is quickly searched for
another field. Whenever someone collects signatures in a row
(horizontal, vertical or diagonal), shout out loud "Bingo!"
After about ten minutes, the game is stopped and a short
discussion develops:

e Who has all 16 bingos (15, 14... and in descending

order)?
e What was the easiest thing for you to get someone to
sign for you? And what was the hardest for you?




Main activity — 40
minutes

Sitting in a circle. Everyone gets a WS 2 and draws their child
independently, and under the picture they write a short
encouraging or motivational message addressed to the child in
direct speech, and with which they want to support them on
their journey through life. Then one by one they present the
drawing in front of the others saying: "This is ... (name of the
child)" and | read the message.

Then everyone gets WS 3 and fills it in independently by writing
in the corresponding field what their child does not like to see,
listen to, talk to, do, but also what makes them sad, scared and
happy. Then, in pairs, share what is written first for one part,
and then move on to the next

Discussion — 10
minutes

1. What is your opinion on how an image of the child
affects your expectations of the child?

2. How do those expectations determine your behaviour to
the child?

Closing activity — 15
minutes

Everyone stands in a circle, except for the one with whom they
previously worked as a pair. One by one, the couple send a short
positive message related to what they have noticed in the other
person or what was written and exchanged during the work at
WS 3. The others listen carefully and give applause for each
message.

Homework — 5

Parents are given homework, to observe their child at home and

minutes find some ability, skill or knowledge that the child has, which
they have not noticed until now; to think about how it changed
their relationship to the child, and how to support the child.

Topic 2 CFA (connect, monitor, accept) / NCN (nosp3u, cneawu,
npudatu)

Goal Mastering skills of connecting, monitoring and accepting

Material required

e WS 4: "What is positive parenting?" - for everyone
e WS 5: "Squirrel" - for every small group

e writing utensils — for every small group

e smallball-1

Introductory
activity- 15 minutes

The facilitator welcomes the participants, thanks them for their
participation and states the topic of the workshop.

Everyone stands in a circle. On a given signal, one begins by
passing a small ball to the next one and so on until it has
returned to the one who started the activity without falling to
the ground. During this time, the facilitator measures the time.
The activity is repeated several times in an attempt to achieve
the best possible result for the whole group.

Sitting in a circle. The facilitator leads a conversation to the
exchange of experiences with the whole group in relation to the
homework from the previous workshop.
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Main activity — 45
minutes

Everyone gets WS 4, and the facilitator explains it.

Then the participants work in a small group.

Each group gets one WS 5 with the task of reading it together
and answering the questions.

When all the groups finish, one group at a time reads one
situation at a time and sums up the given answers.

Correct answers:

accepting

connecting, monitoring, accepting

accepting

observing

connecting, monitoring, accepting

Discussion — 15
minutes

1. How did you recognize the skills?

2. What was difficult for you?

3. How has your parenting experience helped vyou
recognize these skills?

Closing activity — 10
minutes

Everyone form two lines. Starting at one end of each line, one
by one they change places in the lines and stops in the same line
at the end, while others direct positive parenting messages to
them along the way ("You know how to take care of your child!",
"You answer when the child is asking you!" etc.).

Homework — 5
minutes

Parents get homework for the next meeting, to monitor
themselves as parents and recognize situations when they were
really successful as parents. E.g.: "l was watching the child and |
saw that she was sad (crying, coming to the lap, not playing)
because we are not going outside because it is raining." |
approached the child, gave a name to their feelings - | saw that
they were sad, hugged them and kissed them. | know they like
to draw, | brought crayons and paper and we drew together.”

Topic 3

You initiate — | answer

Goal

Acquiring practical experience of the “initiate-respond”
mechanism

Material required

e WS 6: "Signal-response" — for everyone
e writing utensils — for everyone

o large paper—1

e markers—1

e ducttape—-1

Introductory
activity- 15 minutes

Facilitator greets the participants, thanks them for their
participation and introduces the topic of the workshop.
Everyone is divided into pairs. Each pair stops somewhere
freely in the space. At a given signal, one person in the couple
places one of their palms a short distance in front of the face of
the other and begins to move it carefully in different
directions, moving in the space themselves. The other should
follow the movements of the palm with their head, keeping the
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same distance from it all the time. After a while, the roles are
reversed.

Then everyone sits in a circle. The facilitator leads a
conversation to exchange experiences with the whole group
regarding the homework from the previous workshop.

Then the facilitator asks the participants to list all the situations
when their child wants, wishes, asks for something, and they
write down the answers briefly on a large piece of paper.
Then the facilitator asks the following question: "How do you
know, recognize, and see when your child initiates
something?" and summarizes the answers.

Main activity — 30
minutes

Everyone is divided into pairs. One in each pair is in the role of
a child, and the other - a parent, they agree on which game
they will play and play it just as they would play it with their
child. After some time, a volunteer pair is asked to present the
game to everyone, and the others are given WS 6 to fill in by
observing the game. They can add to it if they notice new
signals or answers.

Discussion — 10
minutes

1. When we wait for a child's initiative, what do you think
they are learning about themselves?
2. What do you think this teaches the child about others?

Closing activity — 15
minutes

Everyone is divided into small groups. Each group gets a
different situation that they have to present in front of the
others with a pantomime, and the others have to guess what it
is about. The situations are:

e Driving in a bus and it suddenly brakes

e Waitingin line at a bank where it's very hot and the air

conditioner stops working
e Beach vacation and a big wave comes
e Preparing a cake, and it burns

Homework — 5

Parents get a homework assignment to start an initiative in the

minutes kindergarten, as a group of parents by the next meeting.
Topic 4 Children’s rights — adults responsibility
Goal Understanding the way of exercising children’s rights

Material required

e WS 7:"Children's Rights" — 1
e paper—2

e writing utensils — 2

e scissors—1

Introductory
activity- 15 minutes

Facilitator greets the participants, thanks them for their
participation and introduces the topic of the workshop.
Everyone sits in a circle. The facilitator starts a conversation to
exchange experiences with the whole group regarding the
homework from the previous workshop and praises the
initiative taken.
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Then everyone stands in a circle. One by one they complete
the sentence: "Because | am a human being, | have the right ..."

Main activity — 45
minutes

Everyone is divided into small groups. Each of them gets a few
pieces of WS 7. These pieces are pre-cut, and the pieces of
each are mixed into separate piles and they need to be put
together. Then each group reads the written part of their
section in front of the others, emphasizing the highlighted
words.

Then everyone is divided into two groups. One group supports
the rights of the child and the other is against it. They write the
arguments for their position briefly together on paper. Then
they choose their representative who will be a guestin a
debate show led by the facilitator, and the rest are the
audience. At any given moment, the guest on the show can ask
someone else from their to replace them. Each group can make
such substitutions twice.

Discussion — 10
minutes

1. How was it for you to advocate for children's
rights/against children's rights?
2. What was difficult? What's easy? Why?

Closing activity — 15
minutes

Everyone stands in a circle. The facilitator begins to produce a
sound - alternately "snapping" with his fingers, which they pass
to the first person on their right, and then to the other person
next to them, and so on until the last one in the circle. During a
sound transmission, everyone who received it continues to do
so until they receive a new sound. When it is the turn of the
facilitator who started again, he changes the sound —
alternating knocking on the knees — and passes it on in the
same way as in the previous round, with everyone else
continuing with the first sound until they receive the new one
from the one who started, on their left side. Next sounds:
alternately tapping the feet on the floor, then clapping the
hands. After the clapping of the hands is finished, the same
sounds can be immediately resumed, but in the reverse order.
This gives the impression of falling rain, which at first is weak
and silent, then it gets stronger and stronger and after it
reaches its climax (the clapping of the hands), it gradually
calms down. It is very important for the entire duration of the
game to be completely silent, so that the strengthening and
calming effect of the rain can be experienced.

Homework — 5

Parents are given a homework assignment to think if there is a

minutes child in their environment, whose, one of the children's rights
is threatened.

Topic 5 How does my child learn?

Goal Gaining insight into the diversity of the ways of learning and

exploration in children

Material required

e WS 8: "Scientific knowledge on child’s development" —
for each small group
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e large paper—-1
e stationery — for each small group
e markers—1

Introductory
activity- 15 minutes

The facilitator welcomes the participants, thanks them for their
participation and states the topic of the workshop.

They are divided into threes and stand in an empty, wide
space. First, the two basic elements in the activity are
explained:

e "house" - two of the triplets stand holding each other

with their hands raised high above their heads;

e '"tenant" - one of the triplets standing between the two

that make up the "house".
Then all the triplets make their own figure of a "house" with a
"tenant" in it. One, who initially does not belong to any of the
three, stands in the middle and clearly gives one of the
following instructions that the others should quickly satisfy:

o "Houses change tenants!" - two out of every three
people who build "houses" still holding hands leave the
"tenant" they have and quickly look for a new "tenant"; during
that time, all those who are "tenants" are standing in place.

e '"Tenants are changing houses!" - all "tenants" are
leaving their "houses" and quickly looking for a new "house";
The "houses" in this instruction stand in place.

e "Earthquake!" - all existing triplets are separated and
completely new triplets are formed in which two are "houses",
and oneis a "tenant" in that "house".

The one who gives the instructions, immediately after giving it,
is also quick to get into some threesome (as a "tenant" or as a
part of the "house", depending on the instructions given). The
one who doesn't have a triple in any thread is the next one to
give instructions.

Then everyone sits in a circle. The facilitator leads a
conversation so as to exchange the experiences with the whole
group in relation to the homework from the previous
workshop and how the community can help in realizing the
rights of the child.

Main activity — 45
minutes

Everyone sits in a circle. The facilitator asks the participants to
remember a situation in which they, as adults, needed to learn
something (driving a car, working on a computer, using a
device...), then asks the following questions:

1. Who helped you with that? How? (writes the answers
to the second one briefly on a large piece of paper)

2. How well does your parenting match the characteristics
of a "good teacher"? Which of them is the most difficult for
you to achieve?

Then everyone divides into small groups, and each gets one WS
8 and has to answer it together. Then one group at a time
reads one question and says the answer, which is being
discussed if necessary to achieve the correct answer.
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Discussion — 10
minutes

1. What has the previous activity taught us?
2. When you want your child to learn something, what
would you change in your behavior?

Closing activity — 15
minutes

Everyone stands in a circle with arms stretched out in front of
them. Then they close their eyes and slowly move towards the
center of the circle, where they feel two free palms that they
will have to hold. No hand should remain free, nor should two
hands grasp one. When all the hands have found and caught
each other, they all open their eyes and slowly begin to
untangle themselves, but without letting go of their hands. In
the end you can get one round, eight or two rounds. Some may
remain with their backs to the center, but eventually everyone
must be untangled.

Homework — 5

Parents are given the task to teach their spouse at home the

minutes knowledge they have acquired in today's workshop, but in such
a way as to be good teachers.

Topic 6 Dad and mom

Goal Understanding the significance of father’s involvement in child

upbringing

Material required

e Paper for each small group
e Writing material for each small group

Introductory
activity- 20 minutes

Facilitator greets the participants, thanks them for their
participation and introduces the topic of the workshop.
Everyone sits in a circle. The facilitator leads a conversation to
exchange experiences with the whole group regarding the
homework from the previous workshop.

Then everyone stands in a circle. One begins, saying, “Dad
while turning his head to the right. It is a sign that the person
to whom the word is addressed should pass it on in the same
way. Everyone has the right to say once in the activity:
"Squeak!" which is the signal to start now the word "Mama!"
which is transmitted in the opposite direction until someone
says again: "Squeak!", then the word and the direction of
transmission change. The activity is over when everyone in the
circle has used the right word "Squeak!" once and the same
word has been transmitted throughout the circle

I"

Main activity — 50
minutes

Eeryone is divided into small groups. Half of the groups are
given the task of describing (and writing down as a story) a
stereotypical mother and what she usually does (what typical
activities she undertakes) that are related to the care and
development of the child from birth to school leaving so that
each they should start a sentence with "She...". The other half
of the groups work in the same way, but describe a
stereotypical father, beginning each sentence with "He". Some
possible activities to include in the description can be:
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preparing a meal, feeding, teaching the child to eat
independently, changing diapers, changing clothes, taking to
kindergarten, playing, learning to walk, ride a bike, hold a
crayon...). Then each group reads their story as written.

Then each group reads the same story, but replacing the word
"she" with "he" everywhere and vice versa.

Discussion — 10
minutes

1. How did the twisted stories look to you? Why?

2. Why are mothers usually involved in some activities
and fathers in other activities?

3. Are there real differences in their child care abilities?

4. How would it be ideal? When would children feel more
beautiful? Why? When would you develop more?

5. How can parents help each other in the mutual
involvement in the activities and in their equal distribution?
How? What would they also gain from such shared parenting?

Closing activity — 5
minutes

Everyone is divided into pairs. One of the pair begins to
pantomime various domestic activities, and the other imitates
him. After a while, the roles are reversed.

Homework — 5

Parents are given the task of sharing childhood experiences

minutes with their spouses, how much their fathers were involved in
taking care of them when they were children.

Topic 7 Has the rod come out of heaven?

Goal Mastering the strategies of non-violent upbringing

Material required

e WS 9: “Physical Punishment vs. Positive Parenting” — for
everyone

e WS 10: "What instead of physical punishment?" - for

everyone

e large paper —for each small group

e writing utensils — for everyone

e crayons — for each small group

e ducttape-1

Introductory activity
— 20 minutes

Facilitator greets the participants, thanks them for their
participation and introduces the topic of the workshop.
Everyone sits in a circle. The facilitator leads a conversation to
exchange experiences with the whole group regarding the
homework from the previous workshop.
Then everyone gets WS 9, and the facilitator presents the
content of the drawing for reasons for corporal punishment in
front of everyone.
Then everyone is divided into small groups, and each one
answers the questions in WS, after which one group at a time
reads what is written until all the answers to the first and then
to the second question are exhausted. Meanwhile, the others
listen carefully so that there is no repetition.
Some of the possible acceptable answers are:

1. How does the child feel when he is physically punished?
Misunderstood, rebellious, scared, unwanted, sinful, hurt...
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2. Does physical punishment teach the child how to
behave correctly in the future and not to repeat the behavior
for which they were punished? Why?

The behavior changes only momentarily because it has no
content that will tell the child how to act differently in the
future.

Then the facilitator presents the second part of the same WS
for positive parenting.

Main activity - 20
minutes

Everyone gets WS 10 and answers the questions in it. Then, for
each question, several responses from volunteers are read and
analyzed to obtain those that are desirable.

Closing activity — 15
minutes

Everyone is divided into small groups, so each one makes a
poster on the topic: "Stop corporal punishment of children". At
the end, each group presents its poster to the others, so they
are hung in a prominent place in the room.

Homework — 5

Parents are given the homework to bring a child's blanket or

minutes scarf to the next meeting, the one which has a special meaning
to them.

Topic 8 Caring for a parent — caring for a child

Goal Strengthening the parents’ understanding of the importance of

self-care in parenting

Material required

e scarves and blankets from the children (brought by the
participants)
e chairs — more (depending on space)

Introductory
activity- 15 minutes

Facilitator greets the participants, thanks them for their
participation and introduces the topic of the workshop.
Everyone sits in a circle. Each one briefly tells who named them
and what it means.

Main activity — 50
minutes

Everyone sits in a circle and covers themselves with the scarf or
blanket that they brought, then one by one they tell, covering
the following questions:

1. How did that scarf/blanket get into your home?

2. Whatis the scarf/blanket used for?

3. What memories do you have with her/him?

4. What feelings does it evoke in you?
Then there is a discussion with everyone:

1. What does it mean for the baby when you wrap/cover
it with a scarf/blanket?

2. Who is your "supportive cloak" in your parenting right

now? How?
3. How important is that to you and why?

Closing activity — 10
minutes

Everyone is divided into pairs. One of the pair is
blindfolded/blindfolded with his scarf/blanket, and the other
takes them by the hand and leads them safely through a row of
chairs in a zigzag fashion. Then the roles change.

Homework — 10
minutes

Parents are given a homework assignment to think about to
whom they are a support in the family.
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Topic 9

What happens when parents have to go to work?

Goal

Realizing the influence of the conflict between the family and
the professional role on parents’ stress

Material required

e WS 11: "At home - at work" - for everyone
e writing utensils — for everyone

Introductory
activity- 10 minutes

Facilitator greets the participants, thanks them for their
participation and introduces the topic of the workshop.
Everyone sits in a circle. The facilitator leads a conversation to
exchange experiences with the whole group regarding the
homework from the previous workshop.

Everyone stands in a circle. The facilitator begins, facing the
person next to him (but in such a way that others can see him),
by first making a movement as if putting a mask on his face and
making a grimace. Then, with pantomime movements, they
"remove the mask" and "gift" it to the one next to him. The
person next to him, also with pantomime movements,
"receives" the mask and "puts" it on their face, repeating the
same grimace. Then, they "take off" that mask and "throw" it
back, and they themselves "put on" their own mask, makes
another grimace, "take off" the mask and "gift " it to the next
person. The game ends when the entire round ends and the
person who started the game "receives" the last mask, repeats
the grimace and "throws" that mask.

Then the facilitator asks the question:

"What percentage of parents do you think have conflict
between family and professional roles today?"

Main activity — 15
minutes

Everyone sits in a circle. Everyone gets WS 11 and fills it in
independently by describing what a typical day looks like for
them through specific activities they do related to home and
work.

When everyone has finished, everyone should put a circle to
the time period when they are at home and think about work
and a triangle - when they are at work and think about home.
Then everyone breaks into pairs and shares what strategies
they use to resolve the conflict between their family and
professional roles.

Discussion — 45
minutes

1. How similar and how different were your strategies
with your partner?

2. What new strategy would you like to try to reduce the
stress of balancing family and professional roles? How could
they help you?

3. How would your husband/wife see/experience the

change?

4. How would that change affect your child and their

care?
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Closing activity — 10
minutes

Everyone sits in a circle. One stands in the middle and
completes the sentence: "Let all those who..." by saying
something specific related to the family or professional role,
the reactions/emotions that are caused when trying to
reconcile them, the obstacles in doing so, etc. For example,
"...who have a demanding boss", "...who want more time with
the children", "...who run home from work", etc.). Inmediately
afterwards, they ask for an empty chair to sit down. Whoever is

left without a chair is the next one to give instructions.

Homework — 10
minutes

Parents are given the task to think about the hobby they would
like to do.

Topic 10

Parents are partners with kindergarten

Goal

Motivating parents to take active role in kindergarten
community

Material required

e WS 12: "Map of resources in our place" — for each small
group

e evaluation sheet —for each

o certificate of participation — for everyone

e large paper—1

e stationery — for each small group

e markers—1

Introductory
activity- 30 minutes

Facilitator greets the participants, thanks them for their
participation and introduces the topic of the workshop.
Everyone sits in a circle. The facilitator leads a conversation to
exchange experiences with the whole group regarding the
homework from the previous workshop.

Then the facilitator slowly says: "Let everyone remember a
situation in their life when it was difficult... Remember who
helped you then... Describe that person!" Then everyone
points out traits/characteristics, and the fascilitator writes
them down on a large paper in front of everyone.

Main activity — 30
minutes

Everyone is divided into small groups, so each one fills out RL
12. Then each group presents its answers to everyone.

Closing activity — 15
minutes

Everyone stands in a circle. The facilitator thanks everyone for
participating in the program.

Then they place the previously made paper bat between their
shoulder and chin, holding their hands behind their back. Then
they pass the bat to the next person next to them, without
using their hands. And so, in turn, the "bat" is passed from one
to the other without falling until it returns to the facilitator
again.

Parents receive an evaluation sheet and a certificate
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5. Interactive materials

PN 1: BuHro

caKaTe paHo Aa
CTaHyBaTe
(na vnnn He)

nmate bpaTt/cecTpa
(aa vnnu He)

HajBa)KeH NPasHUK BO
cemejcTBOTO

coumjanHa mpexa WwTo
HajMHOrY ja KOpUcTUTe
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jagerbe WTo HajyecTo ro
japeTte

cneguTe NOAMTUKA
(na nnu He)

nuete Kade co cocean
(ma unu He)

3HaK BO
XOpOCKonN

AOoMallHa 0bBpCKa WTO
HajMHOry ja mpa3suTte

¥KuMBeeTe BO KyKa uan Bo
CTaH

OMUIEHA aKTUBHOCT BO
cnobogHo Bpeme

OMWUNEH BUA MY3UKa

HajMHOry Be HepBUpa
Kaj nyreto

3eMmja LWTO cakaTe 4a ja
noceTtute

napwv og, ,ceamumLa Ha
noto“ 6m rm noTpowmne
Ha

HajMHOry ce pagysaTe
Kora

P/1 2: Chnka Ha moeTo gete
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P/14: lLUto e nO3MTUBHO poauTencrso?

Mo3nUTMBHO pOaUTENCTBO €:
a) poAnTeNcKa rpuKa AeTeTo Aa e 34paBo, 6e3begHo, COOABETHO UCXPAHETO

6) poguTeNoT Aa ro cneam AeTeTo U Aa oaroBapa Ha HEroBuTe NoTpebu u

NHTepecupatrba
1-5 dA3U

1 PoauTenot ce noBp3ysa co AeTeTo (NOArOTBEH € EMOTUBHO /A Ce B/IOXKW BO
Hero).

5 JeTteTo Mma noTpebu (3a ncxpaHa, 6e3befHOCT, CoLMjanHO BKAYYYyBakbe,
KOTHUTUBHA CTUMYANaLMja, PErYIMparbe U KaHaIn3Mpare Ha eMOLMM).

3 [eTeTo naBa cMrHanu (HacmeBKa, ABUKEHA, [1aCOBU, recToBu, BepbanHu
baparba).

4 PoauTenoT rv cnegm CUrHanuTe Kou 4eTeTo r' AaBa, HUB MM TONKYBa U

cooaBeTHO pearupa.

5 [eTeTo yumn u ce passumsa.

Kora poautenort ro cneam AeTeTo M o4rosapa Ha HEroBuTe NOTPebu U MHTepecupakba,
TOralw AeTeTo YyBCTBYBa EMOLMOHA/IHA CUTYPHOCT, TONAUHA, A0Bepba, GU3NYKO U
MEHTa/IHO 34paBje, HaCNPOTHM CTPEC U aHKCMO3HOCT.

B) poaunTenoT Aa ro noaap»Xysa AeTeTo Aa UCTPa*KyBa M KOMYHULIMPA CO OKOJZIMHATA

1-5 ®A3MN

1 Poautenot BepyBa AeKa AeTeTO MOKe Aa Pa3Bue Pa3INiyHM KOMNETEHLUN.

PoauTenot co3gaBa MOXKHOCTM 04, HajpaHa BO3pacT 4eTeTo Aa y4YecTByBa BO
2 Pa3/IMYHM aKTMBHOCTU COOABETHO Ha HETOBUTE PA3BOjHM KanauuTeTy,
MCKYCTBO M UHTEPECH.

3 JeTteTo yyecTByBa BO Pa3/IMYHMN aKTUBHOCTMW.

PoguTtenot ro cneam y4ecTBOTO Ha AETETO BO aKTUBHOCTUTE, o oxpabpysa m
He r'v NOTUEHYyBa HErOBMTE KOMMETEHLUWNM rNeaajku r'v o COMCTBEH aro/.

JeTteTo rv pa3smBa cBOMUTE KOMNETEHUMU, 8 TUe My OBO3MOXKYBaaT BO
MOHWHA NOKBAa/INTETHO Aa y4ecTByBa.
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Kora geTteTto yyectByBa BO pa3/IMiHM aKTUBHOCTM, TOQ YyBCTBYBA KaKO HEFOBOTO
MUcnere e 6UTHO, pa3BnBa mefycebHO NounTyBake, rnesa AeKa Co CBOETO YYecTBO
MOXe [a AoBeje A0 NPOMEHU, NPUAOHECYBA BO HELLTO LWITO POAUTENINTE TO CMEeTaaT 3a
BA)XHO, pa3BMBa CaMOMNOYMTyBatbe, PacyayBatbe, Pa3sMUCIyBatbe, NIAHMPAtLE,
npeasuayBame, CNocobHOCT Aa ce u3pasu, Aa pasbepe gpyru, ja chaka
Mefy3aBUCHOCTA, rpaam OAroBOPHOCT, y4u Aa pelwasa npobaemu...

P/15: BepBepuuka

1. Jac cym majka Ha EneHa. Ja poams foaeKka o4es BO CpeaHo WKO0. Taa e cekorawl Kaj
mojaTa majKa. lNpu eaHa npolleTKa co Hea, BO ABOPOT 0A eHa KyKa Koja e orpajeHa
CO BWCOK SWJ, Ha APBOTO Ce NojaBu BepBepuyKa. M pekos: ,Buan, sepsepunukal” Taa
rnefalle HewWTo HAaoKoy, HO MHOry e 6aBHA M HecnpeTHa, Na BepBepuyKkaTta noberHa
AOoAeKa Taa Aa ce 3aBPTU U He ja BuAe BOOMLUTO.

Koja BewTuHa 1 HegocracyBa Ha MajKaTa? noBp3yBawe cneaerwe npudakare

2. Jac cym TaTKO Ha EnoHa. MHory pabotam Bo opanHaumja Kako aoKtop. Mpu egHa
npoLueTKa Co Hea, BO ABOPOT 04 eAHa KyKa Koja e orpaZeHa co BUCOK SMA Ha APBOTO
HewTo ce nojaBuno, na EQgoHa mu Kaxa: , TaTo, eHe BepBepuykal MrHm me aa ja
BMAam!“ Jac ru rnegas HaoauTe KOM CTUIHAa Ha MojoT TenedoH, Na NakK CAyLWHaBs:
»ANTHU Me, aurimn me!” Taa ceKoral HewTo 340rn1eAyBa A0AEKa WeTaMe, Koj3Hae
WTO BUAENA Cera.

Koja BewTMHa My HegocTacyBa Ha TaTKOTO?  MOBp3yBakbe cneaewe npudakarwe

3. Jac cym TaTKo Ha bypxaH 1 cekoj AeH oaMMe Ha npolueTKa. Mpu egHa NnpoLweTKa co
Hero, BO ABOPOT OZ, e4HA KyKa KOja e orpaZileHa Co BUCOK SUA, Ha 4 PBOTO Ce NojaBu
BEpBEPUYKa. 3HaM AeKa BypxaH caka XXMBOTHU M MHOTY € JbybonuTeH, na peKos:
»[0jav 6p30 fa Te AurHam, eHe BepBepuYKa Ha apBoTo!” Toj noTpya KOH MmeHe, ama
ce n3Ha. YecTo nara 3awTo e HecnpeTeH. [0 NpuapKas Aa He NagHe, a Toj bewe
cpekeH. TpyaBme 3aeZHO, Ce CMeeBMe, a TOj BUKaLlle: ,Jynummunn, cera ke ja sugam!”
0 nogurHae M My packakyBaB 3a BepBepuyKaTa: ,,Taa e masia u e MHory cnpeTtHa. U
TM Ke buagew Kora Ke nopacHew !

Koja BewTuHa ja uma TaTKOTO? noBp3yBakwe cnegerwe npudakamwe

4. Jac cym majka Ha OpxaH. HeBpaboTeHa cym. [loaeka rotBeB pyyek, H1M3 Npo3op BUAOB
BEpBEPMYKaA Ha APBOTO, NAa CakaB A4a My ja nokaxkam. My pekos: ,[lojam ga
NMoKakam efHO XMBOTMHYE, eHe ro Ha HawmoT 6op!“ Toj upTale, Toa cekorawl ro
MpaBu U HULLTO He Fro MHTepecupa. [0 3emaB 3a paKa 1 ro 0O4HECOB 0 NPO30pPOT:
»B1an, Buam sepsepuyKkal”, Ho Toj cekoraw rnega Bo HeWTo apyro. My KaxKyBaB:
»,bauw e ybaBa BepBepunyKaTa, MMa ybaBu yLun 1 onall, jage nNewHmum...”, ama T1oj He
Me caywalue.

Kou BewTnHaA 1 HepocTacyBa Ha MajkaTta? noBp3yBarbe cneperwe npudakramwe

5. Jac cym majka Ha Capa. MNpu egHa NpolueTKa co Hea, BUAOB BEPBEPMYKA BO efHA KyKa
CO BMCOKa Orpasa. M nokaxas co NpcT 1 pekos: ,,Buan sBepsepuyka, BUAM ja Ha
ApsoTo!“ Taa me norneaHa, a NoToa NoriegHa BO BUCMHA U BO CUTe APBja HAOKOAY.
CdatmB geka Taa HULWITO He rnea 3alTo OrpagaTta e NpPeBMCcoKa 3a Hea. Me npawa:
»Kaae e sepsepunykata?” ChaTne geKka mopam aa ja nogurHam. Taa sbybonuTHO
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Hab/byayBalle 1 me npawa: ,Kako ce Kaunna TonKy BUcoko? Kako He nara? LWTo
jage? ma nu cemejctBo?“ Ha cuTe npaluarba 1 ogrosapas. [oToa NpeanoKuns Kora
Ke ce BpaTMume AOMa, 3ae4H0 A3 ja HaupTame BepBepuYKaTa U Hej3MHOTO CEMEjCTBO,
a UpTeXOoT Aa ro nokaxeme Ha TaTo 1 6aba. Capa NOTCKOKHYBalle o4, cpeKa.

Koja BewTuHa ja uma majkata? noBp3yBawe cneaewe npudakare
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PNl 6: ,CurHan-ogrosop”

[ETE

POOUTEN

ja rnega urpaykaTta

ja MmeHyBa urpaykara

NMOKaXyBa KOH Urpa4vyKaTa

NOCTaByBa MNnpaware

ja gonupa urpadvkata

napadpasmpa/Kaxysa WTo rnesa

ja 3eéMa N HOCU Urpaykata

AaBa NMHCTPYKLUUU

ja AofaBa urpayvkarta

B/aerysa Bo Urpa

ja UmeHyBa urpaykaTa

Yyeka TpnNenuBso Ha He/BepbaneH
0A,rOBOP OZ AETETO NPW UrpaTa

ro NoBWKYBa 3a Urpa PoAMTENOT
HeBepbanHo (nornea,
Bneyerbe/dakarbe Ha poanTenor)
nnu BepbanHo

BKNy4yBa Apyrv anua (geua m
BO3pPacHM)
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P/1 7: NpaBa Ha geteTo

/

YneH 2 op KpHBqumaTa Ha/OH 3a npaBaTa Ha AeTeTo

I'IpaBaTa op, KOHBEHLI,VIJaTa ce op,HecyB‘aaT Ha CEKOI'O, He3aBuCHO oA, Herosara ‘paca,
6oja Ha’ KOKa, Mo, Ja3vn< Bepouncnoses, NONMTUYKO MK APYTrOo y6ep,yBaJ~be .

s

HaUWOHANHO, ETHUYKO WU COLMjaNHO NOTEKD, CNOCOBHOCTU, UMOTHA cocmj6a./
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"Ynen 12 og,Koi-iséHu,wjaTa Ha OH 3a npaBaTa Ha peTerto’ .
lEI,eTeTo ma npaso ga vw\a CBOE MWCNEHE, Toa ga ro nspasmu 3a/c1/|Te pa60TM WwTo ce
o,a,HecyBaaT Ha Hero, a Ha Herosnto MuUcnere aga ce nocseTwﬂ,OJ'I)KHO BHI/IMAHI/IE -
cornaCHo HerosaTa BO3pPacT U 3penocn e / o
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Ynen 13 op, K’OHBEHI:MjaTa Ha OH 3a npaBaTa Ha geTteTo T

.
,

LI,eTeTo,Wv\a npaso Ha cnoﬁo,a,a Ha u3pasysarbe WTo no,u,pa36mpa ntno6o,u,a Aa EAPA’
I'IPVHVIA N OABA l/IHCDOPMALI,MVI 7 7
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YneH 18 op, KOHBeHumaTa J-Ia OH3a npaBaTa Ha pgereTo

OBATA POL],MTEIWI MmaaT 3aeHUYKa OLIFOBOpHOCT BO I'IO,EI,VIFaI-bETO VI pa3BojoT Ha
p,eTeTo HusHaTa op,l:osopHOCT e [NMABHA. MHTEPECMTE HA LI,ETETO CE HUBHA
OCHOBHA FPM)KA R
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YneH 19 oA KéHBeHumaTa Ha OH 3hupaBaTa Ha pgereTo

R4

Jeteto HE CMEE OA BM,U,E I‘IOBPELI,yBAHO Toa Mmopa aa buae 3aLLITVITeHO o4 cute
d)oprvm Ha ¢duM3nYKOo M,I’ICMXW-IKO HacuACTBO, naspe,u,m 3noyn0Tpe6M 3aHeN\apyBa|-be'
MalITpeTVITal-be eKCﬂl'IoaTaLl,Mja AN 7
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YneH 23 op, KOHBeHLI,MjaTa Ha OH 3a npaBa'l:a Ha ,qe're'ro/

Jeteto u.n*o nma HeROja nonpeyeHoct wvra npaBo Ha ﬂOCEEHA FPUXKA, HA I'IOHHVI
LI,OCTOMHCTBEH H(l/IBOT Mopa ga ce/cos,u,aBaaT ycnosm KoM Ke ja I'IOTTMKHyBaaT
HerosfaTa CAMOCTOJHOCT M aa ce oneCHyBa HeFOBOTO AKTUBHO yq ECTBO BO

3AE'LI,HI/ILI,ATA J/ s

YneH 29 o,q KOHBeHu,ma'ra Ha OH 3a npaBa'ra Ha gereTo

ﬂ,eTOTo vima npaBo Ha PA3BOJ HA CBOJATA TWI‘-I HOCT U CI'IOCOEHOCTM 0o
MAKCI/IMAJ‘IHVI I'PAHMLI,I/I AN ol
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Unew 30 oa KoHBeHumjaTa Ha OH 3a npaBata-Ha AeTeTo

,ﬂ,eTe'[O’VI/N\a npaec\)\\Ha CI/SQJZA: KW‘ITyPA;B/EPA 7 JA@I_/I_K.,,———’
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\

YneH 15/31 pp, KOHBeHu,maTa Ha OH\3a npasata Ha geteto - .

JeteTto mma npaso Ha o,u,mop, MFPA cno&op,Ho Bpeme u pereau,vua OA CE ,D,RWKM

KaKO wp,a 4yecTByBa BO eK €aTUuBHMU, C}'IO6 ILI,HI/I N KYATYPHU aKTUBHOCTM. RN
Y
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P/1 8: HayuyHu co3HaHMja 3a pa3BOjOT Ha AETeTo

1. Pa3BOjOT Ha MO30OKOT € KyMy/alaTUBEH.

Pa3BMBabETO Ha €4HM KanaumTeTM ce OCHOBA NOAOLHA Aa Ce pPa3BujaT 4pyru.

2. Bo paHMOT nepuopg feTeto MMa HajroIieMn MOXKHOCTU 3a pa3Boj.

Kora nopaHo Ha AeTeTo My ce OBO3MOXKYyBa KBA/IUTETEH PA3BOj U yyere, ce
obe3benyBaaT NoTpajHU pesynTaTu.

3. CpeaunHarta He B/iMjae BP3 pa3BOjOT HAa MO30OKOT.

MO30KOT Kaj ZieTeTo He ce pa3BMBa 3aBMCHO 0f Toa A4a/M UMa MO3UTUBHO,
HEeraTMBHO MM OTCYCTBO Ha GM3MYKO/NCUXNYKO UCKYCTBO CO NPeaAMETUTE,
MecTaTa, a 0cobeHO co NyreTo o HEeroBOTO OKPYKYBakbE.

4. [eteTo ce para co notpeba 3a couunjasHO NOBP3yBakLE CO APYru ayre.

KynTypaTa noHaTamy BAnjae Kako Toa NOBP3yBakbe Ke ce passBue — Kou
npasuaa, HA4YMHU M NPUPOAA Ha CoLMjasIHA MHTEPAKLMja Ke ce HeryBaar.

5. PoguTtenute ce HajBaXXHU yYMTE/IM Ha JETETO.

Bp3 pa3BojoT M y4eHEeTO HA AETETO BAIMjaaT MHOrY yfe (POAHWHM, coceam,
Apyrapu, BOCMUTYBAYM), HO HajMHOTy poguTennTe (MajkaTa U TaTKOTO) Ymja
MHTEpPaKLUMja Co Hero e o4, HajpaHa BO3PacT U HYAM HAajMHOTY MOYKHOCTM 3a
BAMjaHMeE, a UCKYCTBOTO O, Hea NoToa BAMjae Ha MHTepaKLMUTe Ha AeTeTo co
LAPYyruTe o4 OKPYXKYBaHETO.

6. [leTeTo noao06po ce pa3BMBa KOTra OKPY)KyBakeTO CO HEro BOCNOCTaBUIO
CUNHU adEeKTUBHM OAHOCHU (rpuiKa, Jby60B, CUrYPHOCT, NOAAPLUKA).
[leTeTo e NONoAroTBEHO Aa M OTKPUBA M NMPENCnuUTyBa pasHUTe
KapaKTEPUCUTMKM Ha OKPYKYBaHLETO M Aa Ce pa3BMBa HM3 TOj MPOLEC Kora
OKPYKYBaHETO CO HEro BOCMOCTaBU/IO TOMN, HETYBaYKM, PECMOH3UBHM
penauum Kou ce BOAEHM 04, NoTpebute, MHTepecuparbaTa U KapakTepUCTUKMUTE

Ha geTeTo.

7. DeteTo He ce pafa /bybonuTHo.

[eTeTo He caKa Aa y4u 1 CO3HaBa 04, CaMOoTOo pafarbe.

8. [eteTo ce para co KOMMNETEeHLUN.

[eTeTo He pa3BMBa KOMMETEHLMMN 3aBUCHO OZ, TOA KOJIKY KBA/IMTETHO
OKPY)KYBaHE€TO HMB ' 6bapa 1 Aann HUBHUOT Pa3BOoj ro NOAAPKYBA
TPEeTUpajKkn ro AETETO KaKo NOJIHO CO NOTEHLMjaIM 32 Pa3Boj.

9. Kora nocrou yCcornaceHocCTt BO BOCNMUTHOTO AgesnyBarbe BO CeMEjCTBOTO 7]
rpagnHKaTa, ﬂpMAOGMBKMTe 3a AeTeTo ce norosiemm.
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lPaaeHEeTO Ha KBa/IMTETHA COPAbOTKA M MAPTHEPCTBO Mefy CEMEJCTBOTO U
rpagvHKaTa OBO3MOMKYBA YCOracyBakbe Ha HUBHUTE AenyBakba, MOTTUKHYBaAHbE
Ha paH pa3BOj Ha cekoe AeTe U noycneLweH Hanpeaok.

P/1 8: HayuHu co3HaHMja 3a pa3BOjOT Ha AETeTO — OAr0BOPU

1. Pa3BOjOT Ha MO30OKOT € KYMy/JlaTUBEH.

Pa3BMBabETO Ha €4HM KanaumTeTM ce OCHOBa NOAOLHA Aa Ce pPa3BujaT 4pyru.

2. Bo paHMOT nepuopg AeTeTo MMa HAjroJIEMU MOXKHOCTHU 33 Pa3Bo;j.

Kora nopaHo Ha AeTeTo My ce OBO3MOXKYBA KBa/JIMTETEH Pa3BOj U yyetbe, ce
0b6e36eayBaaT NOTPaAjHM pe3ynTaTy.

3. CpeaunHarta He B/Mjae BP3 pa3BOjoT HAa MO30OKOT.

MO30KOT Kaj ZieTeTo He ce pa3BMBa 3aBMCHO Of Toa A4a/M UMa MO3UTUBHO,
HEeraTMBHO MM OTCYCTBO Ha GM3NYKO/NCUXMYKO UCKYCTBO CO NpeameTuTe,
MecTaTa, a 0CoH6eHO Co NyreTo 0 HEroBOTO OKPYKYBakbE.

4. [leteTo ce pafa co noTpeba 3a coumnjanHo NoBP3yBakLE CO APYru nyre.

KynTypaTa noHaTamy BAMjae Kako Toa NOBP3yBakbe Ke ce pa3Bue — Kou
npaBwuaa, HAYMHU U NPUPOAA Ha COLMjaNHa MHTEPAKLMjA Ke ce HeryBaar.

5. Poautenure ce HajBa)KHM yuyuntenun Ha aeTteTo.

Bp3 pa3BojoT M y4eHETO HA AETETO B/IMjaaT MHOrY Nyfe (POAHUHMK, coceaum,
Apyrapu, BOCMUTYBAYM), HO HajMHOTy poguTennTe (MajkaTa U TaTKOTO) Ymja
MHTEpPaKLUMja Co Hero e o4, HajpaHa BO3PacT U HYAM HAajMHOTY MOYKHOCTM 3a
BAMjaHMeE, a UCKYCTBOTO 04, Hea NoToa BAMjae Ha MHTepaKLuMMTe Ha AEeTeTo Co
LAPYruTe o4 OKPYXKYBaHETO.

6. JeTteTo noao06po ce pa3BuBa KOra OKPY}KyBakETO CO HEro BOCMOCTaBMIO
cunHU apeKTUBHU O4HOCH (rpurKa, JbyboB, CUTYPHOCT, NOAAPLIKA).
[eTeTo e NONOAroTBEHO Aa MM OTKPUBA U NPEUCMUTYBA PasHUTE
KapaKTepPUCUTMKN Ha OKPYKYBaHETO U Aa Ce pa3BMBa HU3 TOj NPOLLEC KOTa
OKPY»KYBaH€TO CO HEero BOCNOCTaBU/IO TOM/M, HEFYBauyKK, PECNOH3UBHMU
penaunn Kom ce BoAeHW o NoTpebuTe, MHTEPECUpParbaTa U KapaKTepUCTUKUTE

Ha geTeTo.

7. [eTteTo He ce para /bybonuTHo.

JeTteTo He caKa ga yuu 1 cosHasa 04, CaMoTo pal‘al-be.

8. [ereTo ce pafa cO KOMNETEHLUUM.

[eTteTo He pa3BMBa KOMNETEHLMM 3aBMCHO OZ, TOA KONIKY KBAZIMTETHO
OKpY»KyBareTO HMB v 6apa 1 gann HUBHUOT Pa3Boj ro NOALPKYBA
TpeTupajku ro AeTeTo Kako NosHO CO NOTeHLUMjam 3a pa3Bo;j.
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9. Kora nocrtou ycornaceHocT BO BOCMUTHOTO AenyBake BO CeMEjCTBOTO 7]
rpagnHKaTa, ﬂpMAOGMBKMTe 3a AeTeTo ce norosnemm.

lPaaeHEeTO Ha KBa/IMTETHA COPabOTKa M MAPTHEPCTBO Mefy CEMEjCTBOTO U T H
rpagvHKaTa OBO3MOMKYBA YCOracyBakbe Ha HUBHUTE AenyBakba, MOTTUKHYBaHbE
Ha paH pa3BOj Ha CEeKoe AeTe M NoycneweH Hanpeaok.

PJ1 9: ®U3MUYKO KasHyBake HACNPOTU NO3UTUBHO POAUTENCTBO

1. Kako ce uyBcTBYBa AeTeTo Kora e GU3NUYKU Ka3HeTo?

INPUYUHU 3A
OU3NIKO

2. Nann dmsutmara Kd3Ha ro yuyn geteto Kako npaBsu/iHO

Aa ce oAHecyBa BO MAHUHA U AA He ro NOBTOpU
oAHecyBaHeTOo 3a Koe e KasHeTo? 30wTo?

cakaHo 0e3 pa3jinka Ha OI(OJ'IHOCTI/ITG)

MNPUPAKAILE HA IETETO
(mereTo uMa JOKMBYBAmE JIeKa €

Poagntenort:

rM 3Hae BeWTMHUTE N OAHeCyBarbaTa
Ha geTeTo

ymee fa ce CTaBM BO Herosa
nosuumja 1 ga yBuAam Kako 1oa
pa3mucayBa Ha Taa BO3pacT
pasmucnysa 3a noTpebuTe Ha feTeTo
3aBUCHO Of, HeroeaTta BO3pacT
pa3mMucayBa Kako AeTeTo ce
YyBCTBYBA

rM Npeno3HBa HerosuTe NoTpebu,
MHULMjaTUBM N MHTepecupara

IMO3UTHUBH

o)
POJMUTEJIC

®U3NYKO KA3HYBAHE HA
LETETO

N~

CUTYALIMH

Poxurenor:

® jacHO Ka)XyBa Koe oHecyBakbe ce
O4YeKyBa 04 AETETO M KaKo Toa 4a e
6e36e4HO N KOPUCHO

e My objacHyBa Ha geTeTo 3a
NPUYMHUTE 3a HEKOe Dbaparbe o4,
Hero

® [0 NoA4pKyBa M My NMomara ycnewHo
[a rv coBnaga npeaussuumTte

® 3aeAHWYKM MM pellaBa
npeausBuLUTE CO AETETO

® CaMWOT e NO3MTUBEH MOAEN 33
AeTeTo
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P/110: LLto HamecTo Ppu3MUKa Ka3Ha?

Bpeme e 3a cnuerbe. Mrpauknte ce Ha cute CTpaHM BO cobaTa M NMOKpPaj Toa WTO BeKe

HEKOJIKY NaTu CTe My KaxKase Ha AeTeTo Aeka Tpeba aa rn cobepe. Toa oabmBa ga rv ctasm

Ha mecTo. KaKo MorKeTe ycrnewHo Aa ro Bogure AeTeTo HUM3 0Baa CUTyalMja HamMecTo Aa

6uae GpM3NYKKN Ka3HeTo?

1. KaxKeTe jacHO aeKa cTe nyT/a, onuwieTe WTO e NPo6aemoT 1M HanagHeTe ro Hero
(ob6jacHeTe #0 Kou nocneguum moXke aa aojae 3sapagu npobaemor), a He geteTo!

2. Kaxkete ru jacHo cBoute o4yeKkyBama!

3. MokarkeTe KaKo MoXe Aa ce pewu npobaemoT cera UM BO nAHMHa (Moxe aa ce
BHECe U UrpOBHOCT NpuUToa)!

4. MNoHyaeTe usbop!

5. (aKo NpoaoMKKM HecaKaHOTO ogHecyBake) Npeagynpepere ro AeTeTo WTO Ke cnegu
(npupoaHa nocnepguua og ogHecyBaHeTO, HO HUKaKo Ppu3MuKa KasHa)!

6. IOKONKY M NnoOHaTaMy NPOAOJIXKM HeCaKaHOTO ogHecyBakbe, bugere gocnegHu Ha
Ka)XaHOTO NPeTXo4HO.
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P/110: LLto HamecTo Ppm3MUKa KasHaA? — 04roBOpU

Bpeme e 3a cnuerbe. Mrpauknte ce Ha cute CTpaHM BO cobaTa M NMOKpPaj Toa WTO BeKe

HEKOJIKY NaTu CTe My KaxKase Ha AeTeTo Aeka Tpeba aa rn cobepe. Toa oabmBa ga rv ctasm

Ha mecTo. KaKo MorKeTe ycrnewHo Aa ro Bogure AeTeTo HUM3 0Baa CUTyalMja HamMecTo Aa

6uae GpM3NYKKN Ka3HeTo?

1. KaxKeTe jacHO aeKa cTe nyT/a, onuwieTe WTO e NPo6aemoT 1M HanagHeTe ro Hero
(ob6jacHeTe #0 Kou nocneguum moXke aa aojae 3sapagu npobaemor), a He geteTo!

MHoOry cym NyT/a WTO HEKO/IKY NaTK Te 3amo/lyBam Aa rv cobepelu urpaykute, a Tue
ceylTe ce Ha NaToCOT, Ha KPeBETOT, Ha MacaTa. AKO Baka OCTaHaT, MOXe HeKoj Aa ce
COMHe 0f, HUB, Aa Harasu HeKoja M Taa A4a Ce CKPLWK, a U HEe MOMKe Aa ferHew y6aeo
BO KPEBET MOJIH CO UrPayKM.

2. KaxkeTe ru jacHo cBouTe oueKyBara!
Bpeme e 3a cnuere 1 BegHaw Tpeba Aa rv CTaBULW UTPAYKMUTE Ha CBOETO MECTO.

3. MoKaxeTe KaKo MmoXKe Aa ce pewmn npobaemoT cera Uau Bo MAHUHA (MoXKe Aa ce
BHeCe U UrpoBHOCT npuTtoa)!

Moe oa nywTam eiHa NecHa U A04eKa Taa Tpae — 4a r'M CTaBuULL KOLLKUTE BO
KopnaTta, KHUrnTe Ha nosanua, 6ounykuTe BO KyTMja.

4. MNoHyaeTe usbop!

CaKal npBo Aa r'v CpeauLL UrpadkuTe, Na ga obievew nUKaMmm AU NPBO NUXKaMM,
na cpesyBakbe Urpaykm?

5. (aKo NpoaoNKM HeCaKaHOTO oaHecyBakbe) MpeaynpeaeTe ro AeTeTo WTO Ke cneam
(npupogHa nocneguua og, ogHECYBaktbeTO, HO HUKAKO ¢pU3MUKa Ka3Ha)!

,ﬂ,OKOJ'IKy He ' CTaBnl Ha MECTO UrpayvykuTe npenq cnnernhe 1 3apagn 1oa HEKOja ce
cKpuwwn, OBOj meceLl, Hema Aa ce Kynu HoBa. [MapuTe 3a Toa ce NOTPOLLEHU.

6. [lOKONKY M NOHaTaMy NPOAOMIKM HECAKAHOTO OAHecyBake, bugete pocnegHu Ha
Ka)XaHOTO NPEeTXoAHo.



P/111: Aoma — Ha paboTa

AKTMBHOCTM NOBP3aHM CO AOMOT UM CO p360TaTa

06:00-07:00

07:00-08:00

08:00-09:00

09:00-10:00

10:00-11:00

11:00-12:00

12:00-13:00

13:00-14:00

14:00-15:00

15:00-16:00

16:00-17:00

17:00-18:00

18:00-19:00

19:00-20:00

20:00-21:00

21:00-22:00

22:00-23:00

23:00-24:00
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P/112: Mana Ha pecypcu BO HalleTo MecTo

Be monume, nopgony Hasegete ru cute nHctutyuumn, pupmm, HBO-a, npodecnoHanum
KOM M 3HaeTe, a KOWM MOXKaT Aa BUM NOMOFHAT BO yCnelwHa peasusauuja Ha Bawarta
ynora Kako poguren!

1.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.
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MPALLATHUK 3A POAUTE/IN 3A EBAJTYALUIA HA MPOTPAMATA
,MO3UTUBHO POOUTENCTBO
MoyumysaHu podumenu,

Mped Bac e MNpawanHuK 3a esanyayuja Koj e aHoHUMeH, rna Be samonysame da dademe
UCKpeHuU 002080pu. O02080puUMe Ke ce Kopucmam UCK/ay4uso camMo 3a esasnyayuja u
yHanpedysarse Ha lpoepamama.Be mosume, 3a cekoe mepoerbe nodosny oa
300Kkpyxcume e0Ha bpojka Ha ckana 00 1 0o 4 Koja Hajoobpo 2o uspasysa Bawemo
mucrnere.

1-He ce coanacysam
2-0eslyMHO ce co2/a1acysam
3-mMHoey ce coanacysam
4-yenocHo ce cozanacysam

Bu 6na200apume o0Hanped!

TBpaere OueHKa
1. | Mporpamata rm UCNOJIHU MOUTE OYeKyBaHa 1234
2. | Ha paboTunHuumTe ro npencnmuTyBaB MoeTo POAUTE/NICTBO 1234
3. | HayumB HOBM BelTUHM (NOBpP3K, cnean, npudatn) 1234
4. | PasameHMB UCKYCTBA CO Apyrn poantenmu 12314
5. | Ce uyBcTBYBaB npujaTHO U NpudaTeHo Ha paboTunHuuuTe 1234
6. | ChmKaTta 3a MOEeTO AeTe cera e NoOMHaKBa 12 34
7. | lMoyecTo unMtam Cco moeTo aeTe 12 34
8. | JacHO MM e KaKo ga ro NOTTUKHYBaM y4eHETO U Pa3BOjOT HAa MOETO AeTe A0Ma 1234
9. | MowuTe 611CKK rneaaat NpomMeHa 1234
10. | YyscTBYyBam AeKa CyM noycneweH poauten 1234
11. | Nopgobpo rn npenosHaBam NoTpebuTe Ha MOETO AeTe 12314
12. | NouecTo cu nrpam co MmoeTo aete 12314
13. | Thegam cmnm Kaj MoeTo geTe Koe He 'y Npeno3HaBaB NOPaHo 12314
14. | MoeTo geTe rnega NnpPomeHa 12 34
15. | 3Ham KaKo CTpecoT B/Mjae HAa MOETO POAUTESICTBO 12314
16. | Kora HewTo paboTtam goMma, 3HAM KaKo Aa ro BK/ly4amM MOETO AeTe 12314
17. | Ja pa3bpaB wTeTHOCTa Ha GU3NYKOTO Ka3HYBakEe 1234
18. | T'v yBnayBam CONCTBEHUTE CU/IN U CU/INTE HA HALLETO CEMEjCTBO 1234
19. | Ja npeno3HaBam Ba*KHOCTA ABajuaTa pOAUTENIN fa Ce TPUKaT 33 AeTeTO 12314
20. | PasamuncnyBam KaKo Aa ce rpurkam 3a cebe Kako poauten 1234
21. | 3Ham WTO € 1 30WWTO e BarKeH PaHMOT pPa3Boj Ha AeTeTo 12314
22. | Kako poguten, nmam noseke camoaosepba 12314
23. | BO MOETO MeCTO Ha XMBEeeHE MMa MHOTY Nyfe U pecypcy Ha KoM MOXKe Aa ce NoTrnpam 12314

Ha KoKy BKYNHO paboTUIHULM CTE NPUCYCTBYBANE?  ----------------
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FAMILY SUPPORT PROGRAM FOR CHILDREN'S LEARNING AND DEVELOPMENT AT HOME
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1. Introduction

Parenting support is based on the equal dignity of parents and children, as well as
the quality interaction between a child and their parents on one side, and practitioners
with parents on the other side. The family support Programme for children's learning and
development at home, as an integral part of this concept, includes theoretical foundations
and specific strategies that will help parents to develop parenting skills and abilities for
positive interaction with their children. There is a strong consensus that parents are the
primary and most important teachers of children. From the child's birth, the family is
involved in their development and learning. Nowadays, with parents facing numerous
challenges in modern life, parenting deserves greater support. Parenting support
Programmes in pre-schools, among others, are based on the understanding that a child's
earliest learning and development occur within the family, and the family context lays the
foundation for learning and development in all other contexts, including pre-school as
one of the first ones. The Programme promotes the importance of early development
and, being universally designed, is applicable in every family. Considering that early
development is a period of great potential and sensitivity, providing support for parents'
active involvement in stimulating a child's development and learning earlier results in
more lasting positive effects on the child. To ensure equality and synergy between
parental and educator practices, it is essential for parenting support Programmes to be
integrated into existing pre-school institution Programmes, as specific and diversified
(PARENT COUNCELING CENTER). Such parenting support encourages the early
development of every child, contributes to the successful achievement of pre-school
institution programme goals, improves and enhances services, and forms the basis for
quality collaboration and partnership with families by reaffirming the role of parents and
investing efforts in building and improving nurturing and caring skills. Parenting support
programmes become accessible to all parents, taking into account the specificities of the
family context, while also strengthening the capacities and sensitivities of professional
collaborators/practitioners in the pre-school setting when working with parents. This
affirms the importance of the role of parents and caregivers in creating a stimulating
environment in pre-school and at home, enriching children's experiences from the earliest
age.

The family support programme for learning and development at home promotes
universality, relationship-oriented approaches, adapting the intensity of support, with a
focus on family needs and support for the involvement of both parents in childcare. As a
concept, it encompasses a set of measures taken with one goal - building quality parent-
child relationships, as relationships are the foundation of development. The programme
is designed with a universal approach aimed at supporting parents and caregivers in
creating a stimulating environment for the child's development in all areas (cognitive,
emotional, social, motor, and language development), as a one-time support to improve
family well-being and overcome challenges faced by most families in North Macedonia.
At the same time, the programme allows for more intensive family support to be planned
as a team for families where parental skills for involving the child in routines and learning
through play are compromised (e.g. neglect and physical punishment of the child,
economically disadvantaged families, families with uneducated or unemployed parents,
teenage mothers, especially under 15 years of age, territorially or socially isolated
families, families with parents with disabilities or mental health issues, foster and
adoptive families). By considering the possibility of implementing a differentiated
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approach to family support, the programme respects the family context and cultural
diversity of families. The programme particularly emphasizes the harmful consequences
of physical punishment. It is also designed to be flexible so that various institutions and
organizations (NGOs, associations) in the community can implement and integrate it into
existing interventions and services for parents, building a Support Network to establish
partnerships within the local community. Therefore, the programme is proactive,
providing a new working space with families, not merely “waiting” for families to express
problems but aiming at preventing and improving, as well as enhancing the visibility and
accessibility of support services for families, raising awareness among the general public
and ensuring coordination of services and resources. The programme shifts the
perspective of professionals in kindergartens, as it requires reevaluating their own
practices and shifting the focus towards family strengths, assuming that all families, even
the most vulnerable ones, have the capacity to promote child development. The feeling
of effectiveness and competence in the role of parents is one of the programme's
outcomes, which requires constant reflection, monitoring, and evaluation of the
programme to build practical and reflective competencies and professional responsibility
for all kindergarten staff.

Welcome to the Family Support Programme for Learning and Development at
Home!

2. Theoretical foundations of the Programme

The significance of the parent-child relationship in early childhood - Research
shows that brain development is cumulative and highly sensitive to environmental
influences, so early experiences, surroundings, and relationships lay the groundwork for
later development. Learning and development cannot be observed in isolation from the
physical and psychological environment, where relationships play a key role in learning.
It is well-known that every interaction (positive, negative, or absent) contributes to the
development of a child's brain and sets the foundation for later learning. A child
experiences the world through the relationships they establish and develop, and these
relationships shape and determine their development and learning. Starting with
attachment to the primary caregiver in the earliest stages and through relationships the
child forms with other adults and children, relationships are the starting points and pillars
upon which all development and learning rest.

How is a relationship built? The ability to establish and develop relationships is a
lifelong process, but its initial process somehow begins before the child's birth and can be
observed in the first days and weeks of the baby's life. After birth, the child is biologically
"Programmed" for social connection. Children are born as social beings - oriented towards
others and ready to communicate and engage in interactions with their environment, but
also to initiate, expect, and seek such interaction (Shonkoff, Phillips, 2000; Dalli, White,
Rockel, Duhn, 2011; Center for developing child, 2004-2020). According to the theory of
attachment, attachment develops between parents and the child, starting as a set of
innate signals that call the parent into the child's proximity (crying, smiling, eye contact,
etc.). Through repeated interactions (signals and parental responses to them), an
emotional attachment develops over time, aided by the child's cognitive and emotional
abilities and the experience of gentle and caring nurturing (Berk, 2008). The quality of
interactions forms the basis for the formation of secure emotional attachment, which is
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considered the foundation for developing trust, stable and high-quality relationships
throughout life, as well as for healthy emotional and social functioning (de Wolf, van
lizendoorn, 1997; Cummings, Cummings, 2002; Esposito et al, 2017). Quality relationships
that support a child's well-being and competencies involve an emotional connection with
another human being, whether it's a parent, another child, relative, neighbor, caregiver,
or any other person who plays an important role in the child's life. The absence of such a
relationship with at least one person can hinder development and lead to various negative
consequences. Establishing strong emotional relationships also supports and enhances a
child's readiness to explore, understand, and question different aspects of their
immediate physical, social, and symbolic environment, enabling them to develop and
learn through this process. Research evidence suggests that the most positive effects on
a child's development are obtained when relationships with the child are warm, nurturing,
responsive, and tailored to the child's needs, interests, and characteristics (Shonkoff,
Phillips, 2000).

What is quality care? - Modern parenting approaches in early childhood
development through the concept of responsive care define the essential components of
quality child care. This concept emphasizes that, for a child's development and well-
being, it is crucial to have an environment that combines nurturing care focused on the
child's physiological, emotional, and social needs, as well as their need for autonomy,
with responsive care that provides opportunities for learning through exploration, play,
and engagement.

The concept of responsive care (Britto PR, Lye SJ, Proulx K, et al., 2017) highlights
five domains of a supportive environment that intertwine with each other: health care,
nutrition, responsive parenting, safety and security, and early childhood learning
opportunities. At its core, the concept recognizes parents' focus on their child's needs
and their ability to notice, recognize, understand, and respond to them, which is known
as responsiveness. Responsiveness involves not only focusing on the child's physiological
needs but also the way a parent meets those needs - how they feed the child, talk to
them, involve them, and support their social interactions. This forms one of the
foundations for developing emotional security in the parent-child relationship. Besides
play, responsiveness is also evident in the language used when addressing the child, the
parent's approach to feeding the child (Black, Aboud, 2011), and a range of other
interactions that contribute to a supportive environment (Richter, 2004; Eshel, Daelmans,
Cabral deMello, Martines, 2006).

Children learn through experiences that are meaningful and personally significant
to them. Therefore, it is important for a child to have relationships that provide a sense
of security and well-being - as well as the freedom to explore and participate in family life.
In early childhood, every situation is seen as an opportunity for learning. A child,
therefore, learns through various playful situations (which allow them to explore, be
creative, manipulate objects around them). They also learn through various rituals and
routines within the family, as well as life situations in which the whole family participates.
The family support programme for children's learning and development is based on the
fact that learning and development occur throughout the day if there is a stimulating
environment. Therefore, it emphasizes the importance of developing parents' skills to
create such an environment at home, particularly in the following domains: family leisure
time, participation in routines, joint play, talking with the child, and reading with the child.
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2.1. Fundamental values of the Programme - acceptance and participation

Accepting the child as competent involves the skill of connecting with the child
and observing/getting to know them. A parent who is interested in emotionally investing
in the child, meaning they are connected with the child, will observe the child: notice and
recognize their signals, interpret them appropriately, and respond accordingly; they will
create a stimulating environment at home (routines, play, talking with the child, reading
with the child, leisure time) and support the child's interests. Only in this way can they
accept the child and their behaviors, interests, skills, and themselves in the role of a
parent. Accepting the qualities, feelings, and behaviors of oneself and the child, without
judgment, helps to understand that parenting carries various challenges. This acceptance
does not mean giving up responsibility for parenting and guiding the child, but it means
recognizing that challenges and mistakes are integral parts of parenthood. Parents who
believe that they are capable and effective create interactions with the child in a way that
promotes appropriate development (Duncan LG, Cootsworth JD, Greenberg MT., 2009).

The child's participation is influenced by the beliefs and values that practitioners
and parents have about the child. When the child is perceived as competent and accepted
as such, with a focus on their strengths, abilities, skills, and potentials, the practices of
adults can offer many opportunities for the child's participation in family and kindergarten
life. Through participation, children develop a higher level of competence, which, in turn,
increases the quality of their involvement. Children learn through participating in shared
activities (family routines, rituals, play) with adults and other children. Children need
opportunities to: actively participate; be involved in decision-making and choices; share
information and engage in dialogue with other children and adults; experience mutual
respect and exchange; be consulted and feel that their feelings and opinions matter; see
that their ideas, expectations, and feelings lead to changes; and contribute to something
that adults consider important and significant. Besides the way of perceiving the child,
the child's participation is also influenced by the knowledge of parents and educators
about how the child learns and the quality of the relationship with and around the child.

2.2. What is learning through participation in routines?

Child learning does not involve teaching children knowledge and skills through
enrolling them in various schools and courses; rather, it entails the application of parental
beliefs and practices within family routines. Routines are daily established activities in the
family that are rich in challenges and opportunities for learning. While adult learning
involves teaching and reproductive knowledge, children's learning primarily revolves
around the existence and availability of interesting STIMULI. Child learns best in
relationships characterized by trust, security, warmth, and respect for the child's
perspective. Such a bond between parents and the child encourages the child's
willingness to learn with adults. Stimuli are "hidden" in the everyday routines of the
family, during the family's free time, and in family rituals, as they are abundant with
opportunities for learning and development. In this way, most household chores can
become opportunities for enjoyment and quality time spent with the child, a time when
parents can perform their usual duties while providing the child with valuable stimuli for
development. Meal preparation, sorting and folding dry laundry, operating the washing
machine, going shopping are the activities that most parents perform daily, some of them
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even multiple times. When a child gets involved in a developmentally appropriate
manner, such as washing vegetables together with the parent and sorting them into
different containers by color or shape, or peeling and mashing a banana for a smoothie,
taking groceries out of the bag after shopping, or folding socks, numerous opportunities
for developing essential skills arise (trust and security in close individuals, social and
emotional skills, curiosity and initiative, autonomy, cognitive, and motor skills). On the
other hand, in these situations, parents have the opportunity to carry out their usual
routines and, at the same time, through small stimuli that do not require additional time
or place, promote the child's development.

Activities in which children participate at home can be more or less structured
(Jarus et al., 2010). Formal, highly structured routines involving hygiene maintenance and
meal preparation not only allow children to "practice" specific skills but also help them
understand and recognize patterns, sequences of events, activity components,
interconnections between steps, and the importance of cooperation. Every family also
has unstructured routines (such as shopping, walks, reading, free time, etc.) that are more
flexible, spontaneous, and allow for more child-led guidance.

The effects of children's involvement in family routines and rituals are evident in
the development of their socio-emotional skills, especially in the domains of emotional
regulation, physical and mental health, as well as the adjustment of children and the
entire family during expected transitional points (e.g., starting kindergarten) and
academic achievements at all levels of education (Ferretti & Bub, 2017; Chen, 2017; Ren
& Fan, 2019). Participation of children in family routines and rituals is less encouraged in
families with lower-educated parents (Guichard & Grande, 2019) and families with
children with developmental disorders (Mancini and Coster 2004; Rosenberg et al.,
2010a). However, for routines to become opportunities for learning and development,
parents need to:

e Carefully observe their child's needs, pay attention to how the child expresses

them, and better understand how the child reacts in different situations.

e Consistently respond to the child's signals and provide support for meeting
their needs.

e Respond to any form of the child's initiative (smile, movement, gaze, pointing)
by reciprocating (smiling, imitating, directing attention to the object of the
child's interest, naming it). This will further expand interaction and create
additional opportunities for encouraging development.

e Pay close attention to what attracts the child's attention, support and
encourage their initiative in the direction they lead. For example, if the child
points to a picture book, the parent can say: "Look, a picture book, let's read
it together."

e Allow the child to be as independent as possible in activities they want to do
and provide support in the process just enough to enable the child to achieve
their goal, which is different from doing the activity instead of the child.
Accordingly, it is important for parents to believe that the child is competent
and skilled, ready to learn and develop.

e Engage in conversation with the child, talk to the child (naming things the child
does), and describe various situations during changing, meal preparation,
going shopping, or any other activity.
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Besides having a secure relationship with parents or caregivers, it is important for
a child's environment to be stimulating. What exactly does that mean? A stimulating
environment is rich in learning and exploration opportunities, providing content that
supports the child's development and is age-appropriate.

By involving the child in routines, they have the opportunity to build relationships
with adults (at the market, store, or with neighbors), participate in decision-making
(choosing to sit and have a snack with an apple, or eating the apple and playing
afterward), and contribute to shared tasks and responsibilities (e.g., helping set the table
for a meal). Routines in a child's life foster responsibility, independence, and a sense of
predictability, security, and belonging to the family. Through routines, a child develops
various skills by imitating adults. Routines should be a pleasant shared social experience
for the family, offering enjoyment and the joy of communicating with family members. A
child's participation in family routines is determined by their age and it is valuable because
it allows parents to re-evaluate their perceptions of the child, focusing on their strengths
and skills.

As the child grows, their participation in family routines provides more
opportunities for learning through play. Routines such as meal preparation, shopping, and
other activities can become opportunities for learning and development when based on
play with the parent. A parent who enables a child's participation in family routines will
facilitate the child's discovery and exploration in a natural way - through play. A child's
involvement in family routines is determined by their age, and it is valuable because it
allows parents to reevaluate their perceptions of the child, focusing on their strengths
and skills. To ensure a child's participation in routines, besides having a flexible but
established rhythm for routines, parents should accept the child as a competent member
of the family and be able to adapt the child's participation to their age, characteristics,
temperament, and interests. A parent's skill in enabling and supporting a child's
participation in routines relies on their ability to understand the child's perspective and
recognize the learning and interaction opportunities each routine offers for their child. In
that sense, it relies on both accepting the child and understanding the child's interests
and repertoire of skills for interacting with the environment.

A child's participation in routines creates strong stimuli for the development and
use of skills in all five domains of child development. For example, during bath time, a
child can learn to pour, pour out, touch water, splash, handle soap and foam, name
objects, follow a sequence of actions during bathing, learn about warm-cold, wet-dry,
learn to wait, be responsible, curious, and more. However, this situation in which the child
participates is actually rich in relationships as it involves exchanging laughter,
conversations, closeness with the parent, and is enjoyable and meaningful for the child,
the child learns that they are worth attention, that others care for them, and they learn
about relationships with others and the world around them. Bathing can be an
opportunity for learning and development, but only when there is a parent beside the
child who knows how to involve the child in the routine and when the routine has playful
characteristics. Therefore, the opportunities for the child to "use" stimuli will rely on the
caregiver's skills in caring for the child.

Stimuli for learning and development hide in the family's free time, during shared
walks, outings, when a parent, for example, plays with words. By participating in
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shopping, a child can learn how to plan purchases, make or draw a grocery list, name
groceries, practice "shared attention," learn to carry a bag, and learn from experiences
about how and what to ask adults at the market, how to seek and wait for a response,
how to measure vegetables, how to greet people on the street, what is safe, and more.
However, even this situation in which the child participates is rich in relationships as it
involves exchange and the child learns about themselves, the world around them, and
relationships. Turning shopping into an opportunity for learning and development is a skill
of the parent.

Stimuli for learning and development are also found in holiday rituals, bedtime
preparations, greetings, etc., which are less structured and contribute to a sense of
closeness and togetherness.

Routines are specific to each family's context, so professionals working with
children need to develop sensitivity to family routines, recognize and support parents in
enabling children's participation. Each family has its own routines, and not every routine
should be done routinely; rather, routines should be recognized as opportunities for
learning and development and should follow a playful pattern. In the modern world,
where parents may lack time but still wish to support their child's development, turning
routines into play and encouraging development and learning in the family throughout
the day is the valuable information, particularly for vulnerable groups of parents.

2.3. What is learning through play?

A child learn - by playing, and learning through play means creating situations in
which a child can replay acquired experiences. Numerous arguments from contemporary
scientific research provide space for acknowledging the multiple significance of play for
living, as well as for learning and development, both of children and adults. Play is strongly
intertwined with pleasure and the development of human capacity for flexibility
(Marjanovi¢, 1987), and further benefits (Krnjaja, 2010). Play is the most natural way for
achildtolearn;itis an end in itself. Play occupies the majority of a child's time and interest
and is the dominant way in which a child understands, develops, and expresses
themselves and their world (Lester and Russell, 2008). Through play, a child builds identity
and relationships, explores and (re)constructs meaning, creates symbols, and experiences
joy and pleasure. Play is driven by a child's curiosity, desire to explore, and build
understanding. In that sense, any change, novelty or interesting thing from the
environment that captures a child's attention can serve as a stimulus for play, and the
child will want to engage with it.

From a child's perspective, play can happen anytime and anywhere; toys are not
necessary for play. A child can play with anything, such as fruits, vegetables, pots, spoons,
boxes, stones, sand, branches, leaves...but also with words, characters, roles, colors,
photographs, books, chairs, and tables. For parents, play often involves purchased toys
and designated playtime, with clear structures and specific goals. Today's children engage
in more solitary play, as there are fewer peers around, and play mostly revolves around
ready-made toys, often indoors. Adults often take on passive or active observer roles in
play. Parental support in play ranges from idealization and non-involvement to
intervention, where the parent takes the lead in the play. In home settings, children have
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limited opportunities to play with other children, making the role of parents as playmates
and partners even more crucial for children (Gardasevi¢, 2021). The author states that
children nowadays spend most of their time in the family, a significant portion of which is
spent playing. Therefore, it is essential to recognize the importance given to children's
play, how parents understand the child's need for play, and how they support it. In the
game, it is essential to give the child enough time to integrate everything they hear, see,
experience, and offer their response as a continuation of the interaction. In this
interaction, the parent should not take a leading role, even though they may have more
experience and knowledge than the child. The parent should not direct the play but be
with the child in the game, not over them. Uncertainty and the course of the game are
left to the situation and the child's initiative. Often, parents do not engage in children's
play because they see it as mere entertainment and fail to grasp the importance of their
involvement (Gardasevi¢, 2021). Sometimes they participate by leading the play, and
other times they act as play partners, enhancing the child's competencies and supporting
their initiatives, giving them the encouragement to realize their ideas in the game and, in
this way, they positively influence the child's well-being and independence. The role of
parents in a child's play has been recognized by many authors: "In the family context,
involving parents in a child's play leads to a higher qualitative level of play" (Coli¢,
MiloSevi¢, 2019: 161). "Numerous authors emphasize the direct and active involvement
of adults in children's play as significant for a higher level of quality, longer duration, and
greater complexity of the play" (Coli¢, MiloSevi¢, 2019:165).

Supporting parents in encouraging play involves acquiring knowledge, shared
understanding of the value and potential of play and its importance in a child's
development and learning, as well as understanding the role of parents in play. For
example, typical games for children up to the age of 3 stimulate all areas of development:
playing with sand and water allows them to explore and experiment with size, shape and
weight in a fun way, providing important information and practical knowledge about the
world around them; “as if”, “pretend” play activities, such as talking on the phone,
feeding or taking care of a baby, contribute to language development, speech
comprehension and vocabulary enrichment; caring for dolls fosters emotional
development and awareness of others and their needs; dress-up and role-playing games
contribute to self-awareness; dressing dolls and simply opening/closing containers
promote the development of fine hand muscles and coordination of finger and hand
movements; wearing others' shoes during dress-up or activities during "cooking"
positively affect the development of large leg and arm muscles (PeSikan & Anti¢, 2012).

The play is a fun and voluntary activity in which the child is active - trying,
combining, experimenting and can repeat it whenever the child wants, can also change
and introduce something new (do something differently), there is significant social
exchange in the play- communication, negotiation, exchange of ideas and similar
interactions. The programme promotes the idea that all children have access to high-
quality play as an opportunity for learning and developing their potential in a family
environment.

A child is an expert in play, and they determine how the game will unfold. Activities
such as reading, singing songs and dancing, physical movements, playing on the
playground, or going on an outing are all considered play. The child can initiate play (add
a toy, some material, approach the parent, point, take an object or toy, handle it, name
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it, etc.) and thus invite the parent to play. The child can simply play, and such play is less
structured and more open and the adult can make it enjoyable, extend and expand it
through their participation, adding materials, providing toys, creating a play space, and
inviting others to join. When the adult offers rules, it provides structure and a goal to the
play, but the child still decides whether they want to participate or not, and such a guided
play can also be very enjoyable (e.g., games like "hide and seek"). Therefore, it is always
essential to enable the child to choose the game and make decisions related to it, and to
create rules, thereby ensuring meaningful participation and building a sense of respect
and security. Through play, the child learns about themselves and the world around them
and develops various skills, always in interaction with and guided by parents. Play is an
activity that involves discreet leadership from the parent/adult that doesn't suppress
curiosity, creativity, and the child's desire to play but helps children organize their
experiences. This requires the adult to carefully observe and interpret the child's play,
question, deepen and guide it towards acquiring new knowledge and parenting skills.

The readiness to understand and recognize play as the essential language of the
child, as the way they best learn about themselves and the world around them, is an
important aspect of understanding early development and the significance of
developmental stimulation. By gaining knowledge about play, we also gain knowledge
about what developmental stimulation actually means, how the child develops and
learns. Supporting shared play with the child, by creating a stimulating environment for
the child from the first day of life, means wanting to teach parents to create opportunities
that enable the child's play (space, time, availability). To enable learning through play, a
parent needs to understand how the child learns and be able to assess the pedagogical
value of play, finding a balance between idealizing and overly instructing play. A
connected parent who accepts and follows the child (notices, interprets the child's signals
and provides an appropriate response), understands the child's perspective, is an
attentive observer, reacts to the child, comprehends what the child's behavior indicates,
appropriately interprets the child's interests, feelings, thoughts and intentions, and is
skilled in creating learning through play.

2.3.1. Reading with a child

Reading with a child is one of the rituals that has many more effects than just
expanding their vocabulary, as it contributes to the development of quality care for the
child. It's a form of learning through play (wordplay, characters, etc.) that serves as a great
stimulus, especially when it involves interaction with a parent. For reading, it is not the
time spent reading that is important, but the way of reading. Although many parents may
understand that reading together is important, they may not understand the importance
of quality reading or what quality reading is. Shared reading is an interaction in which an
adult reads together with a child (involves the child in reading) and talks about what is
read or said, during and after reading (van Kleeck, et al., 1997). Shared reading as an
opportunity for the child's learning and development fosters literacy development,
expressive language, speech comprehension, enriching vocabulary, acquiring complex
words, imagination, critical thinking, and also allows the child to initiate, lead, and gain
confirmation of being valued by others and the world as a safe place, practice "shared
attention," concentration, explore the book, and show interest. Many parents, as well as
professionals, see reading as its own activity - the parent reading the text from the book,
while the child's task is to be silent and listen carefully. The child's role is not passive, but
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active: the child observes and explores the book, grabs it, touches it, throws it, opens and
closes it, puts it in his mouth, while the role of the parent is to encourage it. Although at
the beginning of the introduction, the parent initiates reading, later participation of the
child implies that the child initiates reading (brings, a book, shows, takes), which implies
that the availability of a book (which is only a tool for shared attention) on the shelf or on
the floor is also important for their participation. Moreover, the child has the right to
choose with whom and what they want to read. The parent should skillfully maintain face-
to-face contact (eliminate sounds, TV and other distractions), prolong the interaction and
ensure physical closeness (so that they can see the child's face) as important
characteristics of the interaction that ensures the child's enjoyment of any activity,
including reading together. Reading with the child gives the parent the opportunity to
observe the child, notice the signals, understand the child's signals and adequately
respond to them, practicing their skills and parental competences, to develop the
readiness and dexterity to follow the needs and reactions of the child, relying on the
child's initiative, to wait patiently the child's response and support their participation,
thereby creating the foundations of safe, warm relationships and positive experiences for
the child. A parent who knows how to ask questions, make different sounds to accompany
the speech, make a game out of the story, and adjust the guidance through reading
according to how children gain understanding and solve tasks, will make reading a rich
opportunity for development and learning. That's why reading with a child is considered
a form of development stimulation, especially important for families at risk (children with
developmental disabilities, sensitive groups, non-stimulating and rural environments,
etc.). The importance of reading is emphasized to parents of early-aged children already
after the birth of the child (several times a week for 15 minutes and/or daily) using age-
appropriate black and white books. The materials used for reading can be diverse
(newspapers, market brochures, recipes) and don't have to be expensive picture books;
what matters most is having a sensitive and supportive adult present during reading to
make it enjoyable and playful.

Reading with a child develops reading skills, so it's essential to integrate such
programmes into the community's libraries and bookstores (places for family shared
reading with children). Creating open-air libraries in parks, kindergartens, post office and
bank waiting areas, public transport, health centers, NGOs, etc., known as "Teddybear
reading centers," can offer various places in the community for reading with children,
reducing inequality, poverty, and ensuring access to books for all families. Campaigns can
be organized to advocate reading with children, training professionals/volunteers as
readers, and public reading events (book fairs). At the national level, the relevant ministry,
in collaboration with other ministries (education, culture), can support library equipment
and usage, promote reading, involve public figures, and provide financial assistance to
low-income families for purchasing books.

Reading with a child involves various professionals (educators, NGO activists) who
are trained to implement programmes that promote quality childcare and support early
childhood development, building a support network for parenthood.
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2.4. Child and Parent's Right to Support

Every child has the right to a stimulating environment, as it stems from the fact
that early development is a period of utmost sensitivity and significant potential for
learning and growth. Support for early development has been recognized as a priority in
the following documents:

The UN Convention on the Rights of the Child emphasizes that a child has the
right to develop "to the maximum extent possible," and signatory states should provide
"appropriate assistance to parents and legal guardians in the performance of their child-
rearing responsibilities and the development of institutions, facilities, and services for the
care of children."

The Convention on the Rights of Persons with Disabilities reminds us that "early
identification and support of children with disabilities are likely to result in successful
transition to inclusive pre-school and primary education environments." This convention
also emphasizes the role of the family in a child's development and the state's role in
providing support to families.

The Sustainable Development Goals (SDGs) highlight that investing in early
childhood development has become not only a goal in itself but also a precondition for
achieving many other SDGs: eradicating poverty and hunger, improving child nutrition,
ensuring good health, promoting lifelong learning, achieving gender equality, and
reducing inequalities. The SDGs include the specific goal of early childhood development:
"By 2030 ensure that all girls and boys have access to quality early childhood
development, care, and pre-primary education so that they are ready for primary
education." In this sense, the SDGs represent a historic opportunity to prioritize
investments in early childhood development.

The UN Guidelines for the Alternative Care of Children emphasize that
"organizations and competent authorities should make every effort to prevent the
separation of children from their parents and primary caregivers unless it is in the best
interests of the child" (Article 154).

In the modern age, when parents face numerous challenges, parenting support is
more necessary than ever. Parenting support involves a range of different and complex
activities aimed at various aspects of parenting. Moran (2004) defines parenting support
as any interventions for parents to reduce risks, promote protection, and enhance their
social, physical, and emotional well-being. The Family Support Programme for Learning
and Development at Home emphasizes that learning about parenting goes beyond
education; it helps parents affirm their parental role and improve their parenting. Group
programmes are the most common form of providing parenting support, involving
expanding insight and understanding, acquiring knowledge and skills about parent and
child development and their relationship. In the literature, two models of effective
parenting programmes are presented: traditional and contemporary. The primary goal of
parenting programmes in the traditional model is to teach parents, while in the
contemporary model, the ultimate goal is "capacity building" focusing on activating
parents' strengths, abilities, and competencies for change. Influenced by constructivism,
parenting knowledge is seen as a social construction, and parenting programmes are
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viewed as a collaborative process that encourages parents to reflect on and interpret
experiences, as well as search for possible solutions. It is assumed that parental reflexive
capacities represent a potential catalyst for changes in the parent-child relationship
(Slade, 2006), so reflective parenting, based on understanding the child through reflection
on past experiences in various situations, is considered a fundamental approach in
understanding the development of parenting competencies. The emphasis is on a deeper
understanding of the child through reflection on previous experiences in different
situations. In this way, changes in the behavior of parents occur as a result of their thinking
not only about the child's behavior, but also about his emotions, intentions, and even
their own experiences. (lbid.).

3. Key Pillars of the Programme

The Family Support Programme for Learning and Development at Home offers
parental access, educational concept and specific strategies that support the
development of parental values, knowledge, and skills for positive interaction with
children.

For a child, the learning primarily means the existence and availability of
interesting STIMULATION that encourages the child to wonder. Then, it also involves
opportunities for the child to find answers to their questions by following their natural
curiosity, interests, applying what they know and can do, actively exploring, trying, and
manipulating what they consider key factors in the occurrence that sparked their interest.
The child actively manages their process of cognition. They change reality and adapt it to
themselves to better find the "name" for what they are trying to understand, to create
circumstances in which they can enjoy learning and where learning leads to secure results.
No stimulation alone will lead to a developmental leap if there is no adult who can name
it, offer meaning, guide the child through the experience, expand the play, prolong the
child's curiosity and exploration. A child learns best in relationships characterized by trust,
security, warmth, and appreciation of the child's perspective. Such a connection between
parents and the child nurtures the child's readiness to learn with and from someone.

The programme assumes that learning and development stimuli are present in
routines, play, free time, conversations, and reading with the child at home (learning in
routines and learning through play), as they are rich in challenges and developmental
opportunities, but only when based on interaction with the parent. Therefore, the
educational practice should be based on the child's involvement in family life and non-
punitive parenting. The child's participation in family and kindergarten life requires the
existence of the same core values in both the kindergarten and family culture.

As a concept, it encompasses a set of measures taken with one goal - promoting
learning and development at home by creating a stimulating environment. Besides the
physical aspect (space, time, toys, materials), such an environment includes a less visible
but more crucial component, which is the quality of relationships between parents and
children, as relationships are the foundation of development. The measures involve
various strategies to support parents, improve their knowledge and skills about the
significance of a stimulating home environment, provide support for learning and child
development at home (participation in routines and learning through play), and build a
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network of support for parents' emotional well-being. Every family has routines, rituals,
and free time, so the programme is designed as a universal approach aiming to supporting
parents and caregivers in creating a stimulating home environment for the child's
development in all areas (cognitive, emotional, social, motor, and linguistic). The
programme promotes universality, relationship focus, and support for the involvement of
both parents in caregiving.

3.1. Who is the programme intended for?

The programme is focused on parents, aiming to help them learn about child
development, the needs and quality care for their children through shared reading, play
with their child, family routines, reflecting on and analyzing their caregiving experiences,
learning to create better conditions for their child's development, accepting the child, and
developing readiness and skill to respond to their child's needs and reactions based on
the child's initiative. The programme also provides opportunities for children to interact
and learn about themselves and the world through play, reading, conversation, and free
time, creating a foundation for secure, warm relationships and positive experiences for
the child.

Parents become active participants in the kindergarten's life by intensifying and
diversifying the ways they are involved in the kindergarten's activities. This ensures
greater parental involvement and the joint development of appropriate parenting and
educational strategies within the institution and the family circle. This is especially crucial
for parents with children at risk who, for various reasons, are unable to create a
stimulating environment for their child's development and learning.

The programme also focuses on the local community - various organizations,
public institutions, NGOs, and associations, which can integrate the programme into
existing services, provide volunteers, and promote learning and development at home,
ensuring that information about the programme reaches every parent.

4. Workshop Programme for Parents

4.1. The aim of the programme is to equip parents with parenting skills to create a
stimulating learning and developmental environment for their children at home in the
following domains: family leisure time, participation in routines, interactive play,
communicating with and reading with the child.

During the training, parents will have the opportunity to:
¢ Reflect on their own parenting practices
¢ Exchange experiences with other parents
e Learn from each other
¢ Gain practical experience in interactive play and reading with their child
¢ Connect and feel a sense of belonging and acceptance
e Engage in open communication and actively participate in the preschool's life
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e Acquire skills to create a stimulating home environment
¢ Understand the importance of "shared" care and fathers' involvement

The outcomes of the programme for parents are as follows:
¢ Development of parental reflexivity through reassessing the values of their own
parenting and analyzing their experiences of caring for the child
¢ Acquiring knowledge about the significance of early development and early learning
of the child
¢ Acquiring skills to create better conditions for the child's development and learning
(accepting the child and their role as parents and engaging the child)
e Acquiring skills for reading with the child, learning through play, and incorporating
family routines at home
* Informing about the programmes in preschool and community resources

It is expected that parents will:
¢ Feel more effective in their parenting role (reducing stress, social support, mental
well-being, fathers' involvement)
* Be more involved in developmentally stimulating activities with the child than before
the practitioner's training (reading with the child, participating in routines)
e Actively engage in playing with the child
¢ Adequately recognize and interpret the child's signals.

4.2. Target Group

The programme is intended for all parents (mothers and fathers, guardians, foster
parents, and adoptive parents) and young children. The number of parents in a workshop
should not exceed 15, and the sessions should be held once a month at a time agreed
upon with the parents. The workshops should not last longer than 1.5 hours.

The training can be conducted by professional collaborators as a facilitating team.
They should have undergone training for facilitating the Family Support Programme for
learning and child development at home, possess experience and skills in conducting
workshops, and be motivated for learning and developing competencies in parental
support. The essence of the workshops for parents lies in the focus of the facilitators and
participants on achieving the workshop's goals and content while fostering a positive
atmosphere through respect and belonging. After the training, facilitators should fully
familiarize themselves with the Programme within the next 15 days and, based on the
context of the pre-school, organize groups of parents. Preparing the facilitating team
involves possessing knowledge and skills in stimulating development at home, clear role
distribution, and shared responsibility for the outcomes and goals' achievement. It is
beneficial for the facilitators to take turns during the workshops, as it brings dynamics to
the process.

The space should be pleasant and spacious enough.
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4.3. Inviting parents for training is possible through oral and written
communication, posters, flyers, Viber groups, posting invitations on the kindergarten's
website, conducting parent meetings, and using informational resources within the local
community.

4.4, Training structure

The first 5 sessions are workshops for parents, covering topics related to home
situations that can become stimuli for a child's learning and development. During these
workshops, parents reflect on their own beliefs and parenting practices.

The structure of the first 5 sessions includes:

Introduction - getting to know each other, introducing the workshop's topic and
goals, agreeing on work rules (breaks, mobile phone usage, addressing each other,
permission for photography, etc.), as well as rules of mutual respect, active listening, etc.

Central part:
e Brief professional presentation (written handout or presentation)
¢ Role-playing games
¢ Activities and exercises (often with worksheets or written materials)
 Sharing experiences, reflections, group discussions, or small group activities (pairs, trios,
fours)

Conclusion involves a relaxation game or activity to wrap up the topic and
sometimes giving homework, which sets the stage for the next workshop.

The topics of the first 5 workshops are:
Early development at home
The image of my child
How do we play at home?
Reading with the child instead of reading to the child
Routines in our family.

Lh LW R
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Topic 1

Early development at home

Objective

Understanding the importance of early development and
opportunities for home support

Required material

e RL 1: "Scientific insights into child development" — for
each small group

e RL 2: "What is positive parenting?" — for each participant

e Writing utensils — for each small group

e Large paper — 2 sheets

e Markers—1

e Scotch tape -1

e Small ball-1

Introductory activity
(20 mins)

The facilitator and participants sit in a circle. The facilitator
introduces themselves and thanks the participants for being
present. Then, they briefly explain the programme's goals
and how it is planned to be conducted (number of
workshops, their duration, working methods, meeting
dynamics). Next, they establish common rules that will apply
to all workshops to ensure successful work and a good
feeling among all participants (being on time, active
participation in activities, freely expressing opinions,
respecting others' opinions, use of mobile phones,
photography, etc.), and these rules are briefly noted on a
large paper placed in a visible place in the room.

After that, everyone stands in a circle. At a given signal, one
person starts by passing a small ball to the next person while
simultaneously saying their name. The activity continues in
a sequence until the ball returns to the person who initiated
the activity without it falling to the ground. During this time,
the facilitator measures the time taken. The activity is
repeated several times in an attempt to achieve the best
result for the entire group.

Main activity
(45 mins)

Everyone sits in a circle. The facilitator asks questions, and
the group's answers are recorded on a large paper: "Imagine
you've moved to another country and need to learn the
language spoken there. As adults, what difficulties would
you face while learning, and why?"

Then the facilitator asks, "If a child moved to that country at
an early age, would they encounter the same difficulties?
Why?" The facilitator emphasizes that the early
developmental period offers the greatest opportunities, and
children are highly enthusiastic and motivated to learn
during that time.
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Next, everyone is divided into small groups, each receiving
an RL 1 question that they must answer collectively. Each
group takes turns reading their question and sharing the
answer, which can be discussed for accuracy.

Each participant receives an RL 2, and the facilitator explains
it.

Discussion
(15 mins)

1. How important is the early developmental period for a
child?

2. What should parents do during that time? Why?

3. When should parents do this - during specific occasions
and days or throughout the entire day daily?

Final activity
(10 mins)

Everyone stands in a circle. Each person takes a turn sharing
an important milestone when their child learned or
mastered something, and how they felt as a parent during
that moment. Others then celebrate the child's progress by
simultaneously raising their left hand in a thumbs-up
gesture in front of them, followed by their right hand, and
then clapping the hands together once.

Topic 2

The image of my child

Objective

Questioning one's own beliefs about the child

Required material

e RL 3: "Bingo" - for everyone

e RL 4: "Picture of my child" - for everyone

e RL 5: "Description of my child" - for everyone
e writing materials - for everyone

e crayons - for everyone

Introductory activity
(20 mins)

The facilitator welcomes the participants, thanks them for
their participation, and introduces the workshop's topic.

Everyone sits in a circle. Then each person receives RL 3 and
fills it out independently. When everyone finishes, they
stand up and, on a given signal, quickly find someone with a
different answer from their own in a specific field, and that
person signs in the field. Each participant can only sign
another person's sheet twice. After collecting one signature,
they quickly seek the next signature for another field.
Whenever someone collects signatures in a row (horizontal,
vertical, or diagonal), they shout "Bingo" out loud.
After about ten minutes, the game is interrupted, and a
brief discussion takes place:

1. Who has all 16 bingos (15, 14... and so on down the

row)?

2. For what aspect was it easiest to find someone to
sign for you? And for what aspect was it most
challenging?
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Main activity
(40 mins)

All are sitting in a circle. Each receives RL 4 and
independently draws their child, then writes a short
encouraging or motivational message to the child in direct
speech, supporting their journey through life. Then, one by
one, they present the drawing to others, saying, "This is ...
(the child's name)," and read the message.

After that, everyone receives RL 5 and independently fills it
out, writing what their child likes/dislikes to see, hear, say,
do, as well as what makes them happy, scared, and excited.
They share what they wrote in pairs, first discussing one part
and then moving on to the next.

Discussion
(10 mins)

1. What do you think about how the picture of the child
shapes your expectations of the child?

2. How do these expectations influence your behavior
towards the child?

Final activity
(15 mins)

Everyone stands in a circle but next to the person they
previously worked with in pairs. One by one, each pair
shares a short positive message related to what they have
observed personally about the other or what was written
and exchanged during RL 5 activity. The others listen
carefully and applaud after each message.

Homework
(5 mins)

Parents are given homework to observe their child at home
and find a skill, talent, or knowledge the child possesses that
they haven't noticed before. They should reflect on how this
discovery has changed their relationship with the child and
find ways to support them.

Topic 3

How do we play at home?

Objective

Recognizing the importance of play as a learning
opportunity

Required material

e RL 6: "Learning through play" - for each small group

Writing tools - for each small group

Video recording no. 1

e Laptop and projector - 1

Introductory activity
(15 mins)

The facilitator greets the participants, thanks them for their
participation, and introduces the workshop's topic.

Everyone sits in a circle. The facilitator leads a discussion to
exchange experiences with the whole group regarding the
homework from the previous workshop.

Everyone stands in a circle. Each person takes turns sharing
a favorite childhood game, explaining why it was their
favorite and with whom they played it.

69



After everyone finishes, the facilitator points out that
children's games nowadays tend to be solitary, with rare
interactions with peers. Therefore, it's important for parents
to create an environment for play that includes not just
space, time, and toys but also a supportive parent.

Main activity
(40 mins)

Everyone is sitting in a circle. The facilitator presents video
clip number 1 from a child's play and then points out all the
things the child could develop during the game (curiosity,
independence, motor skills, coordination, initiative,
enjoyment, naming things, etc.).

After that, everyone divides into small groups, and each
group receives one RL 6 (I'm not sure what this stands for)
and collectively solves it. Once all groups finish, one by one,
each group member reads and answers a question, and if
needed, there is a discussion to arrive at the correct answer.

Discussion
(15 mins)

1. What does the game mean to the child?

2. When can it truly stimulate the child's development?

3. What should a parent do during shared play with their
child to encourage their development?

4. When during the day can a parent play with their child?

Note for the facilitator: Through play, the child learns and
develops, but only when the parent actively participates,
creates a stimulating environment, and knows how to make
the game interesting, extend it, and offer challenges. The
parent has numerous opportunities throughout the day for
short and long games with their child, recognizing play
challenges in everyday activities or creating them.

Final activity
(10 mins)

Everyone stands in a circle. The facilitator describes each
situation, and after each one, the participants have to
move around the space and gesture as if they were that
person. Situations:

¢ A football player scores a goal

* A nervous director

¢ A happy child

e A driver stuck in traffic jam

e A student passing an exam

e Someone trying not to miss the bus

¢ A parent watching their child do something successful

¢ A successful parent
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Topic 4

Reading with the child instead of reading to the child

Objective

Understanding the importance of reading with the child

Required material

® RL 7: "Reading with the child" - for each small group

* RL 8: "The Story of the Princess, the Prince, and Olaf" - 1
e Writing materials - for each small group

® Books - for each pair

Introductory activity
(15 mins)

The facilitator greets the participants, thanks them for their
participation, and introduces the workshop's topic.

Everyone sits in a circle and forms pairs. Each pair receives
one book. One person in the pair takes on the role of the
parent, and the other as the child. Within a 3-minute time
duration, the "parent" reads the book to the "child." When
the time is up, each pair collectively counts how many words
were read, and the answers are summed up.

Main activity
(30 mins)

The facilitator briefly talks about the importance of reading
for a child's development.

Then, everyone forms small groups, and each group receives
an RL 7 and completes it together. When everyone finishes,
each group takes turns reading and answering one question
in a circle. Others listen attentively and contribute only if
they have something new to add. If needed, discussions are
held to explain why certain aspects are important.

Discussion
(15 mins)

1. How does the situation look when the child is a passive
listener while reading a book, and how does it change
when the child becomes an active listener? What does
the parent do, and what does the child do in each case?

2. What situation is developed for the child? What messages

does the child receive during that time? How does the
child feel while participating?

Final activity

(15 mins) Everyone stands in a circle. The facilitator reads the story
from RL 8, and the others have to perform specific
movements whenever a certain word is mentioned:
® princess - bowing
e prince - saluting
e Olaf - hugging

Topic 5 Routines in our family

Objective Understanding routines as an opportunity for a child's

learning and development

Required material

e RL 9: "Learning through participation in family routines
and rituals" - for each

e writing utensil - for each small group

e video recording no. 2
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¢ laptop and projector - 1

Introductory activity
(15 mins)

The facilitator greets the participants, thanks them for their
participation, and introduces the workshop's topic.

Everyone forms trios and stands in an empty, wide space.

First, the two main elements of the activity are explained:

e "house" - two out of the trio stand with their hands
raised high above their heads.

e 'resident" - one person from the trio stands between the
two making the "house."

Then, all trios create their "house" shape with the "resident"
inside it. One person initially not belonging to any trio stands
in the middle and clearly gives one of the following
instructions, which others must quickly follow:

e "Houses change residents!" - The two individuals from
each trio forming the "house" release the current
"resident" and quickly find a new "resident." Meanwhile,
all those who are "residents" remain in place.

o "Residents change houses!" - All "residents" leave their
"houses" and quickly find new ones, while the "houses"
stay in place.

e '"Earthquake!" - All existing trios disband and form
entirely new trios, where two people form the "house,"
and one person becomes the "resident" in that "house."

The person giving the instruction immediately joins a trio
(either as a "resident" or part of the "house," depending on
the given instruction). The one who is left without a trio
becomes the next person to give an instruction.

Main activity
(40 mins)

Everyone is sitting in a circle. The facilitator presents video
clip number 2 as an example of how routines are
opportunities for a child's learning and development. During
the video, the facilitator explains the skills the parent
possesses (following child's cues, observing changes,
interpreting, responding to signals).

Then, each person receives RL 9, and the facilitator presents
the content in the drawing.

After that, everyone divides into small groups, and half of
them fill out the second part of RL for one option (bathing),
while the other half does it for the other option (grocery
shopping). Once everyone finishes, one by one, each group
that worked on the same option reads one of the written
responses until all answers are exhausted. Others listen
carefully to avoid repetition.

Some possible acceptable answers are:
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e Bathing: pouring water, splashing, playing with water,
touching water, touching soap and foam, naming items,
noticing activity patterns, learning hot-cold, dry-wet,
learning to wait, being responsible...

e Grocery shopping: planning shopping, making a grocery
list, learning to carry a bag, learning communication skills

(greeting, asking, responding...), measuring products,
learning safe navigation to specific places...

Discussion 1. What does the child learn through their involvement in

(15 mins) family routines and rituals?

2. What messages does the child receive then? How does
the child feel about it?

3. How does the parent facilitate the child's participation in
family routines and rituals? What do they gain from it?

Final activity Everyone stands in a circle. Each person pantomimes an
(15 mins) activity in the house and names it something completely
different (e.g., mimics hanging clothes on a rope and says
"Cooking dinner"). The next person then pantomimes what

the previous person said and names it as another activity.

The second part of the training (5 sessions) involves interaction with the child,
working with parent-child dyads on the following topics:
1. The route from kindergarten to home
2. Shared play with the child
3. Shared play with the child
4. Reading with the child
5. Family routine

The required materials include toys, books, symbolic play sets, blocks, paper,
crayons, clay....

Each participant (child-parent) is provided with materials to create the route from
kindergarten to home, one game/toy or book, and a family routine suitable for the child's
age. They are instructed to engage in play, create the route, read, or perform activities
like hanging laundry as they NORMALLY DO. During the interaction with the child in play,
reading, or routines, each facilitator individually addresses each parent-child pair. Two
facilitators ensure that each child-parent pair is approached. The facilitator duo observes
and supports the identified parenting skills ("You're reading together with your child, and
see how attentively they look at the pictures,"” "You're really good at playing together; see
how much the child enjoys it," "You enabled your child to participate with you while
hanging laundry, making them feel valued and important."). These interventions, spoken
aloud by the facilitators, allow other parents to learn from each other and acquire new
acceptance and participation skills based on play and routines.

Structure of the next five sessions:
¢ Greeting and introducing participants (children and parents) and introducing the topic:
"Today, we will see together what your journey from home to the kindergarten looks like,
and today we will play/read..."
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e Distribution of materials
* Facilitators provide feedback on parenting skills in a positive manner, guiding parents in
acquiring and recognizing acceptance and participation skills in play and routines.

10 sessions during the training programme have a meaningful flow towards
achieving the set goal and cannot be conducted individually or in a different order.

The training report should preferably be compiled immediately after the
workshop/sessions are completed.

4.5. Evaluation

At the end of the 10-session cycle, parents are provided with an Evaluation Form
designed to assess the effects of the workshops. A separate Evaluation Form is prepared
for the facilitator pair, which assesses facilitation skills as well as feedback-giving abilities
and monitoring children's participation in play, routines, and reading. Both evaluation
methods will be in the form of assessment scales and will be quantitatively processed to
further improve the Programme based on the results obtained.

4.6. Programme dissemination involves creating core kindergarten models that
will serve as examples for spreading the programme to other kindergartens not covered
by the initial training. Professional collaborators from other kindergartens will have the
opportunity to implement the programme in their kindergartens through visits and
horizontal exchanges, considering the context and culture of their kindergartens.

Recommended programmes:
- Medin Reading Programme, Center for Early Development and Family Relationships
Support "Harmonija," Novi Sad.
- Home is My First Playground," Center for Early Development and Family Relationships
Support "Harmonija," Novi Sad.
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5. Interactive materials

PJ1 1: HayuyHu co3HaHM]ja 3a pa3BOjoT Ha AeTEeTO

10. Pa3BojoT Ha MO30OKOT € KyMmy/1aTUBEH.

Pa3BMBaHbETO Ha €4HM KanauMTeTV ce OCHOBA NOAOLHA Aa Ce pa3BujaT APYry.

11. Bo paHMOT nepuop, AETETO MMa HajroJIEMU MOXKHOCTMU 3a pPa3Boj.

Kora nopaHo Ha feTeTo My ce 0BO3MOXKYBA KBa/JIMTETEH Pa3BOj U yyetbe, ce
o0be36eayBaaT NOTPaAjHM pe3ynTaTy.

12. CpeauvHaTta He BaMjae BpP3 Pa3BojOT HA MO3OKOT.

MO30KOT Kaj ZieTeTo He ce pa3BMBa 3aBMCHO 0f Toa A4aNM UMa MO3UTUBHO,
HEeraTMBHO MM OTCYCTBO Ha GU3MUYKO/NCUXNYKO UCKYCTBO CO NpeameTuTe,
MecTaTa, a 0CoH6eHO Co NyreTo 0 HEroBOTO OKPYKYBakbE.

13. [erteto ce para co noTpeba 3a coumjasHO NOBP3yBaHE CO APYru nyre.

KynTypaTa noHaTamy BAMjae Kako Toa NOBpP3yBakbe Ke ce pasBue — Kou
npaBwuaa, HAYMHU U NPUPOAA Ha COLMjaNHa MHTEPAKLMjA Ke ce HeryBaar.

14.Pogutenure ce HajBaXKHU yuntenun Ha gerteTo.

Bp3 pa3BojoT M y4eHETO HA AETETO B/IMjaaT MHOrY Nyfe (POAHUHMK, coceaum,
Apyrapu, BOCMMUTYBAYM), HO HajMHOTy poguTennTe (MajkaTa U TaTKOTO) Ymja
MHTEpPaKLUMja Co Hero e o4, HajpaHa BO3PacT U HYAM HAajMHOTY MOXKHOCTM 3a
BAMjaHMeE, a UCKYCTBOTO 04, Hea NoToa BAMjae Ha MHTepaKLuMMTe Ha AEeTeTo Co
LAPYruTe o4 OKPYXKYBaHETO.

15. [eteTo NnoAaobpo ce pa3BuBa KOra OKPYKYBaHETO CO Hero
BOCNOCTaBMNO CUNHU apEKTUBHU 0AHOCU (rpuiKa, Jbyb0B, CUrYpHOCT,

noaapLuka).
[leTeTo e NoNoAroTBEHO Aa M OTKPUBA M MPENCNMTYBA pasHUTE
KapaKTEPUCUTUKM Ha OKPYKYBaH-ETO M Aa Ce pa3BMBa HM3 TOj MPOLEC Kora
OKPYKYBaHETO CO HEro BOCMOCTAaBU/IO TOMN, HETYBaYKM, PECMOH3UBHM
penaumm Kou ce BOAEHW 04, NoTpebute, MHTepecuparbata U KapakTepUCTUKMUTE

Ha geTeTo.

16. [eTteTto He ce para /JbybonutHo.

JeTeTo He caKa ga yum n co3HaBa o/, CaMoTO pal‘al-be.

17.0eTeTO Cce para cO KOMNETEHLUMN.
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[eTeTo He pa3BMBA KOMMETEHLMN 3aBUCHO 04, TOA KOJIKY KBAaJIMTETHO
OKPY*KyBaH€TO HUB ' Bapa 1 Aanu HUBHUOT Pa3Boj ro NoAApPKYyBa
TpeTupajku ro AeTeTo Kako NoJiHO CO NOTeHLUMjam 3a pa3Bo;j.

18.Kora noctoum ycornaceHocCT BO BOCNMUTHOTO AesnyBarbe BO CeMejCTBOTO n
rpagnHKaTa, ﬂpMAOGMBKMTe 3a AeTeTo Ce norosiemm.

lpaaeHEeTo HA KBA/IMTETHA COPAbOTKA U MAPTHEPCTBO Mefy CEMEjCTBOTO U
rpagvHKaTa OBO3MOMKYBA YCOracyBakbe Ha HUBHUTE AenyBatba, MOTTUKHYBaAtbE
Ha paH pa3BOj Ha CeKoe AeTe M NoycneLweH Hanpeaok.

P/1 1: Hay4yHu co3HaHMja 3a pa3BOjoT Ha AeTeTO — OAroBOpU

10. Pa3BojoT Ha MO30OKOT € KyMmy/1aTUBEH.

Pa3BMBabETO Ha €4HM KanaumuTeTy ce OCHOBa NOAOLHA Aa Ce pPa3BujaT Apyru.

11. Bo paHMOT nepuog AeTeTo MMa Hajros1IeMU MOXKHOCTU 3a pasBoj.

Kora nopaHo Ha AeTeTo My ce OBO3MOXKYBa KBA/IUTETEH PA3BOj U yyere, ce
obes3beayBaaT NoTpajHUN pesynTaTu.

12. CpeauvHaTta He BaMjae BpP3 Pa3BojOT HA MO3OKOT.

MO30KOT Kaj ZieTeTo He ce pa3BMBa 3aBUMCHO 0f Toa A4aNM UMa NO3UTUBHO,
HEeraTMBHO MM OTCYCTBO Ha GM3MYKO/NCUXNYKO UCKYCTBO CO NpeamMeTUTE,
MecTaTa, a 0CoH6eHO Co NyreTo 0 HEroBOTO OKPYKYBakbE.

13. [erteTo ce para co noTpeba 3a coumjaHO NOBP3yBaHE CO APYru nyrfe.

KynTypaTa noHaTamy BAMjae Kako Toa NOBP3yBakbe Ke ce pa3Bue — Kou
npasuaa, HAYMHU U NPUPOAA Ha COLMjaNHa MHTEPAKLMja Ke ce HeryBaar.

14.Poautenure ce HajBaXKHU yuutTenun Ha geTeTo.

Bp3 pa3BojoT M y4eHETO HA AETETO B/IMjaaT MHOrY Nyfe (POAHUHMK, coceaum,
Apyrapv, BOCMMUTYBAYM), HO HajMHOTy poguTennTe (MajkaTa U TaTKOTO) Ymja
MHTEpPaKLUMja Co Hero e o4, HajpaHa BO3PacT U HYAM HAajMHOTY MOXKHOCTM 3a
BAMjaHME, @ UCKYCTBOTO 04, Hea NoToa BAMjae Ha MHTepaKLuMMTe Ha AEeTeTo Co
LAPYruTe o4 OKPYXKYBaHETO.

15. [eteTo Nnoaobpo ce pa3BuBa KOra OKPYKYBaHETO CO Hero
BOCNOCTaBMNO CUNHU apEKTUBHU 0AHOCU (rpmiKa, Jbyb0B, CUrypHOCT,

noAaAapLuka).
[leTeTo e NONOAroTBEHO Aa MM OTKPUBA U NPEUCMIUTYBA PasHUTE
KapaKTepPUCUTMKKN Ha OKPYKYBaHETO U Aa Ce pa3BMBa HU3 TOj NPOLLEC KOTa
OKPY!KYBaHETO CO HEro BOCMOCTAaBWU/I0 TOM/IMU, HEFYBauyKK, PECNOH3UBHMU
penaumnmn Kom ce BoAEHM 0 NOTpebuTe, MHTEPECUMParbaTa U KapaKTepUCTUKNUTE
Ha geTeTo.

16. DeteTo He ce pafa /’bybonutHo.
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[leTeTo He caKa Aa y4u 1 CO3HaBa 04, CaMOTO pararbe.

17.0eTeTo ce para co KOMNeTeHLuM.

[eTeTo He pa3BMBa KOMMNETEHLMWN 3aBUCHO Of, TOA KOJIKY KBaJINTETHO

T

OKPYKYBaHeTO HUB 1 bapa M Aann HUBHWUOT Pa3Boj ro NOAAPKYBA

TPEeTUPajKM ro ALeTeTo Kako MOIHO CO NOTEHLMjaIM 3a Pas3Boj.

18.Kora nocTou ycoriaceHocT BO BOCMUTHOTO Ae/lyBakbe BO CEMEjCTBOTO U
rpaguHKaTta, NpuAo6UBKUTE 3a AETETO Ce NorosieMm.

lpaaeHeTo HA KBA/IMTETHA COPAbOTKA U MAPTHEPCTBO Mefy CEMEJCTBOTO U T

rpafiMHKaTa OBO3MOMKYBa yCOoracyBarbe Ha HUBHMUTE Ae/lyBatba, MOTTUKHYBaHe
Ha paH Pa3BOj Ha CeKoe AeTe U NnoycnewleH Hanpeaok.

P/1 2: LLITo e NO3UTUBHO POAUTENCTBO?

Mo3nNTUBHO POAUTENCTBO €:

a) poAnTencka rpuKa AeTeTo Aa e 34paBo, 6e3begHo, COOABETHO UCXPAHETO

6) poauTeNoT Aa ro cneam AeTeTo U Aa oaroBapa Ha Herosute NoTpebm u

MHTepecupama
1-5 ®A3MN

1 PoguTtenot ce noBp3yBa co AeTeTo (NOArOTBEH € EMOTUBHO A3 Ce B/IOXKMU BO
Hero).

5 Jeteto nma notpebu (3a ncxpaHa, 6esbegHOCT, cOLUMjaNHO BKAYYYyBakbe,
KOTHUTMBHA CTUMYNaLMja, PEryIMpatbe U KaHaN3Mparbe Ha EMOLUK).

3 [eTteTo AaBa cuUrHanu (HacMeBKa, ABUXKEHA, [1aCcoBU, recToBU, BepbanHu
baparsa).

4 PoguTtenot rm cneam cMrHanuTe Kou AeTeTo MM AaBa, HUB M TOIKYBA U
COO/BETHO pearunpa.

5 JeTteTo yuun n ce passusa.

Kora poanTenoT ro cnegun AeTeTo n oarosapa Ha Heroeute I'IOTpe6VI N UHTEPECUPAtbA,

TOraw AeTeTo YyBCTBYBa EMOLMOHA/IHA CUTYPHOCT, TONIMHA, AoBepba, GpU3MYKo K

MEHTa/IHO 3p,paBje, HacnpoTu cTpeC M aHKCMO3HOCT.

B) poanTenoT Aa ro noaap}xKysa AeTeTo Aa UCTPaXXyBa U KOMYHULIMPA CO OKOJIMHATa

1-5

®A3MN

PoguTtenot BepyBa AeKa AETETO MOXKe [a pa3Bue PasIMiyHU KOMMNETEHLUMN.
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Poautenot co3zaBa MOXKHOCTM O, HajpaHa BO3pacT AeTeTo Aa y4ecTByBa BO
2 Pa3/IN4HM aKTUBHOCTM COOABETHO HA HETOBUTE PA3BOjHM KaMaumUTeTH,
MCKYCTBO U MHTEpPECH.

3 Jeteto y4yecTtByBa BO Pa3/IM4HU aKTUBHOCTMU.

PoauTtenot ro cneam y4ecTBOTO Ha AETETO BO aKTUBHOCTUTE, o oxpabpysa m
He r'v NOTLEHYyBa HErOBMTE KOMMETEHLUU rNeaajku rv o4 CONCTBEH aron.

ICl,ETeTO ' pa3BnBa CBOUTE KOMNETEHUNN, a TE MY OBO3MOXKYyBaaT BO
MOHWHA NOKBAa/INTETHO Aa y4eCTBYyBa.

Kora geteTto yyecTByBa BO pa3/IMiHM aKTUBHOCTM, TOA YyBCTBYBa KaKO HEFOBOTO
Mucnere e 6UTHO, pa3BnBa MefycebHO NoUnTyBakbE, rneaa AeKa Co CBOETO Y4eCcTBO
MO’Ke Aa A0Bee 40 NPOMEHM, NPUAOHECYBA BO HELITO LWITO POAUTENINTE O CMEeTaaT 3a
Ba*KHO, pa3BMBa CaMOMOYNTYBaHE, PacyAyBatbe, Pa3mMUC/yBatbe, MNAHUPaHLE,
npeasuayBame, CNocobHOCT Aa ce u3pasu, Aa pasbepe gpyru, ja chaka
Merfy3aBMCHOCTA, rPaAn OArOBOPHOCT, yYM Aa pellasa npobaemu...

PN 3: buHro
caKaTe paHo Aa nmate 6paT/cectpa HajBayKeH NpasHUK BO couMjanHa Mpexa LWTo
CTaHyBaTe (aa vnnun ne) CeMejCcTBOTO HajMHOTY ja KopuctuTe
(aa nnu He)
jageme LWTOo HajuecTo ro cneauTe NoAUTUKA nueTe Kade co coceam 3HaK BO
japete (aa vnnu ne) (na nnn ne) XopocKon
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AOMallHa 06BpCKa WTO
HajMHOry ja mpa3suTte

¥KuMBeeTe BO KyKa uan BO
CTaH

OMMW/IEHA aKTUBHOCT BO
cnobogHo Bpeme

OMWUNEH BUA MY3UKa

HajMHOry Be HepBUpa
Kaj nyfeto

3eMmja LWTO cakaTe 4a ja
noceTtute

napu og ,,ceamumua Ha
noto” 6u rn noTpoLmne
Ha

HajMHOry ce paaysaTe
Kora
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P/1 4: Chnka Ha moeTo aete
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PJ1 6: Yuerbe Ha geTeTo NpeKy urpa

1. [feteTto 3abenexxyBa HELITO UHTEPECHO BO OKPYXKYBaHETO, Na:

a) ja BPTM rnaBaTa Ha CTPaHa M ce NPaBM KAaKo TOA 43 He NoCToMu.

6) rnepa KoH gpasbaTta U My ce pafaaT MHOry npallarba 3apagm byaere Ha NnpMpoaHaTa
JoybonuTHoOCT.

2. Mo KpaTKo Bpeme, aeTeTo:
a) NocaKyBa aKTMBHO Aa UCTPaXKyBa 3a Aa A0j4e A0 04roBOp Ha NpallakbaTa.
6) cu Benu, ,,baw mu e rajne, WTO caka HeKa e Toal”

3. Pogutenot ro 3abenexxyBa NpojaBeHOTO MHTepecUpatbe Kaj AeTeTo u:

a) co pagocT, gosepba, TONIMHA U yBaXKyBarbe Ha HEroBaTa NepPCrneKkTUBa ro BOAU HU3
TOa MCKYCTBO 3alUTO NPeno3HaBa AeKa Toa e LWaHca AeTeTo Aa Hayyuu HewwTo.

6) ce n3HepBUpYBa U My Benu: ,AMaH, C€ XMBO Te UHTepecupa, paaTt Aa Hemam. 3ap
TOKMY Cera Hajae, Kora cM MMmam nonameTHa paboral”

4. MNMotoa poauTenor:

a) 0TBOpA KOMNjyTep U My NPe3eHTMpPa Ha AETETO CE BO BPCKa CO TOA WTO ro
3aMHTEPECMPAJIO CO AOBOJIHO CTPYYHU TEPMUHU UAN My Benun: ,,Kora Ke nopacHeLw,
Toraw Ke TM Kaxam!“

6) 3ano4YHyBa Mrpa co AETETO 3aTO 3HAE AEeKa Taa e HAjNPMPOAEH HAaUYMH HA YYeHe 3a
Hero.

5. Urpara ja nouyHyBa:

a) cekoraw poauTenoT.

6) MOKe [a ja NoOYHe M AEeTETO NOBUKYBAjKM r0 POAUTENOT HU3 PA3/IMYHU CUTHANN (MY
npuora, 3ema/My A04aBa Urpayka UM HEKOj NpeaMeT, MOKayKyBa Co NPCT, UMEeHYBa...).

6. AKO poaMTenoT ja 3ano4yHan Urpara, Toraw AeTeTo:
a) LO06POBONHO Ce U3jacHyBa Aanu CaKa 43 y4yecTByBa.
6) mopa Aa yyecTByBa.

7. Kora geteTo camoTo cu Urpa, Torawl poguTenor:

a) HMKoraw He Tpeba fa ce melua BO Urpara.

6) MOXKe [a ce BKAy4YM BO MrpaTa Co Le Aa ja MPoLMpPU U NPOAOIKN NPEKY A04aBaHe
UrpaYkm UM matepujanun, obesbeaysarbe NPOCTOP, MOBUKYBakE Ha APYrK Aa ce
BKAyYaT.

8. Mpwn urpara, poauTenor:

a) uma rnaBeH 36op; camo Toj 36opyBa M ogpeayBa LUTO U KaKo Aa ce 04BMBA, a AETETO
CaMo cnyuwia.

6) MMa AUCKPETHO BOACTBO; ja NOTTMKHYBA /byOOMNUTHOCTA, KpeaTUBHOCTA U Kenba 3a
urpa Ha geteTo, Nnomara Toa ga ro opraHnM3mMpa CBOETO MCKYCTBO NPEKY BHUMATENHO
cneaerbe M HabsbyayBakbe Ha UrpaTta, Hea ja TONIKyBa, NpoanaboyyBa M Haco4YyBa KOH
TOa A3 CTEKHE HOBM KOMMETEHLMMN.

9. [loaeKa Tpae urpara, geterto:

a) MOXKe ga MeHyBa — Aa A0/A4aBa, Aa o43ema.

6) He cmee HULITO Aa MeHyBa.

10. Urpata Ha poaUTenoT u AeTeTo MoXe Aa ce oaABUBa:
a) BO CEKOe Bpeme 1 NpocTop.
6) BO BpemMe 1 NpoCTop NPETX0AHO NPEeLn3HO AOrOBOPEHMU.
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11. UrpaTa ce urpa:

a) caMo CO CKanu Urpadvkn U CAIMKOBHULIN.
6) co 6uno wTo (oBOLWje, 3eN1EHYUYK, CaA0BU, KYTUKN, KAMEHUNHA, NECOK, TPaHKW,
IMCTOBM, 360p0BYU, doTorpadun, KHUIM, BECHULM, CTONUYUHA...).

12. UrpaTta Tpeba pa 6upe Takea ga pererto:
a) y»KMBa, ce paayBa, ce 3abaByBa, UCTPaKyBa.
6) ce pocaaysa, Aa rnena Ha caaT M O1Baj Aa YeKa Aa 3aBpLun.
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PJ1 6: Yuerbe Ha geTeTo npeKy urpa — oa4roBopu

1. [eteTo 3abenerKyBa HELUTO MHTEPECHO BO OKPYKyBakeTO, Na:

a) ja BPTU r1aBaTa Ha CTpaHa M Cce NpPaBu KaKo Toa Zia He NocTou.

6) rneaa KoH apasbarta n my ce pafaaT MHOry npallakba 3apagu bygere Ha
npupoaHaTta /by6onuTHOCT.

2. Mo KpaTKo Bpeme, aeTeTo:
a) nocaKyBa aKTMBHO A UCTPAXKyBa 3a Aa AOjAe A0 04roBOp Ha NpallakaTta.
6) cu Benu, ,,baw mu e rajne, WTO caka HeKa e Toal”

3. Pogutenot ro 3abenexxyBa NpojaBeHOTO MHTepecUpatbe Kaj AeTeTo u:

a) co paaocT, aoBep6a, TONIMHA U YBaXKyBatbe Ha HEroBaTa NepcneKkTMBa ro BoAW HU3
TOa UCKYCTBO 3aLUTO NPEeno3HaBa AeKa Toa e WaHCca AeTeTo Aa Hayyu HewTo.

6) ce n3HepBUpYBa U My Benu: ,AMaH, C€ XMBO Te UHTepecupa, paaTt Aa Hemam. 3ap
TOKMY Cera Hajae, Kora cM MMmam nonameTHa paboral”

4. MNMotoa poauTenor:

a) 0TBOpA KOMNjyTep U My NPe3eHTMpPa Ha AETETO CE BO BPCKa CO TOA WTO ro
3aMHTEPECMPAJIO CO AOBOJIHO CTPYYHU TEPMUHU UAN My Benun: ,,Kora Ke nopacHeLw,
Toraw Ke TM Kaxam!“

6) 3anouyHyBa Urpa co AeTeTo 3alUTO 3Hae AeKa Taa e HAjNPUPOAEH HauYMH Ha yyere 33
Hero.

5. Urpara ja nouyHyBa:

a) cekoraw poauTenoT.

6) moxKe faa ja NoYHe U AeTeTo NOBUKYBAjKU FO POAUTENOT HU3 PA3INYHU CUTHaANU (My
npuora, 3ema/My goaaBa Urpauka UnmM HeKOj NpeaMeT, NOKaXKyBa co NpcT,
MMeHYBa...).

6. AKO poguTenoT ja 3ano4YHan urpaTa, Toraw AeTeTo:
a) A06pOBOHO Ce U3jacHYBa AaNM caKa Aa yvyecTByBa.
6) mopa Aa yyecTByBa.

7. Kora geteTo camoTo cu Urpa, Torawl poguTenor:

a) HMKoraw He Tpeba fa ce mella BO Urpara.

6) moxKe fa ce BKAyuM BO UrpaTta co Lien Aa ja NPOLWMPU U NPOAOIKMU NPEKY
AOAaBakbe UrPavyku UAn matepmjanu, ob6esbeayBarbe NPOCTOp, NOBUKYBaHE HA ApPYru
Aa ce BKAyuar.

8. Mpwn urpara, pogutenor:

a) uma rnaseH 360p; camo Toj 36opyBa M ogpeayBa LUTO U KaKo Aa ce 04BUBa, a AETEeTO
CaMo cnyuwia.

6) ma AUCKpPETHO BOACTBO; ja NOTTUKHYBA JbybONUTHOCTA, KpeaTUBHOCTA U Kenba 3a
Urpa Ha AaeteTto, NOMara Toa Aa ro opraHu3npa CBOETO UCKYCTBO NPeKy BHUMATENTHO
cnepere U HabsbyayBakbe Ha UrpaTa, Hea ja TONKYBa, NpoAanaboyyBa M HacouyBa KOH
TOQ Aa CTEKHE HOBU KOMMETEHLUN.

9. [loageKa Tpae urpara, gererto:

a) moXKe ga meHyBa — ga 40A4aBa, Aa 043ema.

6) He cmee HULITO Aa MeHyBa.

10. Urpata Ha poaUTenoT u AeTeTo MoXe Aa ce oABUBa:
a) BO cekoe Bpeme 1 NpocTop.
6) BO BpemMe 1 NpoCTop NPETX0AHO NPEeLn3HO AOrOBOPEHMU.
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11. UrpaTa ce urpa:

a) CaMo CO CKanu Urpayvkm U CIMKOBHULN.

6) co 6uno wrto (oBOLWje, 3eneHYyK, Caa0BU, KYTUM, KAMEHUYUHbA, NECOK, FPaHKMU,
nucrosu, 36oposu, potorpadpumn, KHArK, BECHULMU, CTONUUbA...).

12. UrpaTta Tpeba pa 6upe Takea ga pererto:
a) yXKuBa, ce paayBa, ce 3a6aByBa, UCTPaAXKyBa.
6) ce pocaaysa, Aa rnena Ha caaT M O1Baj Aa YeKa Aa 3aBpLun.
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P/1 7: Yutambe co aeteTo
3amucneTte cuTyaumja Kage poauTen u gete 3aeaHo ,umTtaaT” kKHura! Bue cre Toa gete!

OprosopeTe Ha NpalakbaTa NoAo0AY Kako bu cakane Toa Aa ce o4BMBA 3a BUe Aa ce
4yyBCTBYBaTE NPUjaTHO, Aa BM buae 3abaBHO U Aa rv pa3sBuMBaTe BawnUTe KomnetTeHumm!
1. KaKko aa nsrneaa npocropujata Bo Koja 3ae4HUUYKHU Ke ,uutare’?

6. [lanu 6u cakane ga ce pasrosapa 3a OHa BO KHurarta? [laau 6u cakane chobogHo aa
ce nocraByBaart npawara? Koj aa ru nocraBysa? Koj un Kako ga rm ogrosapa? Kora
— 3a Bpeme u/unm no untarwero?
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7. fanu 6m cakane cekoraw Camo POAUTENOT Aa Be NOBUKYBA Ha 3ae4HUYKO

,uuTae” nnn n Bue pga ce yyBcTByBaTte ¢10604HO Toa ga ro nHuuympare? Kako 6u

ro uHuumpane? Oa Kom Baluu 3HALM POAUTENIOT MOXKe Aa BUAU AeKa cakaTe
3aeaHo pga ,uutare’?

10.  J[anu 6m cakane Aa BUAUTE KHUrA NPeEKy Koja Ke 3ano3HaeTe HeKoja Apyra
KY/ITypa 04, BalLATa M AeLa CO Pas/IMYHN KapaKTEPUCTUKMU U CNOCOBHOCTU?

11. LLiTo ke pobueTe BMe KaKo AeTe 04 camaTa COAPXKUHA Ha KHUraTa, a WTo BO
BPCKa CO POAUTENOT CO KOro CTe ,unTane” 3ae4H0 TaKa KaKo LUTO Norope cre
Hanuwane geKa cakare?

12. OcBeH KHUIY, WITO APpYyro MoXe aa ,uutate” 3aegHo co poaurtenor?
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13. OcBeH BO A 0OMOT, Ha KOU ApYyrM MmecTa BO CpeauHaTa MOXKe 3ae4Ho Aa

LuuTtarte”?

(S)

Yumajme co dememo
00 camomo pararse
oapem no 15 munymu
HeKos1Ky namu HedesHo!
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P/1 7: Yutambe co aeTeTo — oAroBopu
3amucneTte cuTyaumja Kage poauTen u gete 3aeaHo ,umTtaaT” kKHura! Bue cre Toa gete!

OprosopeTe Ha NpalakbaTa NoAo0AY Kako bu cakane Toa Aa ce o4BMBA 3a BUe Aa ce
YyyBCTBYBaTe Npu1jaTHO, Aa BU buae 3abaBHO U Aa r1 pa3BMBaTe BalIMTe KomneTeHuum!
1. KaKko aa nsrneaa npocropujata Bo Koja 3ae4HUUYKHU Ke ,uutare’?

NcknyyeH TeneBnsop, OTCTpaHyBakbe Ha APYrv ANCTPAKLUM...
2. Kako 6u cakane ga ceaute co poaurtenor?

Bausy eneH Ao Apyr; ABajuaTta Aa MosKe yb6aBo Aa ja rnenaat KHUraTta, Ho M HUBHUTE
nvua...

3. Koj pa ja Ap»u KHuraTa?
JBajuara.
4. WTo 61 cakane BMe fa MOXKe Aa NpaBuTe CO KHurata?
MokaxkyBarbe, BpTeHe CTPAHULM, CTaBakbe BO YCTa...
5. Kako poguTtenot ga ro umta TeKCTOT 3a Aa BM buge nHtepecHo?
Co cooageTHa 6p3nHa M MHTOHALW]a, MEHYBakbEe Ha r1acoT Kaae e notpebHo...

6. Oanu 6u cakane aa ce pasroBapa 3a OHa BO KHurata? [lanam 6m cakane cnob6ogHo ga
ce noctaByBaar npawara? Koj ga rm nocrasysa? Koj u Kako ga ru ogrosapa? Kora
— 3a Bpeme u/unm no umtarwero?

[a, pa3rosop v Npallakba 33 BPemMe Ha YMTakEeTo U No Hero, cNoboaHo ABETe CTPaHU
[a MOKe Aa NocCTaByBaaT Npallakba, Aa Ce COYEeKyBa OAroBOPOT 04, AEeTeTo, Aa ce
[aBaarT jacHM 0AroBOpu 04 POAMUTENOT.

7. bDanu 6u caKane cekorawl camo poauTeNnoT Aa Be NOBUKYBA HA 3aeAHUYKO
,4uUTae” nnu u Bue pa ce yyBcTByBaTe c10604HO Toa Aa ro uHUMumMparte? Kako 6u
ro uHuumpane? Oa Kom Baluu 3HaLM POAUTENOT MOXKe Aa BUAU AeKa cakaTe
3aegHo Aa ,uurtate’?

[a moxe n geTeTo Aa MHMLUMPA TaKa LWTO Bep6anHo Ke ro noBuKa poaunTenoTt naun Ke
ja I'IOKB)-KE/AOHECE KHUTraTa...

8. Koj 6u cakane aa ognyyyBa WITO M Kora ga ce yuta?
JeteTo.
9. Kage 61 cakane ga crojat KHUrute? Bo Koja npocropuja? Ha Koja BUcuHa?

Bo 6un0 Koja npocTopumja Kaae AeTETO MOXe C10604HO0 Aa UM NPUCTAnY U Ha
COO/ZBETHA BUCMHA 3a 43 MOXKe 43 1 fgodaTu.

10. [Dann 61 cakane ga BuautTe KHUra npeKky Koja Ke 3anosHaeTte HeKoja apyra
KYATypa 04 BallaTa U geua Co pas/IMuHU KapaKTepUCTUKN U cnocobHoCcTU?

[a, ce 3ano3HaBa AeTeTO CO Pa3/IMYHOCTU U FPaan HUBHO NpudaKarbe Kako
HOpManeH Aen o4, CeKojaAHEeBMETO U CBETOT.
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11. LLTo Ke pobuete Bue KaKo AeTte o4 camaTa COAPXKUHA Ha KHUraTa, a WTO BO
BPCKa CO poAUTeNoT Co KOro cTe ,,yuTane” 3aefaHo Taka KaKo WITO norope cre
Hanuwane AgeKa cakare?

LLnpetrbe Ha peyHUK, pa3BnBatbe Ha MMCMEHOCT, eKCNPEeCUBEH ja3uK, Pa3Boj Ha
rosop, paHTasmja, KPUTUUKO MUC/EHe, BeXXbarbe Ha KOHLLeHTpaLMja, MOTTUKHYBatbe
Ha pellaBarbe Npobaemu, 3ano3HaBakbe CO CONCTBEHATa M APYrU KYATypu, Co Aeua co
Pa3/IMYHU KaPaKTEPUCTUKM U CNOCOBHOCTK...; YyBCTBO A€Ka € BPeAHO 32 BHUMaHWe,
YyBCTBO AEKa POAMUTENOT Ce rPUKM 3a NoTpebuTe n MHTepcuTe Ha aeTeTo, 3abasa...

12. OcBeH KHUIWY, LITO APYro MoXKe Aa ,uutarte” 3aegHo co pogutenor?
MpocneKkTn oa NpoAasBHMUA, BECHULM, CIKUCAHM]a...

13. OcBeH BO AOMOT, Ha KOU ApPYyrM MmecTa BO CpeauHaTa MOXKe 3ae4Ho Aa
,uuTare’?

Bo napk, Bo bubamoTeKka, BO cynepmapKeT, BO KHMUXKapa, BO jaBEH NPEBO3...

o

(0
Yumajme co oememo
00 camomo pararbe
oapem no 15 muHymu
HeKos1IKy namu HedesHo!
v
\/
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P/1 8: NpukasHa 3a npuHUe3aTa, npuHUoT n Onad

HeKoraw ogamHa cu Xnuseena egHa npuHuesa u egeH Onad. MpuHUesaTta mHory
cakana ga obnekysa ybaBu ¢yctaHu, a Onad cakan mHoOry aa ce ryuika.

EgeH geH Bo wymarta ce nojasun egeH npuHy. Ha Onad He my ce gonagHan NPUHLOT
3aLUTO TOj He CaKan Aa ce rylKka, Hocen N0BeYKa MNyLKa U ce NPaBeH BaXKeH.

Ho, Ha NnpuMHUe3aTa NPUHLOT MHOIY 1 ce AonaZHan 1 Taa ce 3a/bybuna Bo Hero.
Ona¢ 61N MHOry TaXKEH M OCaMeH.

Kora npucturHana sumata, Onad 3aornenan egHa cHerynka. Taa ceetena u buna
npeybaBa, a OTKPWUA AeKa M Taa MHOrY Cakania Aa Ce ryLiKa.

MpuHuesaTta 3abenexunna aeka Onag ce 3a/bybun 1 ro 3amonnna NPUHLOT A3 Hanpasm
3MMarta 3aceKkorauw ga Tpae. MpUHUOT Kynua gsopel, Ha CeBepeH NoJ, na Tamy cpekHo
CW XKMBeene 3aeAHO0 A0 KPajoT Ha }KMBOTOT NPUHLLe3aTa, NPUHLOT, cCHerykaTa u Onad.
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PJ19: Yuerbe Ha geTeTOo NpeKy y4ecTBO BO CEMEjHU PYTUHU U pUTYaNU

UCKyCyBa OoraTa

rpagu pa3mMeHa u
oaocu OJIMCKOCT CO
JIPYTUTE yyecTByBa

BO OAJ/1YKM

y‘ICCHI/IH

AaBa
npuaoHec

y4ecTBO
cemejHN pymunu
(cekojaHeBHM BOCTaHOBEHMU
aKTUBHOCTU: MOArOTBYBaHE
Ha 06poK, NasapyBame,
UUCTEHE, LIETabEe, MUeHE
aBTOMOo6WMA, NOCTaByBake HA

pa3BMBa 04r0BOPHOCT,
CaMOCTOjHOCT,
npunarame Ha

CEeMejCTBOTO, yuun

CemejHuTe PYyTUHU N pUTYyann Ke B/njaaT Bp3
Pa3BOjOT Ha AeTeTo CaMo aKo:
o POoANTENOT OBO3MOXKYBa Y4ECTBO Ha AETETO

PYTUHUTE N pUTYyannTe

Ce 3aBUCHU O,

® Ce UrposHuM
® cenpunarogeHu Ha Bo3pacrta,

KapaKTEPUCTUKNTE, TEMNEPAMEHTOT U POAUTENOT aKTUBHO 0 BKNY4YW BO

k MHTEPECOoT Ha AEeTeTo /

U/ ATV NATA
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MPALUA/THUK 3A POOAUTE/IN 3A EBANTYALUIA HA MPOTPAMATA
,NOAAPLUKA HA CEMEJCTBOTO 3A YYEHE U PA3BOJ HA AELUATA AOMA“
MoyumysaHu podumenu,

lped Bac e lNpawanHuK 3a esanyayuja Koj e aHOHUMEeH, rna Be 3amonysame 0a dademe
UCKpeHU 002080pu. O02080puUMe Ke ce Kopucmam UCK/Ay4uso CaMo 3a esanyayuja u
yHanpedysarwe Ha [Ipoepamama. Be mosume, 3a cekoe mspoewe nodoay 0a
300Kkpyxcume edHa bpojka Ha ckasna 00 1 8o 4 Koja Hajdobpo 2o u3spasysa Bawemo
mucrnere.

1-He ce coanacysam
2-0eslyMHO ce co2a1acysam
3-mMHoey ce coanacysam
4-yenocHo ce cozanacysam

Bu 6na200apume o0Hanped!

TBpaewe OueHKa
1. | Mporpamata rm UCNoJIHU MOUTE OYeKyBaHa 1234
2. | Ha paboTunHuumTe ro npenucnmuTyBaB MoeTo POAUTENICTBO 1234
3. | HayumB HOBM BelTUHM (MOBp3M, cneamn, npudatu) 1234
4. | PasameHnB UCKYCTBA CO Apyrn poanTtenn 12314
5. | Ce uyBcTBYBaB npujaTHO U NpudaTeHo Ha paboTunHuuuTe 1234
6. | ChmKaTta 3a MOEeTO AeTe cera e NoMHaKBa 12 34
7. | lMoyecTo unMtam co moeTo aeTe 12 34
8. | JacHO MM e KaKo ga ro NOTTMKHYBaM y4eHETO U Pa3BOjOT HA MOETO AeTe A0Ma 1234
9. | MowuTe 6aMUCKKM rneaaaT NPoMeHa 1234
10. | YyscTBYyBam AeKa CyM noycneweH poauten 1234
11. | Nogobpo rn npeno3HaBam NoTpebuTe Ha MoeTo aeTe 1234
12. | NoyecTo cu Urpam co MoeTo agete 1234
13. | Thepgam cmnm Kaj MoeTo geTe Koe He T'M Npeno3HaBas NopaHo 12314
14. | MoeTo gete rnega npPomeHa 12 34
15. | 3Ham KaKo CTpecoT B/Mjae Ha MOETO POAUTESICTBO 12314
16. | Kora HewTo paboTam AoMma, 3HaM KaKo Aa ro BK/ly4am MOETO geTe 12314
17. | Ja pa3bpaB wTeTHOCTa Ha GU3NYKOTO Ka3HYBakEe 1234
18. | T'v yBnayBam CONCTBEHUTE CU/IN U CU/INTE HA HALLETO CEMEjCTBO 1234
19. | Ja npeno3HaBam Ba*KHOCTA ABajuaTa poaUTENIN fa Ce FPUKaT 3a AeTeTo 12314
20. | PasamuncnyBam KaKo Aa ce rpurkam 3a cebe Kako poauten 1234
21. | 3Ham WTO € 1 30WWTO e BarKeH PaHMOT pPa3Boj Ha AeTeTo 12314
22. | Kako poguten, nmam noseke camogosepba 12314
23. | Bo MoeTo MecTo Ha XuBeere MMa MHOTY Jlyfe 1 Pecypcu Ha KOM MOXKE Za ce NoTnpam 12314

Ha KoKy BKYNHO paboTUAHUUM CTE NPUCYCTBYBANE?  -----------------
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SPECIFIC SUPPORT PROGRAM FOR PARENTS OF CHILDREN WITH DEVELOPMENTAL
DISABILITIES
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1. Introduction

Support for parents is based on equal dignity of both parents and children, as well
as quality interactions of children and parents on one end and the practitioner with
parents on the other. The specific program of support for parents of children with
developmental disabilities (hereafter referred to as Program) was created as a program
whose key aspects include positive parenting and creating a stimulating environment for
learning and development at home. As a component of this concept, the Program includes
theoretical starting points and specific strategies which will help parents of children with
developmental disabilities develop parenting skills for positive interactions with children
and create opportunities for development and learning based on play and home routines.
There is a strong consensus that parents are the primary and most important teachers
from birth, and every family is included in the child's development and learning. The
Program's starting point is understanding that a child's earliest learning and development
happens in the family, and the familial context builds the foundation of the child's learning
and development in all other context, such as preschool. The Program promotes the
importance of early development, since it is a period of highest possibility and sensitivity.
Consequently, the earlier one secures support for quality parental participation in the
child's growth and learning, the more permanent the positive effects become. Even
though this age is extremely important, it seems that developmentally disabled children
and their families are often not visible enough, nor are they recognized by the system as
users who need support in fulfilling the role of a parent. That way, both the parents and
the children lose the support in achieving their full potential. Therefore, aside from the
following values: inclusion, focus on relationships, care for the parent, non-violent
upbringing strategies and supporting the inclusion of both parents in giving care, the
Program also promotes availability and inclusion in the education system of Northern
Macedonia. The Program envisions house calls with the goal of reaching out to families of
developmentally disabled children and supporting parents. In order to ensure equality
and synergy of upbringing methods of parents and educators, it is necessary the program
of support for parents of children with developmental disabilities be integrated into the
existing preschool program, as a specific and diversified (ADVISORY CENTER FOR
PARENTS). That kind of parental support encourages the early development of the child,
contributes to the successful achieving of the foals set by the preschool program, and
improvement of provided services. It is also the basis of quality cooperation with the
family, active participation and building a network of social support for parents of
developmentally disabled children. That way, the support program becomes available to
every parent while respecting the specificity of the parental context, through
strengthening the capacity and sensitivity of expert associates and preschool educators to
work with parents of children with developmental disabilities. The Program gives new
room to work with families which does not rely on “waiting” for families to express their
problems; rather, it is proactive and directed towards preventing social isolation and
improvement, visibility and availability of support services so that the entire public
becomes aware of them and ensures the coordination of services and resources.

The Program is designed so that different institutions and organizations (NGOs,
societies) in the community can carry it out and integrate it into existing interventions and
services for parents, building a support network for parents of developmentally disabled
children in the local community. The Program changes the perspective of educators and
associates in preschools, because it requires questioning of practices and a change of
focus towards the strengths of the families, with the assumption that all families, even the
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most vulnerable, have the capacity to encourage the child's development. The feeling of
efficiency and competence in the role of a parent is one of the results of the program,
which demands constant reflection, tracking and evaluating the Program with the goal of
building pracitcal and reflective competence and professional responsibility of everyone a
preschool might employ.

Welcome to the Program of support for parents of children with developmental
disabilities!

2. Theoretical basics of the program

2.1. Relationships and quality upbringing are the cornerstone of a child's
development

The importance of the parent-child relationships in early childhood — research has
shown that brain development is cumulative and very susceptible to environmental
influence, therefore early experiences, surroundings and relationships set the foundation
for later development. Learning and development cannot be considered outside of the
physical and psychological environment, in which relationships have a key role in learning.
It is known that every interaction (positive, negative or absent) contributes to the
development of a child's brain and sets the basis for future learning. The child experiences
the world through relationships it establishes and develops, and these relationships shape
and direct its development and learning. Starting with the attachment to the primary
caregiver at the earliest age through relationships the child builds with other adults and
children, relationships are the starting point and foundation on which all learning and
growing is based on.

How are relationships built? According to the theory of affectional bonding,
attachment is developed between a parent and a child, and it begins as a collection of
innate signals which call the parent to the child (crying, smiling, eye contact, etc). With
constant repetition of these interactions (the signals and the parents' responses), an
affectional bond is developed, which contributes to the child's cognitive and emotional
capabilities and the experience of gentle and caring upbringing (Berk, 2008). Evidence
from research reveals that you get the most positive effects on a child's development if
these relationships are warm, nurturing, responsive and led by the needs, interests and
characteristics of the child (Shonkoff, Phillips, 2000). The caregiving system, which
develops in the parent along with the attachment system, has the goal to protect the child
and ensure quality care (Bowlby, 1980 according to Pianta, Marvin, Britner & Borowitz,
1996). The system contains inner models on the role of the parent and the child and
determines when it needs to activate and give protection to the child and when to
deactivate (when the child is appeased and protected), as well as which behaviors will be
appropriate to use. In the context of a child with developmental disabilities, the successful
functioning of the caregiving system can be disrupted, as is the development of a secure
affectional bond, because the knowledge that the child has a disability is stressful and
traumatic. The parental system activates in order to do its basic function, which is to
protect the child, but the parent cannot shield the child from a diagnosis or a disability. As
a result, the caregiving system is forced to defend itself (George & Solomon, 2008).
Therefore, some parents of developmentally disabled children minimize the disability, or
they overstate it, but in either case they become less sensitive, which leads to uncertain
patterns of connection.

What is quality upbringing? - The modern perspective on parenting in early
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development via the concept of supportive care defines the most important qualities of
childcare. This concept emphasizes that, for the development and good of the children, it
is important from earliest childhood to build an environment that combines nurturing
upbringing, directed towards the child's physiological, emotional and social needs and
their need for autonomy with supportive upbringing, which ensures learning
opportunities based on exploring, play and participation. The concept of supportive care
(Britto PR, Lye SJ, Proulx K et al., 2017) differentiates between five domains of a supportive
environment, which intersect: care for health, care for nutrition, responsive care, safety
and security, learning opportunities in early childhood. Additionally, the key of the
concept is the parents' focus on the needs of the child, their skill in noticing, recognizing,
understanding and answering them, aka responsiveness. Parents of developmentally
disabled children (certainly not all) who don't manage to redefine their function are less
focused on the needs of the child, because they either don't see the signals or they
misinterpret them. The quality of care is lower because the parents either care too much
with constant support (uncertain/preoccupied pattern) or they have expectations that are
too high and they demand independence and self-reliance (uncertain/avoidant pattern).
What gets lost is the experience of the child's trust in the availability and interest of the
parents and the ability to rely on their leadership and support in exploring the world
around them, which is the cornerstone of the child's development and learning. At the
same time, the failure to interact with the child prevents the parents to get to know the
child better, become more skilled and develop parental competence.

At an early age, every situation is seen as a learning opportunity. The child,
therefore, learns in different situations — play (which allows them to explore, be creative,
manipulate objects around them), different rituals and family routines, and life situations
in which the whole family participates. The Program starts from the fact that learning and
development happen throughout the whole day, if there is a stimulating environment.
Therefore, it underlines the importance of developing parental skills to create such an
environment at home int the following categories: family free time, participating in
routines, playing together, talking to the child and reading with the child. In the context of
parenting a child with developmental disabilities, who are subject to various treatments
and interventions, the fact that the parents can encourage development at home all day
through daily routines and playing is important, because it affirms their role and motivates
them to learn skills to create a stimulating environment at home.

2.2. Core values of the program

Inclusive education is the core value of the Program, which is based on the social
model of education for children with developmental disabilities. In this model, the
disability is not viewed solely as a problem of the individual, but of society and inadequate
work of relevant institutions which need to be changed in order to provide adequate
conditions for development and social inclusion of the disabled child (Radoman, 2003).
Research results point towards gains in social, emotional, cognitive and speech
development in developmentally disabled children who are included in the early
education system, leading to a lesser feeling of being stigmatized and higher capacities to
initiate and maintain lasting interaction with children from the general population
(Henninger, Gupta, Henninger, & Vinh 2014; Banda, Hart, & Liu-Gitz, 2010). The availability
of early education for developmentally disabled children secured cooperation,
partnership, exchange, feeling of belonging and acceptance, being introduced to methods
of stimulation and support for the child's development and learning.

Tolerance, in the wider sense is defined as “respect, acceptance and appreciation
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of the rich diversity [...] of human existence.” (Alzyoud et al., 2016: 35). Learning about
tolerance and learning tolerance, that is learning in order to know, learning in order to
work, learning in order to live together and learning in order to be (Delors, 1998) includes
keeping already learned but also acquiring and developing new competences and
experiences. The Program strongly supports social participation and including all children
and their families in a community, support to families and children and building an
atmosphere of acceptance and appreciation. Therefore, informing about the Program and
promoting the Program has in its essence a building of common values in all families,
including the families of children with optimal development.

Accepting a child as competent is preceded by the skill to connect with and
follow/get to know them. A parent who is prepared to invest emotionally into a child, or
connected to the child, will follow them: the parent will notice and recognize the child's
signals, interpret them correctly and give the appropriate answer. Connecting, following
and accepting the child are the cornerstone on which the parent's skill to create
opportunities for learning and development is built. Connecting and observing the child
as parental skills can be disrupted by the inability to recognize signals and interpret them
correctly, which makes giving the correct response more difficult for a parent of a child
with developmental disabilities. Accepting the child is negatively associated with parental
stress, which can come from the child (their characteristics caused by the disability or
diagnosis, the severity of the illness) or from the parent (feeling incompetent in the role
of parent, lack of social support, economic status, cultural context).

Finding out that a child has a disability is one of the most traumatic experiences,
which influences the functioning of the parent, but also the relationship towards the child,
with lower sensitivity. The phrase “grieving the loss of a perfect child” is often used to
describe the process during which the parents change their ideas of the expected child
and accept the idea of their child with chronic health difficulties (Marvin & Pianta, 1996).
The process of accepting requires cognitive and emotional dealing with the trauma caused
by the revelation. The process of adjusting and accepting the child's condition requires
the parent's to deal with the experience both cognitively and emotionally. Cognitively,
they need to understand the implications of the child's diagnosis. Emotionally, they have
to live through, accept and express the feeling of disappointment, sorrow, sadness, anger
and guilt to understand the implications of the fact that their child has a developmental
disability. (Barnett, Clements, Kaplan-Estrin, Fialka, 2003). Accepting parents become
cooperants and partners focused on the child, their strengths and ways to support
learning and development in the context of the disability. Non-accepting parents have not
worked through the crisis by finding out about the disability, and they develop uncertain
patterns of affectional bond, either avoidant or overprotective. They have difficulties
interpreting the child's signals, and so cannot adequately fulfill their role as caregiver.
Focused on the disability, they either have low or overly high expectations from their child.
All families who experienc more intense stress in general, and especially the stress caused
by taking care of a child (chronic illness, developmental disability) are at risk of being
unaccepting. It is necessary to work intensely on accepting the child in these families, but
also accepting oneself as a parent, keeping in mind that with every new phase of
development (speech, learning to walk, etc), the parents experience new painful emotions
about the child's condition (Barnett et al., 2003).

Understanding the (non)acceptance of the disability as a factor that influences the
relationship towards a professional is very important in accepting and connecting to
parents of developmentally disabled children. Accepting such parents as being in the
process of looking for a solution ensures that the professional can understand the parents’
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perspective when working with them, as well as the cause of unpleasant emotions and
behaviors, and therefore normalize, distance themselves emotionally and protect
themselves from professional burnout. Knowing about the concept redirects the
professional towards the family's strengths, which is to say, those qualities that can ensure
the family successfully conquer the challenges standing in their way (Mackay, 2003).

Parents of children with developmental disabilities are faced with many high-stress
challenges. These challenges include both physical demands that come with a higher
necessity of caring for the child and emotional demands, due to the extremely difficult
emotions these parents experience. While the parents of children with optimal
development face developmental crises and related stresses, such as with starting
preschool, parents of children with disabilities face the same stresses and additional ones,
caused by developmental challenges. At every developmental milestone (the child is not
speaking, hasn't begun walking), they face unpleasant emotions (fear, worry, sadness), as
well as the fact they must once again redefine their expectations and care. Research has
shown that redefining is the most often used strategy for overcoming stress with parents
of children with cerebral palsy, because it helps them redefine their situation and make it
more meaningful and acceptable (Krstic & Oros, 2012). Feeling sorrow and fear, altering
hopes and expectations for the future, experiencing guild, shame and responsibility,
pronounced anger with experts working with the child, lead to an erosion of the parents'
self-respect and self-confidence, as someone who is supposed to protect and care. All this
leads to a constant confrontation with the child's needs, the inability to recognize those
needs in a sensitive manner and a lower quality of care for the child, as a result of not
accepting the diagnosis or the disabilities.

Accepting the child's characteristics, feelings and behaviors, as well as oneself as a
parent, without judgment, helps people understand that parenting carries different
challenges. This acceptance does not mean giving up on the responsibilities of rearing and
guiding the child, but it does mean recognizing that challenges and mistakes are a part of
parenting. Non-accepting parents are in constant confrontation with the needs of the
child, unable to sensitively recognize the child's needs, which leads to a lower quality of
care. Failure in interactions with the child damages the self-confidence and self-respect of
parents as caregivers and protectors. The negative assessment of parental competence
leads to the parents not accepting themselves, which consequently leads to distancing
from interactions with the child and therefore an even lower quality of the care given.

The child's participation hinges on the beliefs and values the parents have about
the child. When the child is accepted as they are, with the focus on their strengths,
abilities, skills and potential, the adults' child rearing practices can offer many
opportunities for the child to participate in both family life and in the preschool. Children
learn through participating in collective activities (family routines, rituals, play) with both
adults and other children. Aside from the way they view the child, their participation is
also influenced by the parents' knowledge about how a child learns and the quality of the
relationship with the child and relationships around the child. In order for a parent to
accept a child with developmental disabilities and ensure participation, it is necessary for
them to redefine their function into a coherent framework (what it means to be a parent
of a developmentally disabled child). It is equally important to focus on the actual child,
here and now, and directed towards their strengths. If the parent's expectations are too
high, the environment around the child will be too demanding and the child cannot
participate. Conversely, if the parent presents the child with stimulation that is below their
abilities, the child's participation has no point, is not challenging enough, and the child
does not participate. The skill of a good balance between autonomy and support, the
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known and the unknown, is demanding for parents of children with optimal development.
Participation is a key concept in approaching education based on human rights. Even
though the Convention on the Rights of the Child underscores the right to an education
for every child, by entering preschool, the child gets access to education. Only with active
participation in play, exploring, learning, rituals and routines in the preschool can we begin
to talk about fulfilling the right to education. Seeing as how the child's participation in the
present moment determines future participation greatly and the process which allows for
learning, it is important to remove impediments to participation. The type of participation
is determined by the children’s capacities, their experience and interests, age, in the
context of the disability. Responsiveness and respect from close adults that a
developmentally disabled child comes across increase and support the developing of
competence. Directing the parents towards the child' capabilities and capacities in the
here and now is support for accepting and participation of the child.

Impediments to participation can therefore come from adults; more specifically,
their beliefs and how they see the child. Participation can also depend on the knowledge
of parents and educators about how the child learns (their specific style of learning,
exploring, expressing themselves) and the quality of the relationships with and around
the child (over-protectiveness, rejection). Over-protecting the child makes participation
impossible, as does rejection, because the parents' expectations in either case are
incongruous with the child's needs. Sometimes, the impediments come from the child,
depending on the severity of the disability, which is why it is necessary to direct the
parents to the child's strengths. This leads to accepting the child and developing skills to
create an environment in which the child can participate. Having in mind that family
routines and functioning are often interrupted when caring for a disabled child, it is
important for experts to understand the family's context and be sensitive.

Along with participation and accepting the disabled child and the parent-child
relationship experts must also develop skills of accepting and participation for parents
themselves in the parent-expert relationship, as a parallel process. Acceptance
necessitates abandoning of the traditional approach and the role of an “expert” that
provides knowledge in favor of a more modern approach and the role of a partner. The
partner approach to parents means that they are included in decision making, their
viewpoint is valued because they are the experts who know their child best. In that sense,
communicating with parents includes monitoring and connecting their reactions in order
to understand their perspective.

The Program focuses on the important role that the parents or caregivers have in
shaping a stimulating environment, and inadequate parental skills are the primary causes
of corporal punishment. Research has shown that children with developmental disabilities
are at a higher risk of corporal punishment. Not accepting the child and focusing on the
disability leads to parents' expectations that are too high or too low, which makes parents
more prone to reacting violently. Positive parenting supports parents in using non-violent
strategies of upbringing by developing two crucial skills — accepting the child and guiding
the child through situations (offering structure). Accepting the child means that the child
feels loved (showing love) no matter the circumstances. Parents of developmentally
disabled children often cannot see the child for the disability. It is therefore important that
the parent knows and understands their child's behavior and emotions and can put
themselves in the child's position and recognize their needs, as well as recognize needs,
initiative and interests in the child's behavior. Guiding the child through situations means
giving the child clear instructions for expected, safe and useful behaviors, explaining the
reasons for certain demands, supporting the child and helping them to successfully
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complete challenges, being a positive role model and solving challenges together.
Educators and care providers can teach parents these skills and model the appropriate
non-violent strategies and problem-solving skills.

Finding out that the child has a disability is traumatic and stressful for the family.
Some individuals experience positive psychological growth from hard life experiences,
which is not a miracle, but rather the result of being determined to overcome stress and
misfortunes as much as possible (Lazarus, 2003). In some parents, the stress becomes so
intense that it leads to a feeling of complete powerlessness. Everyday stressors connected
to parenting a child with developmental disabilities increase, so parents feel more and
more depressed, helpless and worthless (Crnic, Friedrich, & Greenberg, 2002). The
increased demands around caring for a disabled child can have consequences for the
physical and mental health of the parents. Parents of children with developmental
disabilities need support in mastering the strategies of overcoming unpleasant emotions:
Channeling them, asking for help from the wider family and resources in the community,
having someone they can trust, which can be an expert in the preschool, as the first line
of support. It is important to be one step ahead of the parent and work with the stress
they are going through (giving them strategies to overcome anger) and facilitate
interaction, connection and a quality relationship between the parents and the child.
Parents of a disabled child are uncertain of the child's current health situation and the
prognosis of their future development, burdened by frequent medical procedures and
checkups, as well as the specific demands caused by the child's illness. The family's stress
can be increased by negative social attitudes towards disabled persons, the necessities of
prolonged physical care, unrecognized sadness in parents caused by unrealized
expectations, as well as financial burdens, responsibilities and worries about the child's
future in later life (Dyson, 1993, according to Krstic, 2013). On top of that, there is a
redefining of familial roles, such as whether the mother will go back to work and have a
role outside of motherhood. This can lead to lower income, but also the lessening of the
mother's independence (Langridge, 2002, according to Krstic, 2013). Preoccupied with
caring for a child with developmental disabilities, parents are prone to disregarding
themselves. It is important to understand that one cannot create good conditions for a
child to grow if one does not care for the parents and guardians and care providers and
stand by them as much as they need. There is evidence that the emotional well-being of
the parent/guardian and their mental health is of key importance for quality care and a
child's development. In order for parents to adequately care for developmentally disabled
children, they must have others who support and care for them. Parents who use
institutional aid have an easier time overcoming stress, especially if their child has a more
severe disability (Krstic & Oros, 2012). Therefore, caring for the emotional well-being of
parents and their mental health includes encouraging them to care for themselves, seek
out support and build their skills in overcoming the challenges of parenting.

2.3 Family routines and play as opportunities for development

A child learns best in relationships characterized by trust, security, warmth and
respecting the child's perspective. This kind of connection between parents and a child
nurtures the child's readiness to learn with adults. These encouragements “hide” in
everyday familiar routines, family free time, familiar rituals because they are rich in
challenges and opportunities to learn and develop. That way, most household chores can
become a chance to enjoy and spend quality time with the child; time when the parents
can do their usual tasks while providing the child with a series of precious incentives to
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grow. The participation of children in familial routines and rituals is not encouraged as
often in families of children with developmental disabilities (Mancini and Coster, 2004;
Rosenberg et al, 2010). The ability of a child to “use” encouragements will depend on the
skills of the care provider, so it is imperative to support parents in mastering the skills that
will improve the quality of the parent-child relationship, as well as the quality of the care
give, which sets a new foundation for further development and learning of the child. The
skills a parent should have in order for routines to become opportunities for learning and
development are the following:

e Carefully observing the child's needs, monitoring bow the child exhibits them,
and getting familiar with the ways the child reacts in different situations.

e Answering the child's signals consistently and offering the child support to
fulfill their own needs.

e Responding (smiling, imitating, directing attention to the object of the child's
interest, naming) to any form of the child's initiative (smiling, movement,
looks, pointing). This leads to widening interactions and provides additional
opportunities to nurture development.

e Carefully following what has gotten the child's attention and supporting
initiative in the direction the child is leading. For example, if the child points
towards a picture book, the parent might say: “Look, a picture book, let's read
together.”

¢ Enabling the child to be as independent as possible in the activities they want
to do and providing support in the process only in order to ensure that the
child has what it needs to reach their goal, which is the opposite of doing the
activities instead of the child. It is important that the parent believes the child
to be competent and skilled, ready to discover and develop.

e Conversing with the child, speaking to them (naming things the child is doing)
and describing different situations when changing clothes, preparing meals,
going shopping, or any other activity.

On top of the parenting skills used to build a stimulating environment, it is
important that the physical environment suits the child's strengths. A sensitive parent can
adjust the child's participation in the context of the disability, which is not an impediment
towards developing quality relationships; it demands a different physical environment.
The parent's skill to facilitate and encourage the child's participation in routines hinges on
accepting the child and knowing their interests and their skill set they have for interacting
with the environment. For example, a child with impaired vision can feel, recognize and
name articles of clothing while taking them out of the washer, what's small, big, heavy,
light, wet and so on, with a warm and encouraging parent that will turn it into an enjoyable
game. That kind of routine is rich in relations, laughter, conversation, closeness to the
parent; the child finds it fun and it makes sense to them, and it stimulates learning and
development. The child participating in routines as an encouragement for growth is
certainly new to parents with developmentally disabled children, and it motivates parents
to master the different ways they can make many incentives available to their child.
Routines becoming games and the daily encouragement of development and learning in
the family, throughout the whole day, is important information for parents of disabled
children. Mastering these skills initiates more interactions with the child, leads to
reassessing of ones image of the child (focusing on their strengths), builds parental
competence and gives opportunities to the parent to get to know their child and reaffirm
their role. For the child, participating in routines helps build a relationship with the parent,
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helps them feel like they belong and contribute, develops their skills and communication
with adults in a pleasant social setting of the family.

The child learns by playing, and learning through play means creating situations in
which the child can play though their acquired experiences. An instigator to play can be
any change; something new or interesting in the environment that catches the interest of
the child and makes them want to engage with it. The Program promotes the idea that all
children have access to high-quality play as an opportunity to learn and develop their
potential in the family setting. Activities like reading, singing, dancing, movement, playing
in the playground or on a picnic are play. The child will learn about themselves and the
world around them and develop various skills through playing, always with parents and
while interacting with them. Playing is an activity that requires discreet guidance from the
parent/adult that does not step on curiosity, creativity and the child's desire to play, but
rather helps children to organize their experience. This in turn requires the adults to
carefully follow and monitor the playing, interpret, question and deepen it and direct it
towards acquiring new knowledge and parenting skills. The parent that is connected with
the child, accepts the child, follows the child (notices and interprets their signals and offers
the adequate response) and understands the child's perspective is a careful monitor,
reacts to the child, understands what the child's behavior means, is adequate at
interpreting the child's interests, feelings, thoughts and intentions and is skilled at creating
learning through play. In the context of rearing a child with developmental disabilities, the
parents sometimes cannot see the child for the disability, meaning that they cannot tell
the difference between the need for caring from the need for supporting development.
Playing that does not have learning or solving a puzzle as the goal, but rather is a chance
for interaction, closeness and enjoyment, supports a child's development. Reading with
the child as one of the rituals is a type of learning through play (playing with words,
characters, etc) that has the full effect of encouragement only when it includes interacting
with the parent. The book is only a tool for shared attention, and the child can choose
what and who with to read. Even though at the beginning the parent initiates reading,
future participation includes the child initiation reading (bringing the book, pointing to it,
taking it), which means that the availability of the book (which is only a tool for shared
attention) on the shelf or floor is also important. Also, the child has the right to choose
what they read and who with. The parent should maintain face-to-face contact (removing
sounds, TV and other distractions), prolong the interaction and ensure physical closeness
(so that they can see the child's face). These are important characteristics of the
interaction that ensures the child enjoys any activity, including reading together. Reading
with a child gives the parent an opportunity to follow the child, notice signals, develop
readiness and competence to follow the child's needs and reactions, leaning into the
child's initiative and patiently waiting for the child's response while encouraging their
participation, thereby creating foundations of secure, warm relationships and positive
experiences for the child. A parent that knows can ask questions, make different noises
that follow speech, make a game out of the story and adapt guiding through reading
according to how children gain understanding and complete tasks will make reading rich
with opportunities to grown and learn. That is why reading with a child is considered a
form of stimulating growth, especially important for families of developmentally disabled
children.

2.4. The right of the child and parents to support
The right of every child to a stimulating environment arises from the fact that early
development is the period of the highest sensitivity and opportunity to learn and grow.
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Supporting early development is recognized as one of the priorities in the following
documents:

The UN Convention on the Rights of the Child points out that a child has the right
to achieve “the fullest possible” development and that signing countries should secure
“appropriate assistance to parents and legal guardians in the performance of their child-
rearing responsibilities and shall ensure the development of institutions, facilities and
services for the care of children.”

The Convention on the Rights of Persons with Disabilities reminds us that “if little
children with disabilities are identified early and get support, they are more likely to have
less trouble moving into the environment of preschool and primary inclusive education.”
This convention also emphasizes the role of the family in the child's development and the
role of the state in supporting the family.

Sustainable Development Goals (SDG) emphasizes that investing into the early
development of children has become not just a goal in itself, but also the condition for
achieving many other Sustainable Development Goals: rooting out poverty and hunger
and improving children's nutrition, ensuring a healthy life, securing lifelong education,
achieving gender equality and lowering inequality. The goals of sustainable development
include the following specific goal in early childhood development: “by 2030 ensure that
all girls and boys have access to quality early childhood development, care and pre-
primary education so that they are ready for primary education.” In that sense,
Sustainable Development Goals presents a historic chance to prioritize investing into early
childhood development.

The UN Guidelines for the Alternative Care of Children points out that
“Organizations and authorities should make every effort to prevent the separation of
children from their parents or primary caregivers, unless the best interests of the child so
require” (article 155.).

Parents of children with developmental disabilities or chronic illnesses face great
challenges, such as securing adequate treatments and therapeutic procedures for the
child, but also challenges of a social nature, like social support, isolation, inclusion
(Leonard, Brust, & Nelson, 1993). Also, families of disabled children often face social
isolation due to stigmatization. Some parents have difficulties in their environment
because of their child's condition, which influences their own sense of identity. Those
parents could benefit from meeting other parents of developmentally disabled children in
order to lessen their feeling of alienation and slowly lead to acceptance of the special
circumstances of their lives (Bostrom et al., 2010). In modern times, all parents face
numerous challenges, to which one then must add the many and diverse challenges of a
family with a disabled child. The Program emphasizes the process of learning about
parenting much more than education, because it helps parents affirm themselves in their
role of parent and improve their parenting skills. The way to provide support is through a
group program, which is a process that includes broadening insight and understanding,
acquiring knowledge and skills about the development of parents and their children and
their relationship. The parents are viewed as persons that have the capacity to learn from
everyday experiences in their role as parent. Therefore, the final goal of the program for
parents in the modern model is “strengthening capacities,” directed towards activating
the parents' strengths, capabilities and competence to change.
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3. Key aspects of the program

This specific program of support for parents with developmentally disabled
children offers a parental approach, an educational concept an specific strategies that
support the development of parental values, knowledge and skills for positive interaction
with children.

For a child, above all else, the situation of learning means the existence and
availability of interesting STIMULUS that invites the child to wonder. It also involves the
opportunity for the child to come to the answer to their question following their natural
curiosity, their interest, implementing what they know and can do, actively exploring,
experimenting and manipulating what they believe to be the key factors of what has
drawn their attention. The child actively directs their process of learning. They change
reality and adapt it to themselves in order to facilitate finding the “name” for what it is
trying to understand in order to create circumstances in which the y can enjoy learning
and in which learning leads to certain results. There is no stimulus that would lead to a
leap in development on its own if there is no adult who can name it, offer meaning and
guide the child through the experience, expand the game and prolong the child's curiosity
and exploration. The child learns best in relationships characterized by trust, security,
warmth and respect for the child's point of view. This relationship between parent and
child feeds the child's readiness to learn with and from somebody.

The Program postulates that stimuli for learning and development lie in routines,
play, reading with the child at home (learning through routines and learning through play),
because these are rich in challenges and opportunities for development, but only when
they are based on interaction with the parent. Therefore, the child-rearing practice must
be based on the child's participation in family life and non-punishing parenting. The
Program of support for parents with developmentally disabled children is conceived on
the basis of the Program of positive parenthood, so it has the same starting points, basic
values and goals seen through the lens of parenthood and caring for a developmentally
disabled child. Taking into account the challenges and difficulties these parents face, the
Program represents a more intense level of support for parenting. Caring for a disabled
child, mental health of the parents, parental stress, rejecting the child and the role of
parent are only some of the causes that damage their skills of creating a stimulating
environment for the child to develop and learn. On top of the usual demands of
parenthood, families raising a child with a developmental disability or chronic illness find
themselves in front of many additional, specific tasks due to the child's condition.

Starting with the importance of relationships and quality care fore the child, the
Program strongly emphasizes the importance of creating learning opportunities at an
early age, providing opportunities to play, converse and read with the child, participating
in routines and activities of the household and the family, as well as securing the
availability and participation in early learning programs (preschool education).

As a concept, it contains measures taken with one goal — promoting learning and
development at home through creating a stimulating environment. Aside from the
physical (time, space, toys, materials), such an environment also contains a less visible but
more important component, which is a quality parent-child relationship, because that is
the foundation for development. The measures include different strategies to support
parents, which improve the knowledge and skills of the parent regarding the importance
of a stimulating home environment, provides support for learning and development of the
child at home (by participating in routines and learning through play) and builds a network
of support for the parents' emotional well-being in the context of caring for a
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developmentally disabled child. Every family has routines, rituals and free time, so the
Program is crafted as an approach whose goal is to support parents of disabled children
to create a stimulating environment at home for every aspect of the child's development
(cognitive, emotional, social, speech, motor functions).

The Program promotes emphasis on relationships and support for the involvement
of both parents in providing care. Most often, the mother takes on giving care to a disabled
child, and because it is difficult to find adequate help, many of them stop working after
the birth of a child with developmental disabilities, and their engagement is mostly
directed towards caring for the child (Krsti¢, 2013). Including both parents in caring and
child rearing has positive effects on both the development and learning of the child and
the building of parental skills in both parents. The inclusion of fathers is important in the
context of caring for a disabled child and requires support to the parents' union. Methods
of support for the mother-father relationships can be: respecting the emotional needs of
both parents, including the father in consultations with professionals more often, short-
term care and house support for everyday tasks and help with some of the child's
particular problems (Bresford et al., 2007).

3.1. Who is the program meant for?

Parents (mothers and fathers) of children with developmental disabilities — so that
they can master strategies of overcoming parental stress, care for their mental health,
connect with other parents with similar experiences, understand the harm of corporal
punishment; develop skills to accept and help the child participate, the ability to create a
stimulating environment for the child to grow and learn at home through play and
routines; become more active in making decisions and strategies to support the child and
the work of the preschool.

Parents of children with optimal development — so that they can develop empathy
towards diversity and understand the perspective and challenges of parents with disabled
children; in unison with the preschool, help make an environment that secures the
participation and inclusion of every child and parent.

The local community — so that the values of inclusion and tolerance can be
promoted in the community and a network of social support for parents of disabled
children can be built, based on existing and still developing community resources.

4. Program of parent workshops

4.1 The goal of the program and outcomes for parents — strengthening the
capacities of parents with disabled children to create a stimulating environment for the
child to learn and develop. During the worksops, the parents will have the chance to:

¢ reevaluate their own parental practices

e exchange experiences with other parents

* |earn from one another

e connect and feel accepted and that they belong

e openly communicate and be actively included in the life of the preschool
e gain positive parenting skills

e gain non-violent parenting skills
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e care for themselves

* master strategies to overcome parental stress

e understand the importance of “sharing” care and the participation of the fathers
It is expected that the parents of developmentally disabled children:

e feel more successful and competent in their role as a parent (accepting themselves
as competent parents, lower parental stress, changing their relationship with the
child, changing the behavior of the child, better self-regulation f anger, less
unacceptable rearing strategies, recognizing their own strengths and skills)

* recognize what a stimulating environment and quality care are in the context of
disability (developing skills to accept the child and help it participate)

o feel respected and competent in the preschool

o feel supported in the community (being informed about resources, including the
wider family)

e develop self-confidence (non-violent strategies, strategies to overcome stress,
caring about mental health)

e spend more time with the child through fun activities (playing, reading,
conversations, family routines)

e recognize their individual strengths and the strengths of the family.

4.2. Target group — the Program is meant for parents (mothers, fathers, caregivers,
guardians, adopted parents) of children with developmental disabilities.

4.3. Inviting parents to training — Inviting parents to the training can be done
through oral and written communication, fliers, posters, Viber groups, an invitation on the
preschool's website, through parent-teacher conferences, using information resources in
the local community. If the need arises, it is recommended that the preschool organizes
to take care of the children while the workshops take place. The point of the workshops
for parents is focusing on reaching the goals and contents of the workshop while building
a positive atmosphere through respect and belonging.

4.4. The structure of the training

The subjects of the workshops are:

Our journey

The picture of my child

Mom and dad

Spare the rod?

We care for the parent — we care for the child

The five workshops have a logical flow towards accomplishing the set goal and
cannot be realized individually or in any other order. Preparing the host couple assumes
having knowledge and skills connected to positive parenting, a clear division of roles and
shared responsibility for the results and achieving goals. It is good for workshop hosts to
switch, because it introduces dynamics to the work. It is recommended the report on the
workshop be prepared immediately upon finishing. The space should be pleasant and
large enough. The number of parents in a workshop should not be over fifteen. The
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workshops take place once a month at the time agreed upon with the parents. They
should not last longer than an hour and a half.

The structure of the workshop includes:

The introductory part — introductions, introducing the subject and the goal of the
workshop, setting the rules of work together (breaks, cellphone use, allowing photos,
addressing each other), as well as rules of mutual respect, listening to others, etc.

The central part

e a brief expert presentation (written material or a presentation)

e role-playing

e activities and exercises (often with a worksheet or written material)

e Exchanging experiences, thoughts, discussion either with the whole group or
smaller groups (couples, groups of three or four)

The closing part includes a game to relax or an activity that rounds out the subject
and giving homework with which the next workshop will begin. It is not necessary to insist
that everyone “tries” their acquired skills at home, but it would be good that, during the
five workshops, everyone has a chance to share their insights with the whole group.

4.5. Evaluation — at the end of the five-workshop cycle, the parents are given an
evaluation sheet, made to evaluate the effects of the workshops. The host couple will get
a separate evaluation sheet. Both types of evaluation will be in the form of a scale and will
be processed quantitatively, in order to further improve the Program based on the results.

4.6. Dissemination of the Program involves creating a core of preschools which
will be the model for expanding the program to other preschools not included in the first
training. Experts from other preschools will have the chance to implement the Program in
their institutions through visits and horizontal exchange, with respect to the context and
the culture of the preschool.

4.7. Recommendations

e The program “Our Story”, Center for support for early development and
familial relationships “Harmonija” Novi Sad

e The program “Visit Us”, Center for support for early development and
familial relationships “Harmonija” Novi Sad

Subject 1. Our Journey
Goal Understanding change and ways to adapt to
change
Required materials e Worksheet 1: “Welcome to Canada!” - for
everyone

e large paper—1
e markers—1

e sellotape—-1

e smallball-1

Introductory activity
(20 minutes)

The facilitator and participants sit in a circle. The
facilitator introduces themselves and thanks the
participants for attending. Then they briefly
explain the program with its goals and how it is
going to work (how many workshops, their
duration, work methods, meeting dynamics).
Next, jointly establish rules that will apply to all
workshops in order to ensure successful work and
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a good feeling for all participants (arrival on time,
active participation in the activities, free
expression of opinion, respect for other people's
opinion, use of mobile phones, photography...).
The rules are then written down on a piece of
paper which is stuck in a visible place in the room

Main activity
(30 minutes)

Everyone sits in a circle. The facilitator initiates a
conversation:

1. Remember the pregnancy - from the
moment you found out about it, during the
nine months, until the birth. What were
you thinking about, what were you buying,
what were you planning?

2. Who was with you, who gave you support?

Afterwards, everyone gets Worksheet 1 and reads
it

Discussion
(20 minutes)

1. What is the first thing you would do in
Canada?

2. Which previous experiences would be
helpful?

3. What are your skills? What knowledge do
you have?

4. Which family members would help and
how?

5. Do you believe you would succeed?

Closing activity
(10 minutes)

Everyone stands in a circle, and one by one tells
what feelings they had during the workshop.

Homework
(10 minutes)

Everyone takes Worksheet 1 with them and
replaces the word “Canada” with their child's
name everywhere in the story.

Subject 2.

Picture of my child

Goal

Questioning their own beliefs about the child

Required materials

e Worksheet 2: “Bingo” - for everyone

e Worksheet 3: “Picture of my child” - for
everyone

e Worksheet 4: “Description of my child” - for
everyone

e writing equipment — for everyone
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e crayons — for everyone

Introductory activity
(20 minutes)

The facilitator welcomes the participants, thanks
them for their participation and states the topic of
the workshop.

Everyone sits in a circle. Then everyone gets
Worksheet 2 and fills it in independently. When
everyone has finished, they stand up and at a given
sign they quickly look for someone with a different
answer than their own in a given field, so the other
person signs in the field. The same participant can
only sign someone else's sheet twice. After one
signature is collected, the next signature is quickly
searched for another field. Whenever someone
collects signatures in a row (horizontal, vertical or
diagonal), shout out loud "Bingo!"

After about 10 minutes, the game is stopped and a
short discussion follows:
1. Who has 16 bingos (15, 14, etc).
2. What was the easiest to get a signature
for? What was the hardest?

Main activity
(40 minutes)

Everyone sits in a circle. Everyone gets Worksheet
3 and independently draws their child, then under
the picture they write a short encouraging or
motivational message addressed to the child in
direct speech, with which they want to support
their journey through life. Then one by one they
present the drawing to the others saying, "This is ...
(child's name)" and reads the message.

Afterwards, everyone gets Worksheet 4 and fills it
in independently by writing in the corresponding
field what their child does/does not like to see,
hear, speak/say, do, but also what makes them sad,
scared and happy. Then, in pairs, they share what
was written first for one part, and then they move
on to the next.

Discussion
(10 minutes)

1. How does your image of the child
determine your expectations?

2. How do these expectations influence your
behavior towards the child?

Closing activity
(15 minutes)

Everyone stands in a circle, but next to the person
they previously worked with in pairs. One by one,
in the pair, they give each other a short positive
message related to what they have noticed so far
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in the other person personally or what was written
and exchanged while working on Worksheet 4. The
others listen carefully and give applause after each
message.

Homework The parents are given the homework to take the
(5 minutes) picture of the child they made home.

Subject 3. Mom and dad

Goal Understanding the importance of including the

father in caring for the child

Required materials

e paper —for every small group
e writing equipment — for every small group

Introductory activity
(20 minutes)

The facilitator welcomes the participants, thanks
them for their participation and states the topic of
the workshop.

Everyone sits in a circle. The facilitator leads a
conversation to exchange experiences with the
whole group regarding the homework from the
previous workshop.

Then everyone stands in a circle. One begins,
saying, “Dad!” while turning his head to the right.
It is a sign that the person to whom the word is
addressed should pass it on in the same way.
Everyone has the right to say once in the activity:
"Squeak!", which is the signal to start using the
word “Mom!” in the opposite direction until
someone says “Squeak!” again. The activity is over
when everyone in the circle has used the right
word "Screech!" once and the same word has been
transmitted throughout the circle.

Main activity
(50 minutes)

Everyone is divided into small groups. Half of the
groups are given the task of describing (and writing
down as a story) a stereotypical mother and what
she usually does (what typical activities she
undertakes) that are related to the care and
development of the child from birth to starting
school. Each sentence should with "She...". The
other half of the groups work in the same way, but
describe a stereotypical father, beginning each
sentence with "He". Some possible activities to
include in the description can be: preparing a
meal, feeding, teaching the child to eat
independently, changing diapers, changing
clothes, taking to kindergarten, playing, learning to
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walk, ride a bike, hold a crayon...). Then each group
reads their story as written.

Then each group reads the same story, but
replacing the word "she" with "he" everywhere
and vice versa.

Discussion
(10 minutes)

1. What did the reverse stories look like to
you? Why?

2. Why are mothers usually involved in some
activities and fathers in other activities?

3. Are there real differences in their child care
abilities?

4. How would it be ideal? When would
children feel better? Why? When would
they develop more?

5. How can parents help each other in mutual
involvement in these activities and in their
equal distribution? Also, what would they
gain from such shared parenting?

Closing activity

Everyone is divided into pairs. One from the pair

(5 minutes) begins to mime various domestic activities, and
the other imitates them. After a while, the roles
are reversed.

Homework The parents are tasked to exchange childhood

(5 minutes) experiences with each other about how much
their fathers were involved in caring for them
when they were children.

Subject 4. Spare the rod?

Goal Mastering strategies of non-violent parenting

Required materials

e Worksheet 5: “Corporal punishment versus
positive parenting” — for everyone

e Worksheet 6: “What to use instead of
corporal punishment?” — for everyone

e large paper — for every small group

e writing equipment — for everyone

e crayons — for every small group

e sellotape-1

Introductory activity
(20 minutes)

The facilitator welcomes the participants, thanks
them for their participation and states the topic of
the workshop.

Everyone sits in a circle. The facilitator leads a
conversation to exchange experiences with the
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whole group regarding the homework from the
previous workshop.

Everyone gets Worksheet 5, and the facilitator
presents the content of the drawing for reasons for
corporal punishment in front of everyone.

Afterwards, everyone is divided into small groups,
and each one answers the questions in the
worksheet, after which one group at a time, in a
circle, reads one by one what is written until all the
answers to the first and then to the second
question are exhausted. Meanwhile, the others
listen carefully so that there is no repetition

Some of the possible, acceptable answers are:
1. Misunderstood, rebellious, scared,
unwanted, wrong, hurt...
2. The behavior changes only momentarily
because it has no content that will tell the
child how to act differently in the future.

Then the facilitator presents the second part of the
same RL for positive parenting.

Main
(20 minutes)

activity

Everyone gets worksheet 6 and answers the
requirements in it. Then, for each request, several
responses from volunteers are read and analyzed
to obtain those that are desirable.

Ending
(15 minutes)

activity

Everyone is divided into small groups, so each one
makes a poster on the topic: "Stop corporal
punishment of children". At the end, each group
presents their poster to the others, then the
posters are hung in a prominent place in the room.

Homework The parents are tasked to bring the child's blanket
(5 minutes) or scarf that means something special to them.
Subject 5. We care for the parent — we care for the child
Goal Helping parents understand how important self-

care is in the context of parenting

Required materials

e The children's blankets or scarves (brought
by the participants)
e chairs — more (depending on space)

Introductory activity
(15 minutes)

The facilitator welcomes the participants, thanks
them for their participation and states the topic of
the workshop.
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Everyone sits in a circle. Everyone briefly says who
gave him the object and what its meaning is.

Main
(30 minutes)

activity

Everyone sits in a circle and covers themselves
with the scarf or blanket that they brought, then
one by one they tell a story covering the following
questions:

1. How did that scarf/blanket get in your
home?
What is the scarf/blanket used for?
What memories do you have with it?
What feelings does it make you feel?

Discussion
(20 minutes)

i

What does it mean for the baby when you

wrap/cover it with the scarf/blanket?

2. Who is currently your "cloak of support" in
your parenting? How?

3. How important is it to you and why?

Ending activity
(20 minutes)

Everyone is divided into pairs. One of the pair is
blindfolded with their scarf/blanket, and the other
takes them by the hand and leads them safely
through a row of chairs laid out in a zigzag fashion.
Then the roles switch.

Homework
(5 minutes)

The parents are tasked to think about whose cloak
of support they are in the family.

5. Interactive materials

PN 1: NobpepojaoBTe Bo KaHapa!

Jynu e, Ha roguweH ogmop cTe 1 natysaTe 3a ABcTpanuja. OueKkyBaTe AeKa ce Ke buae
pa3nn4yHo, ce paaysaTe, 40Jro0 CTe ce npunpemasne 3a Toa. Llenoto cemejctso eaBaj ro
YyeKa TOj HacTaH, cuTe ce Bo3byaeHu, HeTpnenmsu. Beke ogamHa cTe rv Kynune cute
noTpebHn pabotu, cTe rn cnakysane. KydbepoT e cnpemeH, BO HEro e ce WTo BK Tpeba.
Jonro cTe ja nnaHnpane Asctpanuja. Mo WwWKonyBareTo U 6pakoT, camo ABCTpaanja Bu
b6ewe BO mucante. 3HaeTe AeKa Ke ycneeTe, a U aKO MMa HEKAKBM NPean3BULN, CUTE Ke
BM nomorHart. Kora Ke gojaete Bo ABcTpanuja, Ke rv BUAUTE U CUTe Npeam3BULM, HO U
cUTe MOXKHOCTU. MoXebu Hema ga cTacaTe Cé WTOo A0 cera CTacyBasTe Aa HanpasuTe,
Hema Aa MmaTte J0BOJIHO Bpeme, HO cenak ABCTpasimja e BaLLMOT COH.

ABWOHOT CNeTa, BUe U3nerysaTe M YyBCTBYBaTe AEKa CE € HEKAKO NOMHAKY, 1aHO BU € U
MHOrY Hen3BecHO. B1 KaxyBaaT geKa cte gowne Bo KaHaga. ObjacHyBaTe geka cte
BNerne BO aBMOH 3a ABCTPa/nja, AeKa TaMy 04uMTe, HO HUKO] He Be ciywa. CuTe BU ce
CMellIKaaT 1 BM Benart AeKa cé Ke buae nobpo. Conpyrot/conpyrarta Be rneaa 3a4yaeHo
1 Toj/Taa camuoT/aTa He BepyBa, NpallyBa Kaae cTe 3rpewwune. JlyfetTo Bo OKO/IMHATa ce
3abp3aHun, HMKOj HeEMA 06jacHyBakbe LITO ce Cayunno. Be noBuKyBaaT Aa BM YecTuTaat
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LUTO CTe cTacane Bo ABCTpannja. Bue He ymeeTe aa Um objacHUTE, He BM ce NpujaTHU
HMBHUTE NoBuUN. By goara ga nnadete, aa BMKate. Toraw, nornegHysaTe oKony cebe, ja
rnegate KaHaga u chakaTte AeKa e Toa edHa NpeKkpacHa 3emja. He e Tonio Kako BO
ABCTpanunja, Ho e MHory ybaBa 3emja, ceTa e 6ena u ceeTkaBa. Mma marmyHm Moku aa e
34PN, passecenn u cmmpun. Bo KaHaga He moxKeTe fa ce COHYaTe, HO MOXKeTe Aa cu
urpare uen AeH Ha CHer. He mokeTe aa rm BUAUTE KEHTYpPUTE, HO 3aToa TYKa ce
nocosute. MoxeTe Aa ocTBapuTe Ce LWTO CTe MeyTaesne, Ho Tpeba Aa rm NpomeHuTe
HaYMHUTE KaKo Ke yxuBaTte Bo KaHaaa. [pBo Ke ro coBnaaate jasMkoT. 3aToa mopa Aa
ce nosp3eTe co KaHaga, aa cheauTte WTto BM 360pyBa 1 Aa ja npudaTtnte Taa AprKasa
TaKBa KaKBa LITO €, CO CUTe CBOM CUAIN U cnabocTu. KaHaga Ke B CcTaHe cemejcTBO 3aToa
LITO BMe TOa ro ymeeTe.

HobpenojaosTte Bo KaHaaa!
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PNl 2: BUHro

cakaTe paHo ga
CTaHyBaTe
(aa nnu He)

nmate 6paT/cectpa
(aa nnn He)

HajBa*KeH NpasHUK BO
cemejcTBOTO

coumjanHa mpexa wTo
HajMHOrY ja KOpUcTuTe

jagemre WTo HajuyecTo ro
japete

cneanTe NOAUTUKA
(aa nnn He)

nueTe Kade co cocean
(ma nnn He)

3HaK BO
XOpOoCcKon

AOoMallHa 06BpCKa WTO
HajMHOry ja mpasuTe

XuBeeTe BO KyKa Uin BO
CTaH

OMW/IEHA aKTMBHOCT BO
cnobogHo Bpeme

OoOMUNEH BUA MY3UKa

HajMHOry Be HepBMpa
Kaj nyreto

3eMja LWITO cakaTe 4a ja
noceTtute

napu og, ,cegMunua Ha
noto” 6u rm noTpolumne
Ha

HajMHOry ce pagyBaTe
Kora

P/1 3: ChunKka Ha moeTo gete
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PJ15: ®n3nuko KasHyBarwe HaCNPOTU NO3UTUBHO POAUTENCTBO

3. Kako ce uyBcTBYBa AeTeTo Kora € pU3nUKMN KasHeTo?

IMPUYUHHU 3A
PU3BNYKO

4. fanu dpusnyKaTa Ka3Ha ro yum AeTeto Kako NpaBuaHO
Aa ce o4HecyBa BO UAHMHA U Aa He ro NOBTOpU
OAHecyBareTo 3a Koe e Ka3HeTo? 3owTo?

®U3NYKO KASHYBAHE HA
[ETETO

cakaHo 0e3 pa3JIMKa Ha OKOJHOCTHTE)

ITO3UTHUBH

MPUPAKAIGE HA JAETETO
(mereTo MMa 10KUBYBabE JIEKa €

(0]

Pogutenor:

POJUTEJIC

M 3Hae BEeLITUHUTE U OAHEeCYBarbaTa
Ha aeTero

yMee fa ce CTaBM BO HEroea
nosuumja 1 Aa yBMAM Kako Toa
pa3smMuC/yBa Ha Taa BO3pacT
pasmuciyBa 3a noTpebuTe Ha AeTeTo
3aBMCHO 04, HerosaTa BO3pacT
Pa3sMMUC/yBa Kako AeTeTo ce
uyBCTBYBa

rM Npeno3HBa HerosuTe notpebu,
MHULMjaTUBKN U MHTEPECUpPatba

~_

CUTYALIMM

Poaurenor:

e jacHO KaKyBa Koe oHecyBatbe ce
OYeKyBa o/, AEeTEeTO U KaKo Toa 4a e
6e36eHO N KOPUCHO

e My objacHyBa Ha geTeTo 3a
NPUUYUHUTE 3a HeKoe Baparbe o4
Hero

e [0 noAAapKysBa M My Nomara ycnewHo
[a v coBnaga npegussuumTe

® 33e4HWYKM MM pellasa
npean3BULUTE CO AETETO

® CaMMOT e NO3UTMBEH MOZEN 3a
aeteTo
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PNl 6: LUTto HamecTo Ppm3MuKa Ka3Ha?

Bpeme e 3a cnuerbe. Mrpauknte ce Ha cute CTpaHM BO cobaTa M NMOKpPaj Toa WTO BeKe

HEKOJIKY NaTu CTe My KaxKase Ha AeTeTo Aeka Tpeba aa rn cobepe. Toa oabmBa ga rv ctasm

Ha mecTo. KaKo MorKeTe ycrnewHo Aa ro Bogure AeTeTo HUM3 0Baa CUTyalMja HamMecTo Aa

6uae GpM3NYKKN Ka3HeTo?

7. KaxkeTe jacHO peKa cTe nyT/a, onuwieTe WTO e NPo6aemoT U HanagHeTe ro Hero
(ob6jacHeTe #0 Kou nocneguum moXke aa aojae 3sapagu npobaemor), a He geteTo!

8. Kaxete ru jacHo cBoute o4eKkyBama!

9. MokKa)KeTe KaKo MOXKe Aa ce pewn npobaemort cera uam Bo gHMHa (MoxXe aa ce
BHECe U UrpOBHOCT NpuUToa)!

10. MoHyaeTe nsbop!

11. (ako npoponKun HecakaHOTO oaHecyBare) MpeaynpeaeTe ro AeTeTo WTO Ke
cnepgy (npupoaHa nocneauua o4 oAHeCcyBaHeTo, HO HUKaKo pu3nuKa KasHa)!

12.  [oKonKy u NnoHaTamy NPoAO0NXKU HECAaKAaHOTO OA4HecyBare, buaete aocneaHu
Ha Ka)KaHOTO NPEeTXO4HO.
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P/1 6: LUTto HamecTo Ppm3MUKa Ka3Ha? — 04roBopU

Bpeme e 3a cnuere. Urpauknte ce Ha cuTe cTpaHW Bo cobaTa M MOKpaj Toa WTO BeKe
HEKOJIKY NaTu CTe My KaxKase Ha AeTeTo Aeka Tpeba aa rn cobepe. Toa oabmBa ga rv ctasm
Ha mecTo. KaKo MorKeTe ycrnewHo Aa ro Bogure AeTeTo HUM3 0Baa CUTyalMja HamMecTo Aa
6uae GpM3NYKKN Ka3HeTo?

7. Ka)keTe jacHO AeKa cTe nyt/a, onuwerte WTo e Npo6aemMoT u HanagHeTe ro Hero
(ob6jacHeTe #0 Kou nocneguum moXke aa aojae 3sapagu npobaemor), a He geteTo!

MHoOry cym NyT/a WTO HEKO/IKY NaTK Te 3amo/lyBam Aa rv cobepelu urpaykute, a Tue
ceylTe ce Ha NaToCOT, Ha KPeBETOT, Ha MacaTa. AKO Baka OCTaHaT, MOXe HeKoj Aa ce
COMHe 0f, HUB, Aa Harasy HeKoja M Taa A4a Ce CKPLIM, a U He MOXKe Aa NerHew yb6aso
BO KPEBET MOJIH CO UrPayKu.

8. KaxkeTe ru jacHo cBouTe oueKyBara!
Bpeme e 3a cnuere 1 BegHaw Tpeba Aa rv CTaBULW UTPAYKMUTE Ha CBOETO MECTO.

9. MoKaKeTe KaKo MOXKe Aa ce pewn npobaemort cera uamn Bo AHUHa (Moxe aa ce
BHECe U UrPOBHOCT NpuToa)!

Moe oa nywTam eiHa NecHa U A04eKa Taa Tpae — 4a r'M CTaBuULL KOLLKUTE BO
KopnaTta, KHUrnTe Ha nosanua, 6ounykuTe BO KyTMja.

10. MoHyaeTe nsbop!

CaKal npBo Aa r'v CpeauLL UrpadkuTe, Na ga obievew nUKaMmm AU NPBO NUXKaMM,
na cpesyBakbe Urpaykm?

11. (aKo NpoponKM HeCaKAHOTO oaHecyBake) MpeaynpepeTe ro AeTeTo WTO Ke
cneam (npupogHa nocneaunua o4 oAHeCyBareTo, HO HUKaKo dpusnuKa KasHa)!

,ﬂ,OKOJ'IKy He ' CTaBnl Ha MECTO UrpayvykuTe npenq cnnernhe 1 3apagn 1oa HEKOja ce
cKpuwwn, OBOj meceLl, Hema Aa ce Kynu HoBa. [MapuTe 3a Toa ce NOTPOLLEHU.

12.  [1oKONKy M NnoHaTamy NPOAO/IKM HECAKAaHOTO OAHecCyBake, bugere gocnegHm
Ha Ka)XaHOTO NPeTXoAHo.
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NPALUATHUK 3A POAUTE/IN 3A EBAJTTYALUIA HA MPOTPAMATA
,1000PLWKA HA POOUTENUTE HA AEUA CO NPEYKU BO PA3BOJOT
MoyumyeaHu podumenu,

Mped Bac e lMNpawanHuK 3a esanyayuja Koj e aHoHUMeH, rna Be samonysame da dademe

UcKkpeHu o02080pu. O02080puUMe Ke ce Kopucmam UCKIy4ue8o Camo 3a esanyauyuja u
yHanpeodysarbe Ha lpoepamama.

Be monume, 3a cekoe mapoerbe nodosy 0a 3a0Kpyx#cume edHa bpojka Ha ckasaa 00 1 do

4 Koja Hajoobpo 2o uspasysa Bawemo mucnemse.

1-He ce coanacysam
2-0eslyMHO ce co2a1acysam
3-mMHoey ce cozanacysam
4-yenocHo ce cozanacysam

Bu 6naz200apume o0Hanped!

Tepaere OueHKa
1. | Mporpamata rm UCNOJIHU MOUTE OYeKyBaHa 1234
2. | Ha paboTunHuumTe ro npenucnmuTyBaB MoeTo poAUTE/NICTBO 1234
3. | HayumB HOBM BelTUHM (NOBpP3K, cnean, npudatn) 1234
4. | PasameHMB UCKYCTBA CO Apyrn poantenmu 12314
5. | Ce uyBcTBYBaB npujaTHO U NpudaTeHo Ha paboTunHuuuTe 1234
6. | ChmKaTta 3a MOETO AeTe cera e NoOMHaKBa 12 34
7. | MoyecTo unMtam Cco moeTo aeTe 12 34
8. | JacHO MM e KaKo ga ro NoTTUKHYBaM y4eHeToO M Pa3BOjoT Ha MOETO AeTe A0Ma 12314
9. | MowuTe 6aMCKKM rneaaaT NPoMeHa 1234
10. | YyscTBYBam AeKa CymM noycneweH poauten 1234
11. | Nogobpo rn npeno3HaBam NoTpebuTe Ha MoeTo aeTe 1234
12. | NoyecTo cu Urpam co MoeTo gete 1234
13. | Thepgam cmnm Kaj MoeTo geTe Koe He ' Npeno3HaBas NopaHo 12314
14. | MoeTo geTe rnega NnpPomeHa 12 34
15. | 3Ham KaKo CTpecoT B/Mjae Ha MOETO POAUTESICTBO 12314
16. | Kora HewTo paboTam AoMma, 3HAaM KaKo Aa ro BK/ly4am MOETO geTe 12314
17. | Ja pa3bpaB wTeTHOCTa Ha GU3NYKOTO Ka3HYBake 1234
18. | T'v yBnayBam CONCTBEHUTE CU/IN U CU/INTE HA HALLETO CEMEjCTBO 1234
19. | Ja npeno3HaBam Ba*KHOCTA 4BajuaTa pOAUTENIN A Ce TPUKaAT 33 AeTeTO 12314
20. | PasamuncnyBam KaKo Aa ce rpurkam 3a cebe Kako poauten 1234
21. | 3Ham WTO € 1 30WWTO € BarKeH PaHMOT pPa3Boj Ha AeTeTo 12314
22. | Kako poguten, nmam noseke camogosepba 12314
23. | Bo MoeTo MecTo Ha XuBeere MMa MHOTY Jlyfe 1 Pecypcu Ha KOM MOXKE Za ce NoTnpam 12314

Ha Ko/Ky BKYNHO paboTUAHULM CTE NPUCYCTBYBANE?  --------------
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SPECIFIC SUPPORT PROGRAM FOR PARENTS OF CHILDREN FROM DIFFERENT
MULTICULTURAL ENVIRONMENTS
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1. Introduction

Multiculturalism is a feature of the modern era, which requires delicacy in the
creation of every aspect of educational policies, including preschool education, in such a
way as to preserve the authenticity of a particular culture. Families differ in many
characteristics, including cultures and values, affecting their children’s experiences. When
choosing adequate ways to support parents, it is necessary to take into account cultural
differences in prevailing power relations, work and/or employment, attitude towards
kindergarten and/or childhood, social experiences, values, and methods of discipline
(Stacy Jork, 2003).

A specific support program for parents of children from different multicultural
environments (hereinafter: the Program) was conceived based on the Positive Parenting
Program, as well as the Family Support Program for learning and development at home.
The Program contains the same starting points, fundamental values, and goals viewed
through the prism of parenting in a multicultural environment, which pays respect to the
specificities of each culture present in North Macedonia (Macedonians, Albanians, Roma,
Turks, Serbs, etc.). Family involvement in "kindergarten life" is much more than
participating in different kindergarten events and activities. Parents are the first "first
teachers" of a child, therefore collaboration with parents is important so that children do
not have to choose between kindergarten and family cultures, so to say. Learning about
the culture of each child strengthens the competence of the professional associate,
contributes to understanding the specifics and adapts the program to each child, which
in turn develops a sense of acceptance and belonging in children and, consequently,
prevents social exclusion. Attitudes and beliefs of adults are often colored by prejudices
that diminish not only the expectations of children but also the parents' role and
competence. Each family's involvement in the planning and decision-making concerning
their children, such as the daily welcome greeting, participation in activities that improve
the learning and development of children, the acceptance of parental initiatives, etc.,
represents ways for parents to become part of the "learning community". In addition to
the opportunity for professionals to get to know the family and learn from them, it is
ensured that the family's interests, knowledge, values and culture are an integral part of
the children's learning process.

Welcome to the Specific program for parents of children from different multicultural
backgrounds!

2. Theoretical foundations of the program

2.1. Relationships and quality care are the foundation of a child's development

Starting from the importance of relationships and quality child care, the Program
strongly emphasizes the importance of creating learning opportunities at an early age,
providing circumstances to play, talk and read with the child, participating in family
routines, household and family activities, as well as ensuring accessibility and inclusion in
early learning programs (preschool and education).

The importance of parent-child relationships in early childhood Research shows
that brain development is cumulative and very sensitive to environmental influences, thus
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early experiences, environment and relationships form the basis for later development.
Learning and development are intertwined with physical and psychological environments
and cannot be observed independently, with the addition of relationships playing a key
role in the learning process. It is known that any interaction (positive, negative, or absent)
contributes to the child's brain development, laying the foundations for later learning. A
child experiences the world through the relationships it establishes and develops, and
these relationships shape and determine its development and learning. These
relationships are the starting points and a support system on which all development and
further learning rest, beginning with an early-age attachment with a primary caregiver,
through the relationships a child establishes with other adults and children later on in life.

How to build a relationship? According to the theory of affective attachment, an
attachment evolves between parent and child and begins as a set of innate signals that
invite the parent to the child's vicinity (crying, smiling, visual contact, etc.). Through
constant repetition of interactions (signals and parents' responses to them), affective
attachment grows over time, to which the child's cognitive and emotional abilities and
the experience of tender caring contribute significantly (Berk, 2008). Research evidence
indicates that the most positive effects on child development are obtained if relationships
with the child are warm, nurturing, responsive, and guided by the child's needs, interests,
and characteristics (Shonkoff, Phillips, 2000).

What is quality care? Through the concept of responsive caregiving contemporary
observation of parenting in the field of early development defines the most important
components of quality child care. This concept emphasizes that, for the development and
well-being of children from the earliest childhood, it is essential to create an environment
that combines nurturing care, focused on the child's physiological, emotional and social
needs, as well as its needs for autonomy, and encouraging care, which ensures
opportunities for learning based on inquiry, play and participation. The concept of
responsive care (Britto PR, Lye SJ, Proulx K, et al., 2017) distinguishes five domains of
enabling environments, which are overlapping: health care, nutrition care, responsive
care, safety and security, and early learning opportunities in childhood. At the same time,
the focus of the parent on the child's needs, his ability to notice, recognize, understand
and respond to them, i.e. responsiveness, is identified as the key to the concept.

At an early age, every situation is seen as a learning opportunity. The child,
therefore, learns through different occasions - play (which allows it to explore, be
creative, and manipulate objects that surround it), then it learns through various rituals
and routines in the family, as well as in life situations in which the whole family
participates. The program is based on the fact that learning and development take place
throughout the day provided there is a stimulating environment. It is, therefore, of great
importance that the parents develop the skills to create such an environment at home in
the following domains: family free time, participation in routines, joint play, talking, and
reading with the child. In the context of families from different multicultural
environments, the fact that a parent can encourage development at home — throughout
the day, through daily routines and play — is significant because it affirms his role and, at
the same time, motivates him to adopt the skills of creating a stimulating environment at
home. When choosing adequate ways of supporting parents, it is necessary to take into
account cultural differences in the relations of power, balancing work and/or
employment, attitude towards kindergarten as well as attitude towards childhood, social
experiences, values, and methods of discipline (Stacy Jork, 2003). This implies that cultural
differences are embedded in the program strategies, that is, that the cultural context of
the family is respected. Although the parenting skills developed by the Program are the
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same for everyone, the opportunities for learning and development of the child, i.e. toys,
books, family routines, and family rituals, are adapted to the culture to which the family
belongs.

2.2. Core values of the program

Multiculturalism implies that several different cultures coexist in the same area.
This diversity of cultures, languages and traditions is considered valuable. Taylor (2003)
argues that to recognize the dignity of people, we must recognize the cultures to which
they belong. To better understand culture, the Program uses a distinction between
several levels of manifestation of cultural characteristics (Hidalgo, 1993). The first is the
particular level of manifestation of cultural characteristics and refers to all the easily
observable components such as clothes, music, food, games, etc. The second is the /eve/
of behavior recognized by the existing social roles in one culture, by verbal and non-verbal
communication, by the way of treating members of another culture or members of the
same culture but of the opposite sex or a different social position, etc. Behavior is a
reflection of everything that makes up the deeper, symbolic level of a given culture. The
third is the symbolic level which includes all the values and beliefs characteristic of a given
culture. Those deep components of culture are manifested in the behavior of its
members: in how they play certain social roles, in what and how they speak, etc.

Tolerance is broadly defined as "respect, acceptance and appreciation of the rich
diversity [...] of human existence" (Alzyoud et al., 2016: 35). Learning about tolerance and
learning tolerance, i.e. learning to know, learning to work, learning to live together and
learning to be (Delors, 1998) implies nurturing the acquired ones, but also adopting and
developing of new competences and experiences. The program strongly supports social
participation and the participation of all children and their families in one community,
offers support for families and children, and builds an atmosphere of acceptance and
appreciation. Therefore, informing about the program and promoting the program
signifies building common values among all families.

Acceptance of the child, its skills, interests, and reactions are preceded by bonding
with the child (parent’s willingness to emotionally invest in the child), as well as
monitoring the child's behavior (signals) and thus getting to know the child. Connection,
observation, and acceptance of the child are the basis on which the parent's skill to create
opportunities for learning and development is later built. The capability of accepting a
child is strongly influenced by the images of a child, childhood, upbringing, and the level
of education that a certain culture fosters. When a culture defines childhood as the period
up to the child's 5th year, the educational practices of the parents in families will imply
fewer opportunities for the child's participation and contribution to the family routines.
If independence is valued in the upbringing of a certain culture, parents will create fewer
opportunities for joint play, expecting the child to play as it is. If a family advocates
individualism as a value, parental acceptance of the child "being the way it is" should not
be interpreted as a lack of parental interest.

Participation is a key concept in a human rights-based approach to education.
Although the Convention on the Rights of the Child emphasizes the right to education for
every child, by enrolling in kindergarten, the child gains access to education. Only through
active and meaningful participation in play, research, learning, routines, and rituals in
kindergarten, the child's rights in education are fulfilled. Therefore, the environment in
the kindergarten should respect the diversity and specificity of each child and family.
Given that a child's participation in the present largely determines participation in the
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future and the learning process, it is essential to remove barriers to participation. The
children's participation method is defined by the developing capacities of the children, by
their experience and their interests, for that reason professional associates must develop
sensitivity to the specificity and appreciation of the culture of each family. The visibility of
certain family routines, games and rituals, allows professionals to ensure the child's
participation both in the kindergarten and in the family. In doing so, one should not
proceed from diversity, but from the similarity of goals and ways of supporting parents,
which will be integrated into the family culture. Certain cultures strongly emphasize the
importance of community, children's contribution and participation in routines, so
children grow to be very independent and take care of each other. Such independence
should also be supported in the kindergarten because it ensures meaningful participation
of the child (minding nurseries, materials, plants, etc.) and the comforting feeling that the
child is a part of the kindergarten community. Family free time, vacations, and walks are
also an opportunity for children to get to know other cultures through joint play. Reading
with a child of another culture implies the sensitivity of professionals to books, stories,
and fairy tales specific to a certain culture so that reading is based on quality interaction
between teacher and child, or parent and child. When the family does not have books,
and the culture fosters oral transmission of traditions and knowledge, children are used
to listening to songs, telling stories, and often singing, and strengthening parental skills
during storytelling and singing rituals is of great importance in this case. The family's free
time and various rituals can become an opportunity for learning and development when
the professional recognizes the peculiarities, connects with the parent and adopts the
facts. In certain cultures, adults do not play with children, and parents' attention is
focused on mastering concrete work skills (collecting secondary raw materials, family
crafts, etc.), but such situations can become an opportunity for development and learning
as well. A professional associate supports parents through a shared understanding of the
value of play. The game does not require additional time, the parent can encourage the
child's development and learning at home throughout the day and support skills
broadening so that each of the routines becomes a chance for the child's improvement
knowledge-wise.

For families from multicultural environments, it is necessary for professional
associates to develop an understanding of the family context, culture, language and
tradition, and accordingly plan children's learning in routines and learning through play,
respecting the specificity of culture. Specific characteristics that represent a subtle form
of culture can already be spotted during playtime, while reading with a child (type of
books, language), or through certain routines. Thus, while playing, the main specifics can
be identified, starting with the type of dolls and toys, conversations between teammates,
the roles they get, the play materials, the inclusion or exclusion of an adult, the
environment that is created, determining whether the play is appropriate or
inappropriate and so on. According to representatives of the cultural-ecological theory,
these characteristics deem visible and measurable the uniqueness of the game in
different cultural contexts. Each game and book contain the so-called “hidden values”,
i.e. points of view, approaches and relationships that depend on different socio-cultural
relationships. The game and types of toys also reflect the culture and traditions of a
family, which the professional should consider in creating a stimulating environment for
the child's development and learning at home, as well as in kindergarten. All the
mentioned activities are an opportunity for parents to enhance their parenting skills and
to learn about their children. Obstacles to participation can therefore come from adults,
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that is, from their beliefs and ways of understanding the child, but also from roles in the
family and approaches to understanding the child.

To understand the environment in which a child grows up, professional associates
and practitioners must go beyond the confines of the kindergarten, enter the family and
learn something about the uniqueness of each family. One of the ways to get to know the
family's culture, routines, roles, and dynamics is achieved through home visits. This form
of cooperation with the family aims to intensify information exchange with the family in
order to strengthen the family’s educational function, achieve the continuity of a
stimulating environment, and support the child's learning and development. Home visits
provide the opportunity to improve parents' knowledge and information, achieve
changes in parents' attitudes or behavior, promote the health and development of
children as a priority in the family, and improve the quality of life of caregivers (reduction
of stress, social support, physical health, material condition, education (Home visitation,
2005; Gomby et al., 1991). In the context of the Program, home visits enable the visibility
of the family environment in which the child dwells (games, toys, routines, rituals, roles),
assessment of the family's needs and strengths, building a partnership with the family
(connection, monitoring, acceptance, participation), along with supporting the child's
development through counseling and modeling skills to create a stimulating environment
for the child's participation in routines and play.

2.3. Family routines and play as development opportunities

A child learns best in relationships characterized by trust, security, warmth, and
respect for the child's perspective. This kind of connection between parent and child
encourages the child's willingness to learn with an adult. Incentives are "hidden" in the
daily routines of the family, in the family's free time, and in the rituals of the family,
because they are rich in challenges and opportunities for learning and development. In
this way, most household duties can become a stimulus to enjoy and spend quality time
with the child, a time when parents can perform their usual duties and at the same time
provide the child with a series of valuable incentives for growth. Children's participation
in the routines and rituals of family life is less encouraged in the poor and in families of
children with disabilities (Mancini and Coster 2004; Rosenberg et al. 2010a). The child's
ability to "utilize" stimuli will rely on childcare skills — it is, therefore, imperative to
support parents in mastering skills that will improve the quality of the child-parent
relationship and the quality of care, which will in turn be the backbone for the child's
further growth and learning. The skills a parent needs to have to make routines and
opportunities for learning and development are as follows:

e Carefully observes the child's needs and follows how the child expresses them in
order to familiarize himself better with the way the child reacts in different
situations.

e Consistently responds to the child's signals and supports the child to meet its
needs.

e To any form of the child's initiative (smile, movement, look, pointing), the parent
reciprocates (smiling, imitating, directing attention to the object of the child's
interest, naming). In this way, the interaction will be further expanded and provide
additional opportunities to encourage development.

129



e Carefully follows what has attracted the child's attention, and supports the child's
initiative. For example, if a child points to a picture book, the parent can say: "Look
at the picture book, let's read together."

e Enables the child to be as independent as possible in the activities that it wants to
do, and offers support in that process just enough to enable the conditions for the
child to achieve his goal (which is the opposite of doing the activities instead of
the child). Accordingly, the parent needs to trust that the child is competent and
skillful, prepared to learn and improve.

e Talks to the child, names the things the child does and explains different activities,
such as changing clothes, preparing meals, going shopping, or any other activity.

Apart from the mentioned parenting skills which are used to create a stimulating
environment, it is also important that the physical environment reflects the cultural
specificities of the family. For example, if the dressing routine includes many different
scarves, these can be an opportunity to play dress-up, act, and create clothes; the
morning coffee ritual is an opportunity for the child's contribution in the making;
preparation of a specific meal is an opportunity to name foods, etc. Such routines and
rituals abound in relations, exchanges of laughter, conversations, and closeness with the
parent; they are meaningful and fun for the child, and they encourage development and
learning. The child's participation in routines as an incentive for development is certainly
a novelty for parents, which further motivates parents to master ways of exposing the
child to as many incentives as possible. Mastering the skills in return initiates more
interactions with the child, leads to a re-examination of the child's image, builds parental
competencies and provides an opportunity for the parent to get to know the child and
reaffirm his role. For the child, participation in the routines will enable the building of a
relationship with the parent, a sense of belonging, contribution, development of skills,
and communication with adults in a pleasant social family experience.

A child learns by playing, and learning through play means creating situations in
which the child can breach the obtained experiences. The stimulus for play can be any
change, novelty, or interest from the environment, which attracts the child's attention
and engages it. The program promotes the idea that all children have access to high-
quality play as an opportunity to learn and develop their potential in a family
environment. Activities such as reading, singing songs and dancing, exercising movement,
playing on the playground, or a field trip are all considered play. The child will learn about
itself and the world around it, and develop different skills through play, almost always
with and in interaction with his parents. Play is an activity that implies the discreet
guidance of a parent/adult that does not extinguish the child's curiosity, creativity, and
desire to play, but rather helps children gather their experience. This requires adults to
carefully monitor and observe the child's play, interpret, review, deepen it and direct it
towards acquiring new knowledge and parenting skills. A parent who is connected to the
child accepts the child, follows the child (notices, interprets the child's signals and
provides an adequate response), understands the child's perspective, is a careful
observer, reacts to the child, understands what the child's behavior indicates, is an
adequate interpreter of the child's interests, feelings, thoughts and intentions, and is
adept at providing learning through play. In the context of children growing up in different
multicultural environments, play and games are different. The wealth of diversity offers
more opportunities for the child to acquire skills important to the community. Playing
with a child, which does not aim to teach the child specific knowledge or, for instance,
how to put together a puzzle, can be perceived as an opportunity for interaction,
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exchange of closeness, and enjoyment, which is an incentive for the child's development
as well. Reading with a child as one of the rituals is a form of learning through play (playing
with words, characters, etc.), but it is a full incentive only when it involves interaction with
the parent. A book is just a tool for shared attention, and the child can choose what and
with whom it wants to read. When introducing books, in the beginning, the parent
initiates reading, but later participation of the child implies that the child initiates reading
(brings, books, shows, takes), which implies that the availability of books on the shelf or
the floor is also important for his participation. Also, the child has the right to choose with
whom and what it wants to read. The parent should skillfully maintain face-to-face
contact (turn off sounds, TV, and other distractions), prolong the interaction and ensure
physical closeness (so that he can see the child's face) — these are important
characteristics of any interaction that ensures the child's enjoyment, including reading
together. Reading with the child allows the parent to follow the child, notice the signals,
comprehend the child's signals, and adequately respond to them. At the same time, this
activity practices their skills and parental competencies, establishes readiness and
dexterity to follow the child's needs and reactions, teaches them to rely on the child's
initiative, to wait patiently for the child's response and support its participation, thereby
creating the foundations of safe, warm relationships and positive experiences for the
child. A parent who knows how to ask questions, make different sounds that follow
speech, make a game out of a story, and adapt reading guidance according to how
children gain understanding and solve tasks, will make reading into a productive chance
for development and learning. That is why reading with a child is considered a form of
developmental stimulation.

2.4. Child’s and parents’ right to support

Every child's right to a stimulating environment stems from the fact that early
development is the period of greatest sensitivity and greatest opportunities for learning
and mental growth. Early development support is recognized as one of the priorities in
the following documents:

The UN Convention on the Rights of the Child states that the child has the right
to develop "to the fullest extent possible" and that the signatory states should provide
"adequate assistance to parents and legal guardians in fulfilling their obligations to raise
children and the development of institutions, facilities and services for the care of
children".

The Convention on the Rights of Persons with Disabilities reminds us that "if
young children with disabilities are identified early and receive support, it is more likely
that they will easily transition to preschool and basic inclusive education". This convention
emphasizes the role of the family in the development of the child and the role of the state
in providing support to the family.

The Sustainable Development Goals (SDGs) emphasize that investing in children's
early development has become not only a goal in itself, but also a condition for achieving
many other Sustainable Development Goals: eradicating poverty and hunger and
improving child nutrition, ensuring healthy lives, ensuring lifelong learning, achieving
gender equality and reduce inequality. The Sustainable Development Goals include the
following specific early childhood development goal: "By 2030, ensure that all girls and
boys have access to quality care, as well as preschool education so that they are ready for
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primary education." In this sense, the Sustainable Development Goals represent a historic
opportunity to prioritize investments in early childhood development.

The UN guidelines for alternative care for children emphasize that "organizations
and competent authorities should make every effort to prevent the separation of children
from their parents and primary caregivers unless the best interests of the child so require"
(Article 154).

The Program emphasizes that the process of learning about parenting is beyond
education, as it helps parents to assert themselves in their parental role and improve their
parenting. The method of providing support to parents is implemented through a group
program that is defined as a process that includes expanding insight and understanding,
acquiring knowledge and skills about the development of parents and their children, and
the relationship between them. Parents are seen as having the capacity to learn from
everyday experiences in their parenting role. Therefore, "strengthening of capacities" is
highlighted as the ultimate goal of the program for parents in the modern model, with a
focus on activating parental strengths, opportunities, and competencies for change.

3. Crucial elements supporting the program

A specific support program for parents from different multicultural environments
offers a parental approach, educational concept, and specific strategies that support the
development of parental values, knowledge, and skills for positive interaction with
children.

For a child, a learning situation means, first of all, the existence and availability of
an interesting INCENTIVE that leaves the child wondering. Then, it also includes
opportunities for the child to find the answer to its question by following its natural
curiosity, its interest, applying what it knows and can do, actively researching, trying, and
handling what it considers to be the key factors of the phenomenon that aroused his
interest. The child actively manages its learning process. It changes reality and adapts it
to itself to more easily find a "name" for what it is trying to understand, to create
circumstances in which it can enjoy learning and in which learning leads to certain results.
There is no stimulation that by itself would make significant progress in the development
with no actively engaged adult to denote and describe, offer meaning, lead the child
through the experience, expand the game, and extend the child's curiosity and research.
A child learns best in relationships characterized by trust, security, warmth, and respect
for the child's perspective. This kind of connection between parent and child nurtures the
child's willingness to learn with someone and from someone.

The program implies that incentives for learning and development are found in
routines, play, and reading with the child at home (learning in routines and learning
through play) because they are abundant in challenges and opportunities for
development, but only when they are based on interaction with the parent. Therefore,
educational practice should be based on the child's participation in family life and non-
punitive parenting.

Based on the importance of relationships and quality child care, the Program
strongly emphasizes the importance of creating opportunities for learning at an early age,
providing opportunities to play, talk and read with the child, participating in family
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routines, household and family activities, as well as ensuring accessibility and inclusion in
early learning programs (preschool and education), in the context of a multicultural
environment.

As a concept, it contains a set of measures that are undertaken with one goal,
which is to promote learning and development at home, through the creation of a
stimulating environment. Apart from the physical (space, time, toys, materials), such an
environment contains a less visible but more important component — quality
relationships between parent and child, since it’s the relationships that are the foundation
of development. The measures include various support strategies for parents that
improve parents' knowledge and skills about the importance of a stimulating environment
at home, provide support for the child's learning and development at home (participation
in routines and learning through play) and build a support network for the emotional well-
being of parents, in the context of a multicultural community. Every family has routines,
rituals, and free time, and the program is designed as an approach that aims to support
parents from different multicultural backgrounds in creating a stimulating environment
at home for the child's development in all areas (cognitive, emotional, social, motor and
speech).

The program promotes a relationship focus and supports the involvement of both parents
in caregiving.

3.1. Who is the program intended for?

Parents (mothers and fathers): to develop the skills of acceptance and
participation of the child, to be able to create a stimulating environment for the child's
learning and development at home, through routines and play; become actively involved
and participate in decision-making, and the life and work of the kindergarten; contribute
to the development of an environment that ensures the participation and involvement of
every child and parent.

Local community: to promote multiculturalism as a value in the community and
build tolerance for diversity.

4. Program of workshops for parents

4.1. Program’s goal and outcomes for parents. Strengthening the capacity of parents of
children from multicultural environments in developing a stimulating environment for the
child's development and learning.

During the workshops, parents will have the opportunity to:

guestion their parenting practices

share experiences with parents

learn from each other

connect and feel belonging and acceptance

communicate openly and be actively involved in the life of the kindergarten
acquire positive parenting skills

acquire the skills of non-violent strategies
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e take care of themselves
e master strategies for overcoming parental stress
e understand the importance of "shared" care and participation of fathers

Parents of children from diverse multicultural backgrounds are expected to:

feel more successful and competent in their role as parents

recognize what is a stimulating environment and quality care in the context of
multiculturalism (develop the skills of acceptance and participation of the child)
feel respected and competent in kindergarten

feel supported in the community

develop self-confidence

spend more time with the child through fun activities (play, reading, conversation,
family routines)

e recognize their strengths and the strengths of the family

4.2. Target group. The program is intended for parents (mothers and fathers, guardians,
foster parents, and adoptive parents) of children from different multicultural
backgrounds.

4.3. Inviting parents to train. Inviting parents to train is possible through oral and written
communication, posters, flyers, and Viber groups, publishing invitations on the
kindergarten's website, parent meetings, and using information resources in the local
community. If there is a need, it is advisable to organize childcare in the kindergarten
during the workshops. The essence of workshops for parents is a focus on achieving the
goal and content of the workshop while building a positive atmosphere through
appreciation and belonging.

4.4. Training structure.
The topics of the workshops are:

We in the community

Our children in the community

Early development at home

A picture of my child

How do we play at home?

Reading with a child instead of reading to a child
Routines in our family

The 7 workshops have a meaningful flow toward the achievement of the set goal and
cannot be implemented individually or in a different order. Workshop
administrators/facilitators should possess knowledge and skills about positive parenting,
there should be a clear division of roles and joint responsibility for the outcome and
achievement of the goal. It is good that the workshop administrators/facilitators rotate,
which alters the dynamics of the process. It is preferable to write a report on the
workshop immediately after its implementation. The room should be pleasant, and
spacious. The number of parents at the workshop should not exceed 15; the method of
implementation is once a month, at a time agreed together with the parents. Workshops
should not last longer than 1.5 hours.

The structure of the workshop includes:
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Introductory part:

Getting to know each other, introducing the topic and goal of the workshop, jointly
agreeing on work rules (breaks, use of mobile phone, address, permission to take photos,
etc.), as well as rules of mutual respect, listening to others, etc.

Central part:

short professional presentation (written contribution or presentation)
role-playing games

activities and exercises (often with a worksheet or written attachment)

exchange of experiences, reflection, discussion at group level or in small groups
(pairs, threes, fours)

The final part:

Includes a relaxing game or an activity to wrap up the topic and give homework, which
starts the next workshop. It is not necessary to insist that everyone "try" the acquired skill
at home, but it is desirable that during the 7 workshops, everyone has the opportunity to
present their insights and learnings about the child at the level of the whole group.

4.5. Evaluation. At the end of the cycle of 7 workshops, the parents are given an
Evaluation sheet created to evaluate the effects of the workshops. A special evaluation
sheet was prepared for the workshop administrators/facilitators. Both methods of
evaluation will be in the form of assessment scales and will be processed quantitatively,
to further improve the Program based on the obtained results.

4.6. Dissemination of the program implies the creation of a core of kindergartens, that
will serve as models for spreading the program to other kindergartens which were not
included in the first training. Through visits and ‘horizontal exchanges’, professional
associates of other kindergartens will have the opportunity to implement the program in
their kindergartens, respecting the context and culture of the kindergarten.

4.7. Recommendation
Program "Posetite nas", Center for Support of early development and Family relations
"Harmonija", Novi Sad

Topic 1. We in the community
Goal Acquainting and developing a tolerance for diversity
Required material Worksheet 1: "What is culture?" — for each small group

WS 2: "Cultural Quiz" — for each small group
stationery — for each small group

large paper—1

markers — 1

duct tape -1

Introductory activity
(20 min.)

The facilitator and participants sit in a circle. The facilitator
introduces himself and thanks the participants for their
presence. He briefly explains the program with its goals and

135




how it is planned to work (how many workshops, their duration,
work methods, dynamics of meetings).

Then jointly establish rules that will apply to all workshops to
ensure successful work and a positive feeling for all participants
(arrival on time, active participation in the activities, free
expression of opinion, respect for other people's opinion, use
of mobile phones, photography...) and the same are written
down briefly on a large piece of paper that is stuck in a visible
place in the room.

Everyone stands in a circle. One by one, everyone says their
name and makes a certain movement or gesture. The
movement can be small (with only one part of the body, for
example: only with a finger, with a hand, or with some other
part), and it can be large (with the whole body). After each, the
others simultaneously say "Hello, ... (participant's name)" and
repeat the shown movement.

Main activity
(30 min.)

Everyone is divided into small groups and each gets one WS 1.
The facilitator presents the drawing in the WS, then reads the
guote. He then leads a discussion with everyone on how they
understood the quote.

Then each group gets one WS 2 and fills it in together. If anyone
does not know the answer to a question, they can ask for help
from another group. Then, for one question at a time, the
groups alternately present the answers, and the facilitator
checks.

Discussion
(10 min.)

1. Did you learn something new from the quiz? What?

2. Why is it useful to you?

3. What else would you like to learn about other cultures
living in our country?

Final activity
(20 min.)

Each group should agree on how they will briefly act out a
domestic situation of a family conversation to deal with one
situation they will be assigned from the list below.
Situations:
® You've been invited to a Chinese dinner and you don't
know how to use chopsticks
® You are going to Brazil and you don't know the language
e You've been invited to a Thai wedding and you don't
know the customs
® You need to buy a gift for a friend from Russia
e You want to make friends with your new neighbors who
are from Japan
When all groups have finished acting, the facilitator asks the
following questions:
How did you feel?
How important is it to get to know other cultures? Why is that
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so?

Topic 2.

Our children in the community

Goal

Realizing the importance of building tolerance for diversity in
children

Required material

WS 3: "Teaching children in the family to respect other
cultures" — for each small group

large paper—1

paper — for everyone

writing utensils — for everyone

markers — 1

duct tape — 1

Introductory activity
(20 min.)

The facilitator welcomes the participants, thanks them for their
participation, and states the topic of the workshop.

Everyone sits in a circle. Everyone independently writes an
answer on a sheet of paper for each question that the facilitator
will ask:

1. How many years does childhood last?

2. How long should a child sleep with his parents?

3. How many songs should a 4-year-old child know?

4. How many friends should a 5-year-old child have?

Everyone says the answer to each question and the facilitator
summarizes them in a table on a large piece of paper, then asks
the following questions:

Do we have the same answers?

Why are there so many different answers, what do you think?

Main activity
(45 min.)

Everyone is divided into small groups, so each gets one WS 3
and fills it together. The groups are encouraged to give concrete
positive examples wherever they can (concrete books,
shows...). Then each group reads an answer to a question, and
the others listen carefully and only add if they have written
down something new.

Discussion
(15 min.)

1. When there are the same books in the nursery and at
home, how does it affect the children?

2. Which toys and activities would you like for children to
have at the nursery, which promote familiarization and
respect for different cultures?
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Final activity Everyone stands in a circle. Everyone says their child's name
(10 min.) and the meaning it bears.

Topic 3. Early development at home

Goal Understanding the importance of early development and

opportunities for support at home

Required material

WS 4: "Scientific knowledge about child development" — for
each small group

WS 5: "What is positive parenting?" — for everyone

stationery — for each small group

large paper —1

markers — 1
duct tape — 1
small ball — 1

Introductory activity
(20 min.)

The facilitator welcomes the participants, thanks them for their
participation, and states the topic of the workshop.

Then everyone stands in a circle. On a given cue, one begins by
passing a small ball to the next while simultaneously saying his
name and so on until it returns to the one who started the
activity without falling to the ground. During this time, the
facilitator measures the time. The activity is repeated several
times in an attempt to achieve the best possible result for the
whole group.

Main activity
(45 min.)

Everyone sits in a circle. The facilitator asks, and the group
writes down the answers on a large piece of paper: “Imagine
that you have moved to another country and you have to learn
the domicile language. As adults, what learning difficulties
would you have and for what reasons?"

Then he asks: "If a child moved to that country at an early age,
would it have the same difficulties?" Why?" The facilitator
summarizes by emphasizing that the early developmental
period has the greatest opportunities and the child then has the
greatest enthusiasm and motivation for learning.

After that, everyone divides into small groups, and each gets
one WS 4 and has to answer it together. Then one group at a
time reads one question and says the answer, which is
discussed if necessary to arrive at the correct one.

Everyone gets WS 5, then the facilitator explains it.

Discussion
(15 min.)

1. How important is the early period of child
development?
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2. What then is important for parents to do? Why?
3. When should parents do this — on some special
occasions and days or all day every day?

Final activity Everyone stands in a circle. Each one in turn states an important

(10 min.) event when his child learned something, mastered it, and how
he as a parent felt then. The others then welcome his child's
progress by simultaneously straightening the left hand into a
fist in front of them, then parallel to it the right hand into a fist
and then the fists hit each other once.

Topic 4. A picture of my child

Goal Examining one's own beliefs about the child

Required material

WS 6: "Bingo" — for everyone

WS 7: "Picture of my child" — for everyone

WS 8: "Description of my child" — for everyone
writing utensils — for everyone

crayons — for everyone

Introductory activity
(20 min.)

The facilitator welcomes the participants, thanks them for their
participation, and states the topic of the workshop.

Everyone sits in a circle. Then everyone gets WS 6 and fills it in
independently. When everyone has finished, they stand up,
and at a given sign all of them quickly look for someone with a
different answer than their own in a given field, after which the
other person signs in the field. The same participant can only
sign someone else's sheet twice. After one signature is
collected, they all quickly look for the next signature for
another field. Whenever someone collects signatures in a row
(horizontal, vertical, or diagonal), he must shout out loud
"Bingo!"
After about ten minutes, the game is stopped and a short
discussion develops:
1. Who has all 16 "Bingos" (15, 14... and in descending
order)?
2. What was the easiest thing for you to get someone to
sign for you? And what was the hardest for you?

Main activity
(40 min.)

Everyone sitsin a circle. Everyone gets WS 7 and independently
draws their child, then under the picture they write a short
encouraging or motivational message addressed to the child in
direct speech, with which they want to support their journey
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through life. Then one by one he presents the drawing to the
others saying, "This is ... (child's name)" and reads the message.

Then everyone gets WS 8 and fills it in independently by writing
in the corresponding field what their child does/does not like
to see, hear, speak/say, do, but also what makes the child sad,
scared, and happy. Then, in pairs, they share what was written
first for part one, and then they move on to the next.

Discussion 1. How do you think the image of the child determines
(10 min.) your expectations of the child?
2. How do these expectations determine your child's
behavior?

Final activity Everyone stands in a circle, but next to the one with whom they

(15 min.) previously worked in a pair. One by one in the pair they send
each other a short positive message related to what they have
noticed so far in the other person personally or what was
written and exchanged while working on WS 8. The others
listen carefully and give applause after each message.

Homework Parents are given homework to observe their child at home and

(5 min.) find some ability, skill, or knowledge that the child has that they
have not noticed until now. In addition, they ought to think
about how this changed their attitude towards the child, and in
what way to support the child.

Topic 5. How do we play at home?

Goal Recognizing the importance of games as learning

opportunities

Required material

WS 9: "The child's learning through play" —for each small group
stationery — for each small group

video recording no. 1

laptop and projector — 1

Introductory activity
(15 min.)

The facilitator welcomes the participants, thanks them for
their participation, and states the topic of the workshop.

Everyone sits in a circle. The facilitator leads a conversation to
exchange experiences with the whole group regarding the
homework from the previous workshop.

Everyone stands in a circle. Everyone takes turns telling a
favorite game from their childhood, explaining why it was their
favorite and which of the adults and other children played with
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them.

When everyone has finished, the facilitator says that today
children's games are quite companionless, they rarely play
with peers, so it is important for parents to create a game
environment that, apart from place, time, and toys, also
includes a parent who knows how to support the game.

Main activity
(40 min.)

Everyone sits in a circle. The facilitator presents video no. 1 of
a child's game, and it states everything that the child could
develop during the game (curiosity, independence, motor
skills, coordination, initiative, to enjoy, to be happy, to tell
objects apart...).

Then everyone divides into small groups, so each gets one WS
9 and solves it together. When all the groups have finished,
each group in turn reads and answers one question. If
necessary, it is discussed until a correct answer is reached.

Discussion
(15 min.)

1. What does play mean to a child?

2. When can it really encourage the child's development?

3. What should a parent do when playing together with a
child to encourage his development?

4. When in the day can a parent play with his child?

Note to the facilitator: Through play, the child learns and
develops, but only when the parent who creates a stimulating
environment is actively involved in it and knows how to make
the child's play interesting, continue it, and offer challenges.
The parents have countless opportunities throughout the day
for short and longer games with their child, recognizing play
challenges in everyday life or creating them.

Final activity
(10 min.)

Everyone stands in a circle. The facilitator tells one situation at
a time, and after each one, the participants have to move
around the place and gesticulate as if they were that person.
Situations:
e A football player scores a goal
Nervous director
Cheerful child
A driver stuck in a traffic jam
A student passed an exam
A person tries to catch the bus
A parent sees his child doing something successfully
A successful parent
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Topic 6.

Reading with a child instead of reading to a child

Goal

Understanding the importance of reading with a child

Required material

WS 10: "Reading with the child" — for each small group
WS 11: "A Tale of the Princess, the Prince and Olaf" — 1
stationery — for each small group

books — for each pair

Introductory activity
(15 min.)

The facilitator welcomes the participants, thanks them for
their participation, and states the topic of the workshop.
Everyone sits in a circle and divides into pairs. Each pair gets a
book. One of the pair is in the role of a parent, and the other is
in the role of a child, so at a given signal for 3 minutes, the
"parent" reads the book to the "child". When the time is up,
each pair counts together how many words were read, and the
answers are summed up together.

Main activity
(30 min.)

The facilitator briefly talks about the importance of reading for
the child's development.

Then everyone divides into small groups, so each gets one WS
10 and fills it in together. When everyone has finished, each
group in the circle takes turns reading and answering one
question. Others listen carefully and add only if they have
something new. If necessary, a discussion is conducted as to
why some aspects are so important.

Discussion
(15 min.)

1. What is the difference between the situations when a
child is a passive listener and an active listener while
reading a book? What does the parent do, and what
does the child do in these circumstances?

2. Which situation develops the child? What messages
does the child receive then? How does it feel?

Final activity
(15 min.)

Everyone stands in a circle. The facilitator reads the story from
WS 11, and the others should make a certain movement every
time a given word is mentioned in it, namely:

princess — bowing

prince — saluting

Olaf — hugging

Topic 7.

Routines in our family

Goal

Understanding routine as an opportunity for learning and child
development
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Required material

WS 12: "Child learning through participation in family routines
and rituals" — for everyone

stationery — for each small group

video recording no. 2

laptop and projector — 1

Introductory activity
(15 min.)

The facilitator welcomes the participants, thanks them for
their participation, and states the topic of the workshop.

Everyone splits into threes and stands in an empty, wide
space. First, the two basic elements of the activity are
explained:

"house" — two of the trio stand holding each other with their
hands raised high above their heads;

"tenant" —one of the three stands between the two who make
the "house".

Then all the triplets make their figure of a "house" with a
"tenant" in it. One who does not initially belong to any of the
three stands in the middle and gives one of the following
instructions which the others must quickly comply with:
"Houses change tenants!" - the two of each trio who make the
"house" while still holding hands leave the "tenant" they have
and quickly look for a new "tenant"; during that time all those
who are "tenants" stand still.

"Tenants change houses!" — all "tenants" leave their "houses"
and quickly look for a new "house"; the "houses" in this
instruction stand in place.

"Earthquake!" - all existing triplets are separated and

completely new triplets are formed in which two are the
"house" and one is the "tenant" of that "house".
The one who gives instruction, immediately after it is given,
rushes to enter a triple himself (as a "tenant" or as part of a
"house", depending on the given instruction). The one who
will not be in any three is next to give instructions.

Main activity
(40 min.)

Everyone sits in a circle. The facilitator presents video no. 2 as
an example of when the routine is an opportunity for the
child's learning and development. During the video, he
explains the skills that the parent has (following the child's
signals, observing changes, interpreting, and responding to
signals).

Then everyone gets one WS 12, and the facilitator presents the
content in the drawing.

Everyone is divided into small groups, so half of them fill in the
second part of the WS for one of the options (bathing), and the
other half - for the other one (shopping). When everyone has
finished, one group at a time, that worked on the same option
in a circle, reads one by one from what was written until all the
answers are exhausted. Others listen carefully so that there is
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no repetition.

Some possible, acceptable answers are:

For bathing: pouring, rummaging, splashing, touching the
water, touching soap and foam, naming things, noticing traces
of activities, learning hot-cold, dry-wet, learning to wait, to be
responsible...

For shopping: how to plan a shopping trip, draw a grocery list,
learn to carry a bag, learn communication skills (greeting,
asking, answering...), how to measure products, how to get to
a certain place safely...

Discussion 1. What does the child learn through his involvement in
(15 min.) family routines and rituals?

2. What messages does the child receive then? How does
it feel?

3. How does the parent ensure the child's participation in
family routines and rituals? What does the parent get
out of it?

Final activity Everyone stands in a circle. Everyone takes turns pantomiming
(15 min.) an activity in the home and naming it as something completely

different (eg: showing hanging clothes on a clothesline and
saying "I'm making lunch"). The next one shows what the
previous one said, naming it as some other activity.
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5. Interactive materials

PN 1: lWUTto e kKynTypa?

KYJITYPA

CUCTEM OJ1
Mery3aBUCHU
KOMITOHEHTH KOU TH
CIOJIeTyBa
oJlpe/ieHa rpyna
ayrfe

Masicom u yncenama ne ce camo mue
camume; UCMOBPEMEHO ce U Kpajom 60
KOj wtmo ce pooenu, Cmanom uiu
dapmama kade wimo nayuuie oa ooam,
uzpume wimo 2u uzpajie Kako oeua,
npUKazHume wimo 2u cayuiaie, Xxpanama
uwmo ja jaoesne, yuuaiuuimemo 60 Koe
wimo yuesne, Cnopmosume Kou 2u
cieoene, noemume Wmo 2u yumanie u

0020m 60 Koj wumo eepysae.
Comepcer Mom

J
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PN1 2: KyntypeH KBus

1. LWWro 3Hauu Wykap duse?

2. KakKo ce BMKa meceLOT Ha NOCT Kaj MycaiumaHuTte?

3. Kako ce BMKa NIMKOT 04, MaKeAOHCKUTEe HapoAaHU
NPUKasHM WTO NOCTOjaHO U  HaamMyAapyBa
apyrure?

4. Koe »XMBOTHO Hajuecto ce jaByBa BO anbaHcKute
cumbonu?

5. HaBegete 6apem pgBa WHCTPYMEeHTa WTO ce
KOpMUCTaT BO TPaAULMOHAIHaTa pOMCKa My3uKa!

6. Koe e BUCTUHCKOTO ume Ha CKeHpgepber?

7. Kako ce BuKa rpagot butona Ha Typcku?

8. KakBa xpaHa He cmeaT Aa japaat nNpaBoCnaBHUTE
BepHULMU A0AEKA NOCTaT?

9. Kako ce BMKa TpaguumoHanHata obneka wro ja
HocaT XeHute Pomku?

10.HaBepete egHO MaKe[OHCKO TPaAULMUOHANHO
opo!

11.Bo KoM eTHMYKM 3aegHuum Bo Penybanka CesepHa
MakepgoHuja ce nogroreysa b6aknaBa 3a
CBeYeHOCTU?

12.Koja a3byka uma Hajmanky 6yKkBu nomery
MaKeAOHCKaTa, anbaHcKaTa U TypckaTa a3byka?

13.Bo Koj meceL, o4 roguHarta ce cnasm [ypfosaen?

14.0ann mycammaHuTe cmear ga nujat BoAa BO TEKOT
Ha AeHOT, AoAeKa nocrar?

15.1lto 3Haum Merhaba?
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P/1 2: KyntypeH KBu3 — ogrosopu

1. LWWro 3Hauu Wykap duse?

Lobap deH (Ha pomcKn)

2. Kako ce BUKa meceL,oT Ha NOCT Kaj MycaumaHute? | PamasaH
3. Kako ce BMKa NIMKOT 0, MaKeAOHCKUTE HAapOAHU
NpyMKasHU WITO NOCTOjaHO U Hapgmyapysa | Utap MNejo
apyrure?
4. Koe XMBOTHO HajuyecTo ce jaByBa BO anbaHCKuUTe
open

cumbonu?

5. Hasegete 6apem pABa MHCTPyMeHTa WTO ce
KOpMUCTaT BO TPaAULMOHAIHaTa pOMCKa My3uKa!

TanaH, Aajpe, XxapMoHUKa

6. Koe e BUCTUHCKOTO ume Ha CKeHpgepber?

Fepf Kactpuot

7. Kako ce BuKa rpagot butona Ha Typcku?

MaHacTtup

8. KakBa xpaHa He cmearT ga jaaaT nNpaBOCAaBHUTE
BepHULMU A0AEKA NOCTaT?

o4, XKMBOTUHCKO NOTEKNO

9. Kako ce BMKa TpaguuuoHanHata obneka wro ja
HocaT XeHute Pomku?

wansapu

10.HaBepete eAHO MaKeAOHCKO TPAAULMOHANHO
opo!

MNajaywko, npaso, EneHo
Mmome

11.Bo KoM eTHMuYKM 3aegHuum BO Penybauka
CeBepHa MaKegoHuja ce noarotsyBa 6aknasa 3a
CBeYeHOCTU?

cuTe

12.Koja a3byka wuma Hajmanky OyKBu nomery
MaKeAOHCKaTa, anbaHcKaTa U TypckaTa a3byka?

Typcka (29 6yksu)

13.Bo Koj meceL, o4 roguHarta ce cnasm [ypfosaen?

Maj

14.0ann mycammaHuTe cmeart ga Nujat BoA4a BO TEKOT
Ha AeHOT, AoAeKa nocrar?

He

15.1lto 3Haum Merhaba?

30paso (Ha TypcKu)
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P/1 3: Yuerbe Ha geuaTta BO CEMEjCTBOTO 32 NOYUTYBakbE Ha APYrute KynTypu

Kakeu Tpeba ga ce KHurute?

Kaksu Tpeba pa ce urpaukurte u urpurte?

LLto moxe Aa ce npaBu Bo cnob6oaHOTO Bpeme?

Co Kou geua ga ce Ma KOHTAKT U KaKoB aa bupe 10j?

Kako camute pogutenu ga 6maar nosutueeH mogen 3a MHaAeHTudunKauuja?
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P/13: Yuere Ha AeulaTa BO CEMEjCTBOTO 32 NOUYMTYBaHE Ha APYruTe KYATypu — 04roBOpU

Kakeu Tpeba aa ce kHurute?/Kakeu Tpeba pa ce urpaukurte n urpute?

[a ce BK/AyYEHU /IMKOBW Of, PA3/IMYHM KYATYPU NPUKAXKAHWM BO KOMMNETEHTHA yaora, Co NO3UTUBHA
WHTEpaKunja merycebe, CO OTKPMBaALE U HA CIMYHOCTUTE U HA PA3/IMKUTE Mefy KyNTypuTe...

LLito moxke ga ce npasu Bo cno6opHoTO Bpeme?

[a ce rnepaart cepunn 3a geua BO KOM MMa npunagHUun Ha pasiMdyHn KynTypw, TB emucumn 3a Hus,
noceTta Ha O6jeKTM N 3HAMEHUTOCTU BaAXKHWU 3a PaA3/IUYHUN KYATYPU, Caylakbe MYy3UKa 04 pPas/INndHU

KYATYpMU...

Co Kou geua ga ce MMa KOHTAKT U KaKoB aa bupe 10j?

[a ce MMa KOHTaKT CO Aeua Kou npunaraaT Ha pasiuMYyHU KYATypW, Aa ce rpaauv pamHonpaBHa
NHTEpPaKLMja CO HMB, KOHTAKTOT Aa Buae KoKy LITO MOXKe Ha nopeaosHa 6a3a 1 ga Tpae Nogonro...

Kako camure pogutenu ga 6ugart nosutuseH mogen 3a uHgeHtudukaymja?

[da ro yyaT pgeTteTo M 3a cBojaTa W 33 ApyruTe KyATypu, Aa pearnpaaT npu wu3pasyBare wu/wau
MaHudecTMpatbe npegpacyam, Aa CTUMYIMPAaT KOHTAKTM Ha AETeTo CO Aeua o4, APYrn KyATypu Ha
KOJIKY LUTO MOXe nopenosHa 6asa M co NOAO0Nr0 BpemeTpaere, CamuTe Aa ce NO3UTUBEH MOAEN 33
naeHTMdmKaumja Ha AeTeTo, Aa MNOBeAyBaaT OTBOPEH PA3roBOP 3a C/AMYHOCTM U PasvKM mefy
KY/NTypuTE CEeKorall Kora 3a Toa Ke ce Nnojasu Npuanka u 6es spegHyBatbe...
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P/1 4: HayyHun co3HaHMja 3a pa3BOjOT Ha AEeTeTo

19. Pa3BojoT Ha MO30OKOT € KyMmy/1aTUBEH.

Pa3BMBabETO Ha €4HM KanaumTeTM ce OCHOBA NOAOLHA Aa Ce pPa3BujaT 4pyru.

20. Bo paHMOT nepuopg, AeTeTO MMa HajroIeMn MOXKHOCTH 3a Pa3Boj.

Kora nopaHo Ha ZeTeTo My ce OBO3MOXKYBa KBA/IMTETEH Pa3BOj U y4yere, ce
obe3benyBaaT NoTpajHU pesynTaTu.

21. CpepuHaTa He BAMjae BpP3 pa3BOjoOT Ha MO3OKOT.

MO30KOT Kaj AeTeTo He ce pa3BMBa 3aBUCHO OZ Toa AaNM MMa MO3UTUBHO,
HEraTUBHO WM OTCYCTBO Ha OU3MYKO/MCUXMYKO WCKYCTBO CO NpeameTuUTe,
MecTaTa, a 0cobeHO co NyreTo o HEeroBOTO OKPYKYBakbE.

22. [erteTo ce para co noTpeba 3a coumnjanHo NoBp3yBakbe CO APYyru nyre.

KynTypaTta noHaTamy B/iMjae KaKo Toa NoBp3yBakbe Ke ce pa3Bue — Kom NpaBuna,
HauYMHM M NPUPOAA Ha COoUMjanHa MHTEPaKLUMja Ke ce Herysaar.

23.PoguTtennTte ce HajBaXXHM yUMTE/IM Ha JETEeTO.

Bp3 pa3BojoT M y4ereTo Ha AEeTeTo BAMjaaT MHory nyre (pogHUHKM, cocegm,
Apyrapu, BOCNWUTYBa4M), HO HajMHOry poauTenute (majkaTa M TaTKOTO) yuja
MHTEPaKUMja CO HEro e of HajpaHa BO3PAcT M HyAWM HAjMHOTY MOMKHOCTM 33
B/MjaHWME, @ UCKYCTBOTO O, Hea NOTOoa B/iMjae Ha UHTepaKLMUTe Ha 4eTeTo Co
LAPYruTe o4 OKPYXKYBaHETO.

24. [Jleteto nopobpo ce pa3sBMBA KOra OKPYXKYBAaHeTO CO Hero
BOCNOCTAaBMNO CUNHU adeKTUBHMU OfHOCU (rpuKa, JbyboB, CUrypHOCT,

noAaAapLuka).
[eteto e nonoaroTBeHO Aa M OTKPMBA M MNPEUCNUTYBA pasHUTe
KapaKTePUCUTMKN Ha OKPY!KYBar€TO W Aa Ce pa3BMBA HM3 TOj MPOLLEC Kora
OKPY)KYBak€TO CO HEro BOCMOCTAaBU/IO TOMIWN, HEryBayku, PECrnOH3UBHMU
penaunn Kou ce BoOAEHN oa NoTpebuTe, MHTEpecuparaTa U KapakTEPUCTUKUTE
Ha geTeTo.

25. [erteTo He ce pafa /JbybonutHo.

[leTeTo He caKa Aa y4u 1 CO3HaBa 04, CaMOoTO parambe.

26.[eTeTo ce para co KOMMNETEHLUN.

[eteTo He pasBMBa KOMMNETEHUMM 3aBMCHO Of, TOa KOJIKY KBa/MTETHO
OKpPY’KYBaheTO HMB ' 6bapa v Aann HUBHUOT Pa3Boj ro NoAAPKYBa TPETUPAjKU
ro ZIeTeTo KaKo MOJIHO CO NOTeHUMjanu 3a pPasBeo;j.

27.Kora nocrou ycornaceHoCt BO BOCNUTHOTO Aenysarbe BO CeMEjCTBOTO n
rpagnHKaTa, ﬂpMAOGMBKMTe 3a AeTeTo ce norosnemm.
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lPageHeTo Ha KBa/iMTeTHa copaboTKa M NAapTHEPCTBO MeFy CEeMejcTBOTO W
rpagvHKaTa OBO3MOXKYBA YCOracyBakbe Ha HUBHUTE Ae/lyBakba, NOTTUKHYBakbe
Ha paH pa3BOj Ha cekoe AeTe U noycneLweH Hanpeaok.

P/1 4: HayyHu co3HaHMja 3a pa3BOjOT Ha AETeTO — OAr0BOPU

19. Pa3BojoT Ha MO30OKOT € KyMy/1aTUBEH.

Pa3BMBabETO Ha €4HM KanaumTeTM ce OCHOBa NOAOLHA Aa Ce pPa3BujaT 4pyru.

20. Bo paHMOT nepuoa AeTeTO UMA HajroNeMu MOXKHOCTU 3a Pa3Bo;j.

Kora nopaHo Ha geTeTo My ce OBO3MOXKYBa KBA/IMTETEH Pa3Boj U yyerbe, ce
0b6e36eayBaaT NOTPaAjHM pe3ynTaTy.

21. CpepuHaTa He BAMjae BpP3 pa3BOjoT Ha MO3OKOT.

MO30KOT Kaj AeTeTo He ce pa3BMBa 3aBUCHO OZ Toa A3anM MMa MO3UTUBHO,
HeraTMBHO WM OTCYCTBO Ha U3MYKO/MCUXMYKO WMCKYCTBO CO MpeameTuTe,
MecTaTa, a 0CoH6eHO Co NyreTo 0 HEroBOTO OKPYKYBakbE.

22.  Jlerteto ce para co noTpeba 3a couujanHoO NOBpP3yBakbe CO APYrU Nyre.

KynTypaTa noHaTamMy B/iMjae Kako Toa NOBp3yBatbe Ke ce pa3Bue — Ko nNpaBuna,
HaYMHM M NPUPOAA Ha COUMjaNHA MHTepaKLMja Ke ce Herysaar.

23.Pogutenute ce HajBaXXHM yuMuTe/IM Ha AETETO.

Bp3 pa3BojoT M y4ereTo Ha AEeTeTo BAMjaaT MHOry nyfe (POAHWHM, coceam,
Apyrapu, BOCNWUTYBa4M), HO HajMHOry poauTenute (majkaTa M TaTKOTO) yuja
MHTEPaKUMja CO HEro e of HajpaHa BO3PAcT M HyAWM HAjMHOTY MOMKHOCTM 33
B/MjaHWME, a UCKYCTBOTO O Hea MoToa B/Mjae HAa MHTepaKLuuTe Ha 4eTeTo Co
LAPYyruTe o4 OKPYXKYBaHETO.

24. [leteto nopobpo ce pa3BuBa KOra OKPYXYBakeTo CO Hero
BOCMOCTaBMNO CUNAHU APEeKTUBHU OAHOCU (rpuiKa, JbyboB, CUIypHOCT,

noaapLuka).
[eTeTo e nNOMOArOTBEHO Ja M OTKPMBA W MNPEUCnUTyBa pasHuTe
KapaKTEPUCUTUKM Ha OKPY)KYBarbe€TO M Aa Ce pa3BMBa HM3 TOj MPOLLEC Kora
OKPY}KYBareTO CO HEero BOCMOCTaBWMAO TOM/IM, HEryBauyku, PECrnOH3UBHMU
penaumm Kou ce BoAeHW o notpebuTe, MHTepecMparbaTa U KapaKTePUCTUKUTE
Ha Jereto.

25. [leTteTo He ce para /bybonuTHo.

JeTteTo He caKa ga yuu 1 cosHasa 04, CaMoTo pal‘al-be.

26.[eTeTo ce para co KOMMETEHLUN.

[eteto He pa3BMBa KOMMETEHUMM 3aBMCHO Of, TOA KOJKY KBa/JIUTETHO
OKpYKYyBaH€TO HMB v 6bapa 1 Jann HUBHMOT Pa3BOj ro NOAAPNKYBA TPETUPaAjKK
ro AeTeTo KaKo NOJIHO CO NOTEHLMja/In 33 Pa3Bo;j.
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27.Kora nocToM ycornaceHocT BO BOCMUTHOTO AeslyBatbe BO CEMEjCTBOTO U
rpaguHKaTta, npuaobusKkute 3a AeTeTo ce NorosiemMu.

Fpafereto Ha KBanWTeTHa copaboTKa M MapTHEPCTBO Mefy CemejcTBOTO M | ¥
rpagMHKaTa OBO3MOXKYBA yCOracyBarbe Ha HUBHUTE [ieNyBakba, NOTTUKHYBae
Ha paH pa3BOj Ha CEeKoe AeTe M NoycneweH Hanpeaok.

P/15: LLiTo e nO3UTUBHO poauTencrso?

Mo3UTUBHO POAMUTENCTBO €:
a) poAnuTeNcKa rpuKa AeTeTo Aa e 34paBo, 6e3begHo, COOABETHO UCXPAHETO

6) poAnTENOT Aa ro cneam AeTeTo M Aa OAroBapa Ha HEroBuUTe NoTpebu 1 nHTepecparba

1-5 dA3U

1 PoguTtenot ce noBp3yBa co AeTeTo (NOArOTBEH € eMOTUBHO A3 Ce B/IOXKU BO
Hero).

5 deteto mma noTpebu (3a ucxpaHa, 6e36engHOCT, cCOUMjasIHO BKAy4YyBahse,
KOTHUTMBHA CTUMYNaLMja, PeEryIMpatbe U KaHaNN3Npakbe Ha eMoumK).

3 [eTeTo gaBa curHanu (HacMeBKa, ABWMKEHba, MMacoBW, recToBu, BepbanHu
baparba).

4 Pogutenot rm cnegu curHaautTe Kowu peteTo M [aBa, HUB M TONKYBa W
COO/BETHO pearunpa.

5 JeTteTo yumn n ce passusa.

Kora poaunTenoT ro cnegn AeTeTto n oarosapa Ha HErosuTe I'IOTpe6M n NHTEpecnpatba,
TOoraw AeTteTto 4yBCTByBa €MOUWMOHA/IHA CUTYPHOCT, TOMJINHA, ,CI,OBep68, ¢M3M‘-IKO n
MEHTAa/IHO 3,u,pa8je, HacnpoTu CTpec N aHKCNO3HOCT.

B) pOAUTENOT Aa FO NOAAPKYBA AETETO A3 UCTPAXKyBa MU KOMYHULMPA CO OKO/IMHATa

1-5 ®A3MN

1 PoauTtenot BepyBa AeKa AETETO MOKe Aa Pa3BMe PasIMyHM KOMMNETEHLMN.

PoauTenot co3gaBa MOMKHOCTM O, HajpaHa BO3pacT AeTeTo A3 y4yecTByBa BO
2 Pa3/IMYHM AKTUBHOCTM COOABETHO Ha HErosMTe pPasBOjHM KanauuTeTw,

MCKYCTBO U MHTEpPECHU.

3 [eTeTo yyecTByBa BO Pa3/IMiHN aKTUBHOCTM.
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Poautenot ro cnegu y4ecTBOTO Ha AETETO BO aKTUBHOCTUTE, O oxpabpysa K
He MM NoTUEHYBA HErOBMTE KOMMNETEHLMW rNeAajku v o4 COMNCTBEH aro.

Jetetorm pa3sunBa CBOUTE KOMNETEHLUNN, a TUE MY OBO3MOKYBaaT BO UAHNHA
NOKBAa/ZINTETHO Aa y4eCTByBa.

Kora geteTo yyecTByBa BO pa3/IMYHN aKTUBHOCTK, TOA YyBCTBYBA KaKO HEFOBOTO MUC/IEHE
e buTHO, pasBMBa MefycebHO MouUTyBakbe, rneaa AeKa CO CBOETO Y4ecTBO MOXKe Ja
[oBefe A0 NPOMEHM, NPMAOHECYBa BO HELITO LITO PoAMTENIUTE TO CMETAaaT 3a BaXKHO,
pa3BMBa CaMOMOYUTYBaAHE, PAacydyBatbe, PAa3MUC/IyBatbe, NNaHUPatbe, NPeaBUayBatbe,
cnocobHocT Aa ce u3pasu, Aa pasbepe apyru, ja chaka merysaBMCHOCTA, rpaau
OZrOBOPHOCT, y4M Aa pelaBa npobnemm...
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P/1 6: BUHro

cakaTe
CTaHyBaTe
(aa unu He)

paHo Aa

nmarte b6pat/cectpa
(na nnu He)

HajBa)eH MNpasHUWK BO
cemejcTBOTO

coumjanHa mpexa LWTo
HajMHOrY ja KOpUcTuTe

jagene WTO HajyecTo ro
japete

cneguTe NOAMTUKA
(na nnu He)

nueTe Kade co coceau
(ma nnn He)

3HaK BO

XOPOCKOmM

AOMallHa 06BpCKa LWTO
HajMHOry ja mpasuTe

XuMBeeTe BO KyKa Uan BO
CTaH

OMW/IEHA aKTUBHOCT BO
cnobogHo Bpeme

OoMUIeH BN MY3UKa

HajMHOry Be HepBUpa
Kaj nyfeto

3emMja WTO caKaTe Aa ja
nocetute

napu og ,ceamuua Ha
noto” 61 v noTpowune
Ha

HajMHOry ce pajaysaTte
Kora

P21 7: ChunKka Ha moeTo gete
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PJ19: Yuerbe Ha geTeTo nNpeKy urpa

4. [NeteTo 3abeneyBa HELWTO MHTEPECHO BO OKPYKyBakeTo, Na:

a) ja BPTM rnaBaTa Ha CTPaHa M ce NPaBM KAaKo TOA 43 He NoCToMu.

6) rnepa KoH apasbata U My ce pafaaT MHOry npallarba 3apaau byaere Ha NnpMpoaHaTa
JoybonuTHoOCT.

5. Mo KpaTKo Bpeme, aeTeTo:
a) NocaKyBa aKTMBHO Aa UCTPaXKyBa 3a Aa A0j4e A0 04roBOp Ha NpallakbaTa.
6) cu Benu, ,,baw mu e rajne, WTO caka HeKa e Toal”

6. Pogutenot ro 3abenexxyBa NpojaBeHOTO UHTepecUpatbe Kaj AeTeTo u:

a) co pagocT, gosepba, TON/IMHA U yBaXKyBake HA HerosaTa NEPCNeKTUBA ro BOAM HU3 TOa
MCKYCTBO 3aLUTO NPENo3HaBa AeKa Toa e WaHca AeTeTo Aa Hayyu HewwTo.

6) ce U3HepBUPYBA M My BENU: ,,AMaH, CE }KMBO Te MHTepecnpa, paaT 4a Hemam. 3ap TOKMY
cera Hajae, Kora cM Mmam nonameTHa pabotal”

13. MoTtoa poauTtenot:

a) oTBOpa KOMMjyTep M My MNpe3eHTUpa Ha AeTeTo Cé€ BO BPCKAa CO TOA WTO rO
3aMHTEPECMPASIO CO AOBOHO CTPYYHU TEPMUHM UM My Benn: ,, Kora Ke nopacHeww, Toraw
Ke ™! Kaxkam!“

6) 3ano4YHyBa Urpa Co AETETO 3aWTO 3HAE AEeKa Taa € HAjNPUPOLEH HAaUYMH Ha y4Yerbe 33
Hero.

14. WUrpaTta ja noyHyBa:

a) cekoraw poauTenoT.

6) MoKe Aa ja NoYyHe U AEeTETO NOBUKYBAjKM r0 POAUTENOT HU3 PA3/IUYHU CUTHAAKU (My
npuora, 3ema/My A04aBa Urpayka UM HEKOj NpeaMeT, MOKayKyBa Co NPCT, UMEeHYBa...).

15. AKO poauUTeNoT ja 3ano4Han urpara, Toraw gerteto:
a) Lo6POBONHO Ce M3jacHyBa A/ CaKa Aa y4ecTByBa.
6) mopa Aa yyecTByBa.

16. Kora peteto camoTo cu uUrpa, Torawl poguTenor:

a) HUKoralw He Tpeba ga ce melwa BO urpara.

6) MoKe Aa ce BK/y4M BO UrpaTta co Len Aa ja NPoLnpu U NPoAO/IXKM NPEKY AodaBaHe
Urpaykm nnm matepujann, obesbenysarse NPoCTop, NOBUKYBaHE Ha APYrK Aa Ce BKAy4aT.

17. Mpwn urpara, poauTenor:

a) Mma rnaBeH 360p; camo Toj 36opyBa M oapeayBa LWITO U KaKo Aa ce 04BWMBa, a AETeTo
CaMo cayuwa.

6) MMa OMCKPETHO BOACTBO; ja MOTTUKHYBA /bybOOMUTHOCTA, KpeaTMBHOCTA M Kenba 3a
uUrpa Ha geTeTo, NOMara Toa Aa ro opraHM3Mpa CBOETO MCKYCTBO MPEKYy BHMMATENHO
cneperbe U HabsbyayBakbe Ha UrpaTa, Hea ja TONKyBa, NpoaaaboyyBa M HacodyBa KOH Toa
[ CTEKHEe HOBU KOMMNETEHLNN.

18. JopeKa Tpae urpara, gerero:

a) MOXKe ga MeHyBa — Aa A0A4aBa, Aa o43ema.

6) He cmee HULITO Aa MeHyBa.

19. Urpata Ha poaUTenoT u AeTeTo MoXe Aa ce oaABUBa:
a) BO CEKOe Bpeme U NpocTop.
6) BO BpemMe 1 NpoCTop NPETX0AHO NPEeLn3HO AOrOBOPEHMU.
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20. Urpara ce urpa:

a) CaMo CO CKanu Urpayvkm U CIMKOBHULN.

6) co 6uno wto (0BOLWje, 3eIeHYYK, Cal0BM, KYTUKN, KAMEHYUHA, MECOK, TPaHKKU, TUCTOBU,
360poBu, poTorpadum, KHUIK, BECHULLU, CTONUYUHA...).

21. UrpaTta Tpeba pa 6upe Takea ga pererto:
a) y»KMBa, ce paayBa, ce 3abaByBa, UCTPaKyBa.
6) ce pocaaysa, Aa rnena Ha caaT M O1Baj Aa YeKa Aa 3aBpLun.
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PJ19: Yuerbe Ha pgeTeTo npeKy urpa — oa4roBopu

4. NleteTo 3abenexXyBa HELUTO MHTEPECHO BO OKPY)KyBaHeTo, Na:

a) ja BPTU r1aBaTa Ha CTpaHa M Cce NpPaBu KaKo Toa Zia He NocTou.

6) rnepa KoH gpasbarta u my ce paraat MHOry npawlara 3apaau byaere Ha npupogHaTa
Jbyb60nNUTHOCT.

5. Mo KpaTKo Bpeme, aeTeTo:
a) nocaKyBa aKTMBHO A UCTPAXKyBa 3a Aa AOjAe A0 04roBOp Ha NpallakaTta.
6) cu Benu, ,,baw mu e rajne, WTO caka HeKa e Toal”

6. Pogutenot ro 3abenexxyBa NpojaBeHOTO UHTepecUpatbe Kaj AeTeTo u:

a) co papoct, aoBepba, TONANHA U YBaXKyBarbe Ha HEroBaTa NEPCNEeKTUBA ro BOAU HU3
TOa UCKYCTBO 3aLUTO NPEeno3HaBa AeKa Toa e WaHCca AeTeTo Aa Hayyu HewTo.

6) ce U3HepBUPYBA M My BENU: ,,AMaH, CE }KMBO Te MHTepecnpa, paaT 4a Hemam. 3ap TOKMY
cera Hajae, Kora cM Mmam nonameTHa pabotal”

13. MoTtoa poauTtenot:

a) oTBOpa KOMMjyTep M My MNpe3eHTUpa Ha AeTeTo Cé€ BO BPCKAa CO TOA WTO rO
3aMHTEPECMPASIO CO AOBOHO CTPYYHU TEPMUHM UM My Benn: ,, Kora Ke nopacHeww, Toraw
Ke ™! Kaxkam!“

6) 3ano4yHyBa urpa co AeTeTo 3alUTO 3HAe AeKa Taa € HAjNIPUPOAEH HauMH Ha ydyere 3a
Hero.

14. WUrpaTta ja noyHyBa:

a) cekoraw poauTenoT.

6) moxKe Aa ja NoYHe U AeTeTo NOBUKYBAjKU rO POAUTENOT HU3 PA3IUYHU cUTHaNU (my
npuora, 3ema/my AoAaBa MrpayKka UaM HeKOj NpeameT, NOKaXKyBa Co NPCT, UMEHYBa...).

15. AKO poauUTeNoT ja 3ano4Han urpara, Toraw gerteto:
a) po6poBOHO ce U3jacHyBa AaNM CaKa Aa y4ecTByBa.
6) mopa Aa yyecTByBa.

16. Kora peteto camoTo cu uUrpa, Torawl poguTenor:

a) HUKoralw He Tpeba Aa ce mewa BO urpara.

6) moxKe pa ce BKNyuM BO Urpata co Lien Aa ja Npowmnpu U NpoaoIKu NpeKky AoaaBakbe
Urpaykun unm martepujanu, obesbepyBarbe NpPocTOop, NOBMKYBarbe Ha ApyrM Aa ce
BKAyYarT.

17. Mpwu urpara, poauTenor:

a) Mma rnaBeH 360p; camo Toj 36opyBa M oapeayBa LWITO U KaKo Aa ce o4BWMBa, a AETeTo
CaMo cnyuwia.

6) Mma gUCKpPeTHO BOACTBO; ja NOTTUKHYBA /bybONUTHOCTA, KpeaTUBHOCTA U }Kenba 3a
Urpa Ha Aeteto, NOMara Toa Aa ro opraHusMpa CBOeTO UCKYCTBO NPeKy BHMMATENIHO
cneperwe U HabspyayBarbe Ha UrpaTa, Hea ja TO/IKYBa, NpoAaaabouyBa U Haco4yyBa KOH
TOa Aa CTEKHe HOBU KOMNEeTeHUUN.

18. JopeKa Tpae urpara, gerero:

a) moXKe Aa MeHyBa — Aa A0AABa, Aa o43ema.

6) He cmee HULITO Aa MeHyBa.

19. Urpata Ha poaUTenoT u AeTeTo MoXe Aa ce oaABUBa:
a) BO cekoe Bpeme 1 NpocTop.
6) BO BpemMe 1 NpoCTop NPETX0AHO NPEeLn3HO AOrOBOPEHMU.

20. Urpara ce urpa:
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a) CaMoO CO CKanu nrpavykm M CAIMKOBHULMNA.

6) co 6uno wro (oBowje, 3eNeHUYYK, Caf0BU, KYTUM, KamMeHUYUHa, NECOK, rPaHKW,

nuctosm, 36oposu, potorpadun, KHUrK, BECHULM, CTONUNHGA...).

21. Urparta Tpeba ga 6upe TakBa ga gertero:
a) y}Ku1Ba, ce pagyBa, ce 3abaByBa, UCTparKyBa.
6) ce nocaaysa, Aa rneda Ha caaT M 0Baj Aa YEeKa Aa 3aBpLuun.
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P/1 10: YuTamwe co pgereTo

3amucneTte cuTyaumja Kage poauTen u gete 3aeaHo ,umTtaaT” kKHura! Bue cre Toa gete!

OarosopeTe Ha npalarata NoAony Kako 6bu cakane Toa ga ce o4BMBA 3a BMe Ja ce
4yyBCTBYBaTE NPUjaTHO, Aa BM buae 3abaBHO U Aa rv pa3sBuMBaTe BawnUTe KomnetTeHumm!

14. KaKko pga usrnepga npoctopujata Bo Koja 3aeHUUYKHM Ke ,untate”?

15.“““;(_;(0 6u cakane ga cegure co poguTenoT?

16.“““;(-(-)-j-Aa ja ApXun KHuraTa?

17.“““I_.LI“;0 6u cakane Bue ga MoXe Aa NpaBuTe co KHurarta?

18.“““;(-;(0 poAUTEeNoT Aa ro YnTa TEKCTOT 3a Aa Bu buge nHtepecHo?

o ,;,-a-nu 6u cakane aa ce pa3roBapa 3a OHa Bo KHUraTa? Janu 6u cakane cnobogHo

Aa ce nocTaByBaar npawama? Koj aa ru noctasyBa? Koj M Kako ga rm ogrosapa? Kora
— 3a Bpeme u/unm no untarwero?
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20. Oann 6u cakane cekorawl camo POAUTENOT A3 Be NOBMKYBA Ha 3aeAHUYKO
,uUTae” naum n Bme aa ce uyBcTeyBaTe €10604HO Toa Aa ro MHMUMparte? Kako 6u ro
nHUuyMpane? O4 Kou Baluum 3HALM POAUTENOT MOXKE Aa BUAU AeKa caKaTe 3ae[Ho Aa
LuuTtarte”?

21. Koj 6u cakane aa ognydyysa LITO U KOra ga ce uuTa?
22. Kape 61 cakane ga crojat KHurute? Bo Koja npocropuja? Ha Koja BuUcMHa?
23. [anu 6u cakane pa BMAUTE KHUra NpeKy Koja Ke 3ano3HaeTe HeKoja apyra

KynTypa o4 BawlaTa U Aela Co pas/iIndHUN KapPaKTEPUCTUKU U cnocobHocTU?

24, LLUto Ke pobueTte BMe KaKo geTe of, camaTa COAPXKMHA HA KHUraTa, a WTO BO
BPCKa CO POAMUTENOT CO KOro CTe ,uuTtane’ 3aegHO TakKa KaKo LWITO norope cre
Hanuwane geKa cakare?

25. OcCBeH KHUIK, LUITO A4PYro MoXe Aa ,uutate” 3aegHo co poauTenoT?
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(S)

Yumajme co dememo
00 camomo pararse
oapem no 15 munymu
HeKos1Ky namu HedesHo!
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P/110: YuTarbe co geteto — oarosopm
3amucneTte cuTyaumja Kage poauTen u gete 3aeaHo ,umTtaaT” kKHura! Bue cre Toa gete!

OprosopeTe Ha MpalamaTta NoAoNy Kako 6u cakane Toa ga ce oABMBa 3a BMe Aa ce
4yyBCTBYBaTE NPUjaTHO, Aa BM buae 3abaBHO U Aa rv pa3sBuMBaTe BawnUTe KomnetTeHumm!
14. KaKko aa usrnepa npoctopujata Bo Koja 3aeAHUYKMU Ke ,umTtate”?

NcknyyeH TeneBnsop, OTCTpaHyBakbe Ha APYrv ANCTPAKLUM...
15. KaKko 6u cakane ga cegute co poautenort?

Bausy eaeH Ao apyr; ABajuata ga mMoxe ybaBo Aa ja rneaaat KHuUrata, Ho U HUBHUTE
nvua...

16. Koj aa ja Ap»u KHurata?
JBajuara.
17. LLTo 6u cakane Bue ga moxe Aa NnpaBuTe Co KHUrara?
lNoKaxkyBame, BpTere CTpaHULK, CTaBake BO YCTa...
18. KaKo poautenor ga ro uMta TeKCToT 3a Aa B1 6upae uHtepecHo?
Co coonBeTHa 6p3mHa M MHTOHALMja, MEHYBAHE Ha FNAcoT Kaje e noTpebHo...

19.  [anu 6u cakane pa ce pa3roBapa 3a OHa BO KHuraTta? flanu 6u cakane cno6ogHo
Aa ce nocraByBaar npawara? Koj aa ru nocrasysa? Koj u Kako ga ru ogrosapa? Kora
— 3a Bpeme u/unm no umtarwero?

[a, pa3roBop 1 Npallarba 3a BPeMe Ha YMTarbeTo U MO Hero, cNoboaHo ABEeTe CTPaHM
[a MOXKe [a NocTaByBaaT Npallarba, Aa Ce COYEeKyBa OAroBOPOT 04 AeTeTo, Aa ce
[aBaarT jacHM 0AroBOpu 04 POAMUTENOT.

20. Janu 6u cakane ceKoraw camo POAUTENOT Aa Be NOBUKYBA Ha 3aeAHUYKO
»uuTarbe” an n Bue Aa ce yyscTeysaTe €10604HO Toa Aa ro Huumpare? Kako 6u ro
uHUumpane? O4 KoM BalyW 3HaLM POAUTENOT MOXKe Aia BUAM AeKa caKaTe 3aeHO Aa
,umrare”?

[la MoKe 1 AeTeTo Aa MHULMPaA TaKa WTo BepbanHo Ke ro NoBMKa poAUTENOT UK Ke ja
noKake/moHece KHuraTa...

21. Koj 61 cakane ga ognydysa WITO M Kora ga ce yura?
JeteTo.
22. Kage 61 cakane ga crojat KHurute? Bo Koja npocropuja? Ha Koja BUcuHa?

Bo 6un0 Koja npocTopuja Kage AeTeTo MoXe €106ogHO ga MM npucTanu U Ha
COO/ZBETHA BUCMHA 3a 43 MOXKe 43 1 fgodaTu.

23. [Oanu 6u cakane Aa BMAUTE KHUra NpeKky Koja Ke 3ano3HaeTe HeKoja gpyra
KY/NTypa 04, BalLaTa M AeLa CO Pas/IMYHU KapaKTEPUCTUKM U CNOCOBHOCTU?

[a, ce 3ano3HaBa 4eTeTo CO PAa3/IMYHOCTU U FPaan HUBHO NpudaKkarbe KaKo HopmaneH

Aen o4, CeKojaHeBMeTo M CBETOT.
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24. LTo Ke pobueTe BMe KaKo AeTe 04 camaTa COAPXKMHA HA KHUraTta, a LWTO BO
BPCKa CO POAUTENOT CO KOro CTe ,uuTane” 3aegHO TaKa KaKo WITO norope cre
Hanuwane geKa cakare?

Lnpetrbe Ha peYyHUK, pa3BuBatbe Ha NMCMEHOCT, eKCNPECUBEH ja3uK, pa3Boj Ha roBop,
daHTasmja, KPUTUYKO MUCNere, Bebatbe Ha KOHUEHTpaumja, NOTTUKHYyBatbe Ha
pelwaBate Npobsemu, 3ano3HaBarbe CO COMCTBEHATA M APYrn KyATypu, co Aeua Co
Pa3/IMYHU KAapPaKTEPUCTUKM U CNOCOBHOCTU...; YyBCTBO ZEKA € BPEeAHO 33 BHUMaHWe,
YyBCTBO AEKa POAMUTENOT Ce rPUKM 3a NoTpebuTe n MHTepcuTe Ha aeTeTo, 3abasa...

25. OcBeH KHUIWY, LITO APYro MoXKe Aa ,uutarte” 3aegHo co pogutenor?
MpocneKkTn oa NpoAasBHMUA, BECHULM, CIKUCAHM]a...
26. OcBeH BO 4,OMOT, Ha KOM ApyrM MmecTa BO CpeanHaTa MoXe 3ae4Ho Aa ,uutarte’?

Bo napk, Bo 6ub61M0TEKa, BO CyNepMapKeT, BO KHUXKapa, BO jaBeH NpeBos...

G 0
Yumajme co oememo
00 camomo pararbe
oapem no 15 muHymu
HeKos1Ky namu HedesHo!
J
\/
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P/1 11: NpukasHa 3a npuHUe3aTa, npuHUoT u Onad

Hekoraw ogamHa cu XuBeena eaHa npuHuesa u eaeH Onad. NMpuHuesaTta MHOry cakana
Aa obnekysa ybasu pycraHu, a Onad cakan MHOry Aa ce rylika.

EqeH geH Bo wymaTa ce nojaBma eneH npuHy. Ha Onad He my ce gonagHan NPUHLOT
3aLUTO TOj He CaKan Aa ce rylKka, Hocen N0BeYKa MNyLKa U ce NPaBeH BaXKeH.

Ho, Ha NnpuMHUe3aTa NPUHLOT MHOIY 1 ce AonaZHan 1 Taa ce 3a/bybuna Bo Hero.
Ona¢ 61N MHOry TaXKEH M OCaMeH.

Kora npucturHana 3umarta, Onad 3pornegan edHa cHerysaka. Taa ceBetena u buna
npeybaBa, a OTKPUA AEKa M Taa MHOTY CaKafia 4a ce ryLiKa.

MNpuHuesarta 3abenexunna geka Onag ce 3a/bybunn n ro 3amosinna NPUHLLOT A3 Hanpasu
3MMmaTa 3acekoraw ga tpae. MpuHUOT Kynun asopel, Ha CeBepeH noJi, Na Tamy CPEKHO cu
*KnuBeene 3ae4HO A0 KPajoT Ha *XMBOTOT NPUHLEe3aTa, NPUHLOT, CHerysikata u Onad.
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PJ112: Yuyerbe Ha AeTETO NPEKy y4ecTBO BO CEMEjHU PYTUHU U pUTYaIu

UCKyCyBa OoraTa

rpagu pa3mMeHa u
oaocu OJIMCKOCT CO
JIPYTUTE yyecTByBa

BO OAJ/1YKM

y‘ICCHI/IH

AaBa
npuaoHec

y4ecTBO
cemejHN pymunu
(cekojaHeBHM BOCTaHOBEHMU
aKTUBHOCTU: MOArOTBYBaHE
Ha 06poK, NasapyBame,
UUCTEHE, LIETabEe, MUeHE
aBTOMOo6WMA, NOCTaByBake HA

pa3BMBa 04r0BOPHOCT,
CaMOCTOjHOCT,
npunarame Ha

CEeMejCTBOTO, yuun

CemejHuTe PYyTUHU N pUTYyann Ke B/njaaT Bp3
Pa3BOjOT Ha AeTeTo CaMo aKo:
o POoANTENOT OBO3MOXKYBa Y4ECTBO Ha AETETO

PYTUHUTE N pUTYyannTe

Ce 3aBUCHU O,

® Ce UrposHuM
® cenpunarogeHu Ha Bo3pacrta,

U/ ATV NATA

KapaKTEPUCTUKNTE, TEMNEPAMEHTOT U OAMTENOT aKTUBHO O BKNYYN BOE
k MHTEPECOoT Ha AEeTeTo
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NPALWLANTHUK 3A POOUTENIU 3A EBAZTYALUIA HA NPOTPAMATA

»NOAAOPWKA HA POAUTENUTE HA [AOEUA O4 PA3/IMMHU MYNTUKYNTYPHU

CPEOUHN"
MoyumysaHu podumenu,

lped Bac e lNpawanHuK 3a esanyayuja Koj e aHoOHUMEH, rna Be 3amonysame 0a dademe
UCKpeHU 002080pu. O02080puUMe Ke ce Kopucmam UCK/Ay4Yuso CaMo 3a esanyayuja u
yHanpedysarwe Ha [lpoepamama.Be monaume, 3a cekoe mepoerbe rodonay 0a
300KkpyHcume edHa bpojka Ha ckana 00 1 0o 4 Koja Hajdobpo 2o u3pasysea Bawemo

mucnere.

1-He ce coanacysam
2-0eslyMHO ce co2/a1acysam
3-mMHoey ce coanacysam
4-yenocHo ce cozanacysam

Bu 6naz200apume o0Hanped!

Tepaeme OueHKa
1. Mporpamarta rm UCNOJIHN MOUTE OYeKyBaHa 1234
2. Ha paboTunHuumTe ro npencnutyBaB MOeTo poauTeNCcTBO 1234
3. Hayuns HoBM BewTMHU (NoBP3KU, cnegm, npudatu) 1234
4. PasmeHUMB NCKyCTBa CO Apyru poantenu 12314
5. Ce uyBcTBYBaB NpKUjaTHO M NpudaTeHo Ha paboTunHUUuUTe 1234
6. CnukaTta 3a MOEeTO AeTe cera e NoMHaKBa 12 34
7. MoyecTo YnTam CO MOETO geTe 12 34
8. JacCHO MM e KaKo ga ro NnOTTUKHYBaAM YY4E€HETO M Pa3BOjOT HAa MOETO AeTe A0Ma 1234
9. MowuTe 6anCKM rnepaaT npomMmeHa 1234
10. | YyscTBYyBamM AeKa CyM noycrneweH poaurten 1234
11. | Nogobpo rn npenosHaBam NoTpebuTe Ha MOETO AeTe 12314
12. | NouecTo cu nrpam co MoeTo aete 12314
13. | Tnegam cmnm Kaj MOETO AeTe Koe He 1 Npeno3HaBaB NOPaHo 12314
14. | MoeTo gete rnega NnpomeHa 12 34
15. | 3Ham KaKo CTpecoT B/IMjae Ha MOETO POAUTESICTBO 12314
16. | Kora HewTo paboTtam goma, 3HaM KaKo Aa ro BK/ly4amM MOETO AeTe 12314
17. | Ja pa3bpaB wreTHOCTa Ha GU3NYKOTO Ka3HYyBake 1234
18. | T'v yBnayBam CONCTBEHUTE CUIN U CUJINTE HA HALLETO CEMEjCTBO 1234
19. | Ja npeno3HaBam Ba*KHOCTA 4BajuaTa pOAUTENIN A Ce FPUKaT 33 AeTeTo 12314
20. | PasmuncnyBam KaKo ga ce rpurkam 3a cebe Kako poauten 1234
21. | 3Ham WTO € 1 30WTO € Ba*KeH PaHMOT pa3Boj Ha AeTeTo 12314
22. | Kako poguten, umam noseke camoaosepba 12314
23. | BO MOETO MeCTO Ha }XMBEeHE MMa MHOTY NIyfe N Pecypcy Ha KO MOKe Aa ce NoTrnpam 12314

Ha KoKy BKYNHO paboTUIHULM CTE NPUCYCTBYBANE?  ---------------
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